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ABSTRACT

Listening is crucial in language acquisition and proficiency development, especially
in English as a Foreign Language (EFL) contexts, enabling comprehension,
communication, and interaction. Technological advancements have transformed
language learning, introducing innovative tools like the English Daily App. This
quasi-experimental study investigates the impact of the English Daily App on the
listening performance of adolescent students aged 12-14 at PoPoDoo Smart English
Center. The study involved an experimental group (n=20) and a control group (n=18)
and lasted twelve weeks from October to December 2023. Employing a mixed-
methods design, data were gathered through pre-test and post-test assessments, a
questionnaire, and interviews. Analysis of the collected data was conducted using
SPSS version 25. Results indicate that the experimental group, utilizing the English
Daily App, outperformed the control group. Moreover, feedback from the
questionnaire and interview highlights the positive perception of the app among
students. These findings illuminate the role of technology, specifically the English
Daily App, in language learning, providing valuable insights for educators seeking to

enrich listening instruction in EFL contexts.

Keywords: mobile learning app, MALL, listening performance, English Daily App
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CHAPTER 1. INTRODUCTION

1.1 Background of the Study

Language is crucial for human communication and social interaction, serving
as a means to connect and convey ideas through spoken sounds. Effective
communication requires not only understanding language but also being attentive

listeners to respond appropriately to speakers.

Listening, as an activity, involves paying attention to speakers to comprehend
and respond to their words. It serves as the foundational step in language learning,
where individuals first listen to words before attempting to pronounce them (Wahyuni,
2021). Thus, listening plays a critical role in developing speaking skills, as emphasized
by Nurussyifa (2022), who stated that being a good listener is essential before

becoming a good speaker.

Consistent practice is necessary to enhance listening abilities, particularly for
students learning English as a foreign language (EFL). In Vietnam, where EFL
education is prevalent, addressing weak listening performance among students is

imperative.

Today, technology provides convenient opportunities to practice and improve
English skills. Technology has become integral to education, offering innovative
approaches to address challenges such as weak listening performance among teenager

students.

To address these challenges, new teaching methods and modern technologies
must be embraced. Increasing exposure to English through diverse listening materials
and utilizing advanced technology resources can aid in improving learners' listening

skills, as suggested by Al-Shamsi et al. (2020).

Educational institutions have been exploring the potential benefits of
incorporating technology into language education. One such initiative involves

utilizing apps for listening to English, such as BBC Learning English and VOA



Learning English. These apps provide accessible and interactive platforms for learners

to engage with authentic English content.

The impact of these apps on language learning, particularly in improving
listening performance, is of significant interest to educators and researchers alike. This
study investigates the impact of one such app on the listening performance of EFL

students at PoPoDoo Smart English Center.
1.2 Statement of the Problems

At PoPoDoo Smart English Center, adolescent students aged 12-14 face several
obstacles in their listening performance. These challenges can be attributed to several

factors.

Firstly, teenagers often struggle with listening comprehension in
communication situations. This can lead to humorous or challenging situations, such
as when a teacher asks, "How old are you?" and the student answers, "I'm 12 years
old." While simple communication questions can be understood, when more complex
questions like "What grade are you in?" are asked, students often cannot get what
teachers say and become confused. Some students respond with "yes, yes." Others may

ask, "What are you asking, Teacher?"

Secondly, the lack of knowledge about specific topics poses difficulties for
students in understanding the teacher's or classmates' intentions during
communication. For example, in a conversation about food preferences, a teacher
might ask, "What is your favorite food?" and students reply, "I like pizza." However,
when the teacher asks, "What toppings do you like on your pizza?" students may not
know how to respond. Some students may know about pizza toppings but struggle to
express them in English. Some students may even misunderstand that pizza is similar
to a pancake made of dough, with shrimp and meat, and be eaten with fish sauce. This
lack of topic knowledge becomes a communication barrier, hindering the

conversation's intelligence and humor.



Lastly, most teenage students at PoPoDoo Smart English Center have mobile
phones. However, instead of using their phones for English listening apps, they waste
much time on social media platforms. This results in missed opportunities for English

learning.

In conclusion, three primary issues persist at the center: difficulties in
understanding spoken English, communication challenges arising from a lack of topic
knowledge, and the tendency to prioritize social media over using English learning

apps, resulting in missed learning opportunities.
1.3 Aim of the Study

This study aims to to explore the impact of the English Daily App on students'
listening proficiency and to investigate students' perceptions of using the app for

listening practice.

To achieve these goals, the study will use both quantitative and qualitative
methods. Quantitative analysis will involve evaluating the impact of the English Daily
App on students' listening abilities through pre- and post-intervention tests. Qualitative
methods will include in-depth interviews and surveys to gain insights into students'

attitudes, experiences, and perceptions regarding the app's use for listening practice.

By combining both quantitative and qualitative approaches, this research aims
to provide a comprehensive understanding of the role of the English Daily App in

students' listening development, benefiting educators and language learners alike.
1.4 Research Questions

1. To what extent does English Daily App influence students’s listening

performance?

2. What are students’ perceptions toward listening practice with English Daily

App?



1.5 Scope of the Study

The scope of this study focuses on teaching and learning English at the
PoPoDoo Smart English Center for teenagers aged 12 to 14 from October to December
2023. It is essential to mention that this research will specifically examine how the
English Daily App can influence listening performance. It will not address other

language skills like speaking, reading, or writing.

By narrowing the focus to enhancing listening performance, the research offers
a detailed analysis of the app's influence on a particular aspect of language acquisition
among the specified age group and timeframe. This study provides valuable insights
into the effectiveness and constraints of integrating digital language learning resources
into the curriculum. By limiting the study to a specific age range, language proficiency
level, and time frame, the research presents targeted and practical recommendations
for educators and curriculum designers aiming to improve language learning outcomes

among teenage EFL learners in comparable educational settings.
1.6 Significance of the Study

This study explores how using the English Daily app on mobile devices impacts
the listening performance of teenagers at the PoPoDoo Smart English Center. A
positive outcome could significantly benefit students in enhancing their English
listening performance. Additionally, it provides valuable insights to educators,
researchers, and teachers regarding the potential of mobile apps for independent
English learning and practice, potentially shaping future teaching and learning

methods.

For teachers, the app offers additional resources for lesson planning, including
supplementary exercises and quizzes for students. This facilitates the creation of
comprehensive learning materials. Additionally, it enables teachers to assign extra

practice tasks or quizzes for reinforcement and assessment purposes.

For students, the app encourages active participation in the learning process,

encouraging them to engage more actively in their studies. It also enhances learners'



listening comprehension skills by exposing them to a diverse range of situations,
thereby improving their understanding of English in various communication contexts
and expanding their knowledge on specific topics. Furthermore, the app's integration
into their smartphones offers students the convenience of accessing learning materials
anytime, anywhere, facilitating self-directed learning and enabling them to study at

their own pace.
1.7 Definition of Terms
- EFL learners are students who learn English as a foreign language.

- Listening skills are typically understood as basic abilities such as the ability to

hear and comprehend auditory messages.

- Listening performance often refers to an individual's specific effectiveness in
listening and understanding in a particular situation, usually assessed through

tests, exercises, or practical activities.
1.8 Chapter Summary

The opening chapter offers insights into the challenges faced by adolescent
students in their listening performance at PoPoDoo Smart English Center. It introduces
the aim, research questions, scope, and significance of the study, along with providing

the definition of terms.



CHAPTER 2. LITERATURE REVIEW

In this section, a thorough exploration is conducted to establish a strong foundation for

understanding the context and conceptual framework of the research.
2.1 Listening
2.1.1 The Definition of Listening

Listening is an active process that involves receiving and perceiving auditory
input, including sounds and spoken language (Wallace, 2021). According to
Rengganis et al. (2023), listening is a complex process that necessitates individuals'
active engagement in paying attention, processing, and interpreting the information
they receive. This active involvement is vital for comprehending and deriving meaning

from the information presented.

In the context of communication and language learning, listening is considered
a receptive skill that complements productive skills like writing and speaking.
Listening engages emotions, feelings, and desires, making it a dynamic and immersive
process. It is an essential component of most language learning approaches, with

methods like total physical response relying on learners' ability to listen and react.

Listening encompasses various aspects, including auditory sensitivity, grammar
comprehension, information selection, memorization, and connecting information
based on sound patterns and structures. It allows understanding of the world and is

fundamental in forming positive interactions (Wahyuni, 2021).

Since infants begin hearing before speaking, listening abilities are significant
(Nurussyifa, 2022). Therefore, listening skills are prioritized in communication, as
they significantly impact the effectiveness of the communication process. The act of
listening enables individuals to understand and respond effectively to verbal messages,

fostering meaningful connections and interactions.

However, the human mind easily gets distracted, making listening challenging

. Those who can focus their thoughts and listen attentively gain various additional



abilities and benefits. Developing active listening performance through practice and

commitment is essential for maximizing the benefits of effective communication.
2.1.2 Understanding Listening

In Vietnam, where English is considered a foreign language and the primary
language of communication is Vietnamese, learning English can be particularly
challenging when it comes to developing the four language skills: listening, speaking,

reading, and writing.

Listening to English is often regarded as one of the most challenging skills
among the four language skills due to difficulties with noise, accents, pronunciation,
and vocabulary (Nurussyifa, 2022). Unfortunately, many educational institutions
prioritize writing, reading, and speaking, leaving students without adequate support to
overcome their listening challenges. As a result, concerted efforts are needed to address
the specific needs of learners and provide practical strategies and resources to enhance

their listening abilities in the English language.

Marifio Pérez (2022) mentioned that listening is a crucial skill in the process of
learning English. It helps the listeners understand the sounds and meanings of words
and enables us to recognize and comprehend the message that the speaker intends to

convey.

To better understand and develop listening skills, some fundamental principles
should be applied. Firstly, create an environment that allows for high concentration.
Minimize distractions in the surrounding environment and create a quiet space for

focused listening.

Next, listen actively. Listen not just to hear but to understand. Pay attention to
even the smallest details and apply your language knowledge to comprehend meaning
and context. Apply listening skills through exposure to various learning materials from
different sources. However, it is essential not to limit yourself to academic content, as

suggested by (Bouthaina, 2021). Listening to daily conversations through language



learning apps such as the English Daily App to enhance understanding and recognition

of accents, vocabulary, and practical grammar.

Lastly, practice listening consistently. There is no other way to improve
listening skills than by regularly listening. Dedicate time each day to listen and
practice. Consistent practice is key, as listening regularly will improve proficiency over

time (Rossa, 2023).
2.1.3 The Types of Listening

Listening activities can be diverse in their forms and require various skills
(Nurussyifa, 2022). These activities can be designed to assist listeners in understanding
the main idea of a conversation or extracting specific information. Additionally, such
activities can involve either top-down processing, where listeners utilize their
background knowledge to comprehend the overall meaning, or bottom-up processing,
where attention is paid to individual words and sentence structures. Additionally,
listening activities may prompt verbal responses from listeners, such as answering
questions or engaging in discussions, or non-verbal responses, such as interpreting

body language or understanding visual cues (Rossa, 2023).
According to Nemtchinova (2013), there are six types of listening:

a) Intensive Listening: This involves paying close attention to the language used
in the text to pick out specific words, phrases, grammar structures, sounds, or

intonation patterns.

b) Selective Listening: This type of listening focuses on specific details with a
particular purpose in mind, such as extracting relevant information or answering

specific questions.

c) Interactive Listening: This type of listening involves back-and-forth
communication, where listeners actively engage in conversations and interact

with others through speaking and listening.



d) Extensive Listening: Extensive listening aims to better understand the material
rather than focus on specific details. It involves comprehending the overall

meaning and enjoying the content.

e) Responsive Listening: Responsive listening allows listeners to connect with
the emotions, opinions, or points of view expressed in the text. It generates

personal reactions and feelings, fostering a deeper connection to the content.

f) Autonomous Listening: Autonomous listening refers to independent listening
that takes place outside the classroom. It involves self-directed choices of
listening materials, activities, and self-assessment of comprehension and

progress.

These different types of listening offer varied approaches to developing

listening skills and address diverse learning objectives.
2.1.4 The Important of Listening in English Learning

Wahyuni (2021) emphasized the importance of listening skills in the English
language classroom. It is not only beneficial for learners to develop their
pronunciation, vocabulary, and grammar but also plays a crucial role in improving their
overall communication skills, including speaking and writing. Through active
engagement in listening activities, students become more familiar with natural
language patterns, intonation, and expressions. This familiarity ultimately enhances

their ability to effectively communicate in English.

To achieve effective listening skills, utilizing specific technology, such as
mobile technology (like smartphones and tablets) and the vast availability of English
language resources online, can certainly be beneficial for English learners (Nurussyifa,
2022) Through the inclusion of app-based learning on mobile devices, students gain
access to a wide range of authentic listening materials allowing them to become
familiar with authentic language usage in different situations and contexts from

everywhere and at any time.



It is clear that the convenience and potential advantages that mobile devices can
bring to English learning, the results of (Loc et al., 2022) study indicated that teachers
should integrate mobile devices connected to a wifi network into English classes as
EFL students display a positive attitude towards using these devices to enhance their

English learning.
2.2 Technology Assisted Language Learning (TALL)

Technology plays a significant role in supporting language learning, especially
in vocabulary acquisition and pronunciation improvement. Technology-assisted
Language Learning (TALL) has also proven beneficial in enhancing listening skills.
Through technology, language learners gain access to various audio materials, online
resources, and interactive activities, facilitating the development of their listening
abilities (Criollo-C et al., 2021). Language learning apps and online platforms are
particularly helpful in this regard. Al-Seghayer (2022) emphasized the importance of
empowering language educators with the necessary skills to effectively utilize

technology in language education, optimizing the benefits of TALL.

These resources enable learners to engage in comprehension exercises, receive
immediate feedback, and practice listening to authentic language input. Therefore,
integrating TALL into language instruction can significantly support and enhance

learners' listening performance.
2.3 Mobile Assisted Language Learning (MALL)

Mobile Assisted Language Learning (MALL) refers to utilizing mobile devices
like smartphones and tablets to facilitate language learning. With the widespread
availability and affordability of these devices, MALL opens up avenues for authentic
language practice. Learners can access a variety of multimedia content, such as
podcasts, videos, and news articles, exposing themselves to real-life language contexts
(Cakmak, 2019).This exposure enhances their listening, reading, and overall language
skills. MALL has garnered attention for its potential to enable learners to engage with

language materials anytime and anywhere (Klimova, 2019).
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One of the key advantages of MALL is its flexibility (Andersson, 2022).
Learners have the freedom to access language resources and activities tailored to their
individual preferences and needs. Similarly, as noted by (Al-Shamsi et al., 2020),
MALL provides students with the flexibility and motivation to learn at their own pace
and convenience. Mobile language learning applications offer various features,
including interactive exercises, vocabulary drills, grammar explanations, and

pronunciation practice, often incorporating gamified elements to enhance engagement.

Another advantage of MALL is its promotion of autonomous learning (Paz
Chalen, 2022). Learners can set goals, monitor progress, and access resources suitable
for their needs. They can engage in independent learning activities like vocabulary
memorization, grammar practice, and language exchange with native speakers through

language apps and social platforms.

While MALL offers numerous benefits, its effectiveness hinges on its
integration into language learning curricula. Teachers play a vital role in guiding
learners to use mobile devices efficiently (Al-Seghayer, 2022). They can facilitate
MALL integration by selecting suitable apps, designing meaningful tasks, and

providing guidance and support.

In conclusion, MALL has the potential to transform language learning by
providing flexibility, authentic language opportunities, and fostering learner
autonomy. MALL can boost learner motivation, engagement, and language

proficiency when integrated effectively.
2.4 Listening English Daily Application
2.4.1 English Daily App

In today's technologically advanced era, the use of mobile phones to support
language learning has become prevalent, especially among teenagers. Among the
various English learning apps, the English Daily App stands out, focusing on

improving listening performance for EFL (English as a Foreign Language) students.
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Featuring a user-friendly interface, the English Daily App offers a flexible
learning experience enriched with diverse and engaging audio content. Accessible for
free download when connected to Wi-Fi, the app provides convenient access to
learning materials anytime and anywhere. Furthermore, it integrates features

specifically designed to enhance the language learning journey for EFL students.

The Daily App distinguishes itself by prioritizing enhancing learners' listening
performance over other language competencies such as speaking, reading
comprehension, writing, grammar, or communication. It achieves this through several

key strategies:

Firstly, the app provides short and convenient listening exercises, recognizing
the importance of exposure to brief and easily accessible materials for developing
listening proficiency. With a diverse range of topics catering to various proficiency
levels, the app ensures that learners receive a comprehensive learning experience.
Regular updates and the inclusion of daily conversations on everyday life topics further

enrich the content, with each listening session lasting between two to three minutes.

Secondly, the Daily App significantly emphasizes improving learners' reflexes
in comprehending and responding to spoken language. The app effectively sharpens
learners' reflex abilities by offering fast-paced listening exercises enriched with natural
language and diverse contexts. Additionally, quizzes integrated into the app assess

comprehension and reinforce learning outcomes.

Thirdly, consistency in practice. One standout app feature is its reminder
function, which encourages users to engage in daily English listening practice,
fostering good habits essential for skill development. Recognizing this, the Daily App
delivers daily listening exercises, ensuring that learners have opportunities to practice

and enhance their listening abilities consistently.

Lastly, exposure to diverse listening materials introduces learners to new
vocabulary and expressions, expanding their linguistic knowledge and enhancing their

comprehension of natural language usage.
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In summary, the English Daily App positively influences learners' listening
performance through its provision of short and convenient exercises, focus on reflexes,
facilitation of continuous practice, and promotion of vocabulary and expression

development via exposure to diverse materials.
2.4.2 The Features of English Daily App

Introducing the English Daily App, a helpful tool for improving learners'
English performance. This app has numerous features, including a wide range of
content covering different topics suitable for learners at various proficiency levels,
lessons, quizzes designed to enhance listening performance, transcripts for reference,
and vocabulary resources. With its user-friendly interface and diverse materials, the
English Daily App offers a comprehensive and engaging learning experience for

learners of all levels.

Listeners benefit from various features within this app, including (Nurussyifa, 2022):
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Themes: This feature offers a selected list that learners can use for material
presentations. Additionally, users appreciate the ability to personalize themes and

levels, adjusting their experience to match individual preferences and learning needs.

O3 Categories

Levels

Level 1: Low Beginners Level 2: Mid Beginners
Lessons: 10 Lessons: 22

Level 4: Low Intermediate
Lessons: 127

Level 5: Mid Intermediate Level 6: High Intermediate
Lessons: 70 Lessons: 28

Figure 1. Levels of English Daily App

(Resource: English Daily App)
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Lessons: Users choose a lesson before proceeding to the test in this section. Each topic
encompasses a range of lessons with a single picture, making it easy to grasp the topic

before listening. Users can choose based on their preferences.

Object Pronouns

Two people discuss how
often they meet their
family

0516 L2

Subject Pronouns
Two people try to guess
some famous people

03:42 N

Sentence Patterns

Two people discuss
their daily routines

04:12 CQ

Languages, Nationalies
and Countries

Two people discuss the
languages they speak or
want to learn

0a:38 <&

Days of the Week

Two people talk about
what they do during the
week

0a:28 <&

Figure 2. Lessons of English Daily App

(Resource: English Daily App)
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Listen and Practice: Immerse in listening by selecting topics, then assess
understanding with interactive tests. Check answers against provided solutions,
leveling up listening performance by reviewing unclear sections for focused practice

and improvement.

< Quay lai Sentence Patterns

Answer the following questions about the interview.
1) When does she get out of bed? X

a) Before six

() b) Before seven

() c) Before eight

2) What does she do in the morning in bed? +~
() a) Read books

b) Check her phone

() c) Go back to sleep

3) What does she like to eat in the morning? v~
a) eggs
b) toast
() c) cereal

4) What does she drink in the morning? +
a) tea

() b) coffee

() c©) hot chocolate

5) What does she do in the evening? +
() a) do yoga

b) watch TV

c) wear pajamas

Q( o ) ) (e )

ga:a04 04:11
Sentence Patterns

00:00

@ O » & O

Figure 3. Exercises of English Daily App

(Resource: English Daily App)
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Transcript: Supports reviewing dialogues, verifying heard information, and aids in

reading and rewriting exercises.

< Quaylai Sentence Patterns

Todd: So Natalie, what is a typical day for you? For
example, what is a typical morning?

Natalie: Well, | wake up at about 7.00 a.m.
Todd: Oh that's early.
Natalie: Yes, | really am a morning person.

Todd: | think you are a morning person. I'm not a
morning person at all.

Natalie: Well, | don't actually get out of bed until about
7-.30.

Todd: Okay, so what do you do?

Natalie: Well, | play on my phone, | check my emails, |
check Facebook, and | read the news.

Todd: Do you eat breakfast at home?
Natalie: | usually prepare breakfast at home, yeah.

I

00:00 @ 04:11
Sentence Patterns

00:00

@O » & O

Figure 4. Transcript of English Daily App

(Resource: English Daily App)
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Vocabulary: The app provides vocabulary explanations with accompanying

grammar notes, enhancing understanding and facilitating user language acquisition.

< Quay lai Subject Pronouns

Learn vocabulary from the lesson!

Subject Pronouns

Point 1: Subject pronouns take the place of a person
or person's name.

1. Sally is a farmer. She works outside.
Bob is a doctor. He works at a hospital.
Bob and Sally are married. They have one child.

They have a house. It is really big.

S

We like them. You will too!

Point 2: The first person subject pronoun (I, we)
refers to the speaker. It can be singular (S) or plural

(P).

1. (S) I have a pool.
2. (8) 1 swim every day

3. (PY We love ltalian food.

(Coromuorer J( voes ) ( awr )

00:00 & 03:42
Subject Pronouns

00:00

@ O » & O

Figure 5. Vocabulary of English Daily App

(Resource: English Daily App)
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2.4.3 Advantages and Disadvantages of using Listen English Practice
2.4.3.1 Advantages:

The English Daily App offers numerous benefits for language learners in an
easily accessible and user-friendly manner. It provides a variety of listening levels and
concise passages, promoting concentrated attention for effective language acquisition.
Everyday dialogues, along with quizzes and transcripts, create a well-rounded learning

experience, strengthening comprehension.

Teachers receive valuable support as the app aids in discovering materials for
the classroom and streamlines assignments for convenient completion on students'
phones. A notable feature is the app's reduced frequency of advertisements, allowing
learners to focus on their educational journey without frequent interruptions, a rarity

among language learning apps.

The inclusion of transcripts for each listening material proves to be a powerful
tool, facilitating a deeper understanding of both spoken language and its written form.
This is especially beneficial for learners aiming to bridge the gap between listening

and reading, fostering a more holistic language grasp.

Interactive quizzes and assessments add an extra layer to the learning
experience, promoting active engagement, reinforcing understanding, and identifying
areas for improvement. Embracing the concept that a picture is worth a thousand
words, the English Daily App incorporates relevant images alongside listening
materials, providing visual context to enhance understanding of the content. Overall,
the app stands out as a transformative and user-friendly tool, enriching the language

learning journey for all users.
2.4.3.2 Disadvantages:

Despite its benefits, English Daily App has a few considerations. The app may
include advertisements, require a Wi-Fi connection on mobile phone, and consume a

considerable amount of device memory.
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2.5 Previous Study

Several studies have aimed to summarize the use of language learning apps in
enhancing EFL students' listening skills. These studies have explored the potential for

improving students' performance. The findings of these studies are as follows:

Digital Technologies in Language Learning

The impact of digital technologies on language learning is evident in a series of
studies that collectively highlight the positive outcomes associated with various
applications and platforms. In the study (Agustin & Ayu, 2021), Instagram proved to
be a valuable tool for vocabulary and listening skill improvement. This finding aligns
with broader research, such as that conducted by Al-Shamsi et al. (2020), which
observed enhanced listening comprehension skills and positive attitudes among Omani

EFL adult learners through the implementation of mobile learning.

Technological Integration

A notable shift in the everyday lives of young individuals, particularly
concerning smartphones and online search, was investigated by (Andersson, 2022).
This shift reflects a broader trend in integrating technology into daily routines,
providing a contextual backdrop for exploring language learning. Bouthaina’s study
(2021) explored the perceptions of EFL learners in Biskra regarding mobile language
learning applications, shedding light on the importance of understanding user

perspectives for effective implementation.

Mobile Learning and Assisted Language Learning

Several studies emphasize the significance of mobile learning and assisted
language learning in language education. Cakmak’s work (2019) highlighted the
broader implications of these technologies, mirroring the sentiment shared by other
researchers, such as Hadi et al. (2021), who reported positive results in improving

teaching listening using the ELLLO platform.

20



Efficacious Applications for Listening Enhancement

Specific applications, like the "English Listening Test" app and "Listen English
Daily Practice App," have demonstrated their efficacy in enhancing students' listening
comprehension (Handayani & 1zzah, 2020; Marifio Pérez, 2022; Nurussyifa & 1zzah,
2022). As investigated by Paz Chalen (2022), learning apps play a pivotal role in
developing listening skills, reinforcing the idea that technology can be a powerful tool

in language acquisition.
Unconventional Approaches: TED-TALK and Duolingo

Other studies explore the potential of unconventional methods, such as using
TED-TALK as a supplement for promoting student autonomy (Puspita & Amelia,
2020) or employing the Duolingo application for teaching listening skills (Putri &
Islamiati, 2018). Additionally, research by Qiu (2022) delved into the impact of flipped
listening instruction on the performance and anxiety of Chinese EFL students,

shedding light on innovative pedagogical approaches.

Diversity of Digital Tools

The theme of social network-based interaction in mobile-assisted language
learning was explored by Read et al. (2021), emphasizing the importance of
collaborative learning environments. Meanwhile, (Rengganis et al. 2023) discovered
the positive effects of Cake’s Online Application on listening skills, showcasing the

diversity of digital tools available for language learners.

Visual Input and Text Types

The multifaceted approach to investigating language learning technologies
extends to studies like the one conducted by Shaojie et al. (2022), exploring the effects
of visual input and text types on EFL students' listening comprehension in China.
Furthermore, insights into listening comprehension problems in Vietnam (Tran &
Duong, 2020) and the exploring study attitudes and habits on academic performance
(Tus, 2020) provide a holistic view of the challenges and potential solutions in

language education.
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In summary, these studies collectively emphasize the transformative role of
technology in language learning, with diverse applications and platforms contributing
positively to vocabulary and listening skill development, changes in attitudes, and
innovative pedagogical approaches. The findings collectively highlight the importance

of utilizing digital tools to enhance language education in various contexts.
2.6 Conceptual Framework

The main objective of this research is to improve the listening performance of
teenagers aged 12-14 who are studying at Popodoo Smart English. Initially, an initial
assessment was conducted using the IELTS Test to evaluate the students' listening
performance. After the assessment, the researcher introduced a solution using the
English Daily application. This application was specifically designed to assist students
in enhancing their listening abilities by providing audio materials for practice. It is
anticipated that there will be observable enhancements in the students' listening

performance following the introduction of this treatment.

To assess the effectiveness of the intervention, a post-assessment using the
IELTS test was executed to measure the students' listening performance after
undergoing the treatment. Moreover, the researcher aimed to comprehend EFL
learners' perceptions regarding the English Daily application and its impact on their
listening abilities. Surveys or interviews were conducted with the students to
accomplish this goal. Through these evaluations, the researcher aspires to gain valuable
insights into the student's progress and the effectiveness of the English Daily App in

improving their listening performance.
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The theoretical framework of this research is as follow (Wahyuni, 2021):

Listening
Performance

Pre-test

Learning Listening with

English Daily App

The EFL L ’
e earners Post-test

improvement in
(IELTS)

listening performance

The EFL Learners’ perception
of English Daily App

Figure 6. Conceptual Framework
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2.7 Chapter Summary

The summary chapter provides an overview of the key concepts and literature
reviewed in the thesis. It encompasses the definition and importance of listening in
English learning and the various types of listening skills. Additionally, it discusses
technology-assisted language learning (TALL) and mobile-assisted language learning
(MALL). Previous studies on the research topic are reviewed, highlighting findings.
The conceptual framework guiding the study is also presented. Furthermore, the
chapter explores the English Daily Application, detailing its features and examining its

advantages and disadvantages in improving listening performance.
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CHAPTER 3. METHODOLOGY

This chapter details the methodology employed to investigate the impact of the English
Daily App on the listening performance of EFL students at PoPoDoo Smart English
Center. Employing both quantitative and qualitative approaches. This part explains
how the study was designed, where it was conducted, who was involved, how data was

collected, and how the information was analyzed to answer the research questions.

3.1 Research Design

This study is a quasi-experimental research design in which the researcher used
a pre-test and a post-test ( Al-Shamsi et al., 2020) to evaluate the impact of the English
Daily App on students' listening performance. At the beginning, a pre-test was given
to assess the participants' starting level of performance (P1) before applying the
treatment. During the intervention period, the control group received conventional
English listening materials from the center's textbooks, whereas the experimental
group utilized the listening materials provided by the English daily app. Following the
introduction of the treatment, a post-test (P2) was conducted to measure any
improvements or changes in the participants' performance. By comparing the results
of the pre-test and post-test, the researcher could determine how effective the
treatment was and what outcomes it produced. The design is represented as follows

(Wahyuni, 2021):

Pi—-T-P2

Remarks: Pi. Pre-test
T. Treatment

P,. Post-test
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In educational research, both qualitative and quantitative approaches play a
significant role. Researchers in language education commonly employ these
approaches to investigate the teaching of listening skills using technology media
(Ladjagang et al., 2022). Quantitative studies involve collecting numerical data from
participants to conduct statistical analysis and generalize findings to a broader
population. On the other hand, qualitative studies delve into the intricacies of human

experiences, focusing on words and meanings to capture richness and complexity.

In this study, a mixed-methods design, combining both quantitative and
qualitative research methods, was utilized. Quantitative methods included tests
administered to both the control and experimental groups, while qualitative methods
involved questionnaires and interviews to answer the research questions with the
participation of students from the experimental group. Following the intervention, the

researcher could evaluate the effectiveness of the treatment and its resulting outcomes.

3.2 Research Site
3.2.1 PoPoDoo Smart English Center

A branch of PoPoDoo Vietnam, The PoPoDoo Smart English Center in Phan
Thiet, has established itself as a highly innovative institution in the field of English
education since its inception in 2015. The center is committed to delivering a
standardized curriculum and practical learning resources across various international
standard programs tailored to diverse age groups. These programs, such as the Press
School English Course for children aged 3-5, Primary English Courses for ages 6-10,
and Secondary English Courses for students aged 11-17, cater to the specific needs of
learners at different stages of development. By offering comprehensive English
programs, PoPoDoo positively influences the development of English language skills

among young Vietnamese students.

Furthermore, PoPoDoo Smart English Center in Phan Thiet adopts a unique
approach to language acquisition by facilitating weekly communication sessions with

native English speakers. This initiative aims to enhance students' practical language
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skills and cultural understanding by immersing them in authentic English
conversations. Through these interactions, students not only improve their English

proficiency but also gain confidence in communicating with native speakers.

In addition to its innovative teaching methods, the center regularly organizes
extracurricular activities to further immerse students in English language learning and
cultural exchange. These activities, including cultural events like Halloween,
Christmas, and New Year celebrations, as well as field trips to English-speaking
environments, provide students with practical opportunities to apply their language
skills in real-world settings. Appendix O contains various activities organized by the

center.

Overall, PoPoDoo Smart English Center in Phan Thiet is dedicated to offering
comprehensive and immersive English learning experiences, solidifying its reputation

as a leading institution in English education in Vietnam.
3.2.2 Family and Friends textbook

The center employs the "Family and Friends" series by Naomi Simmons,
published by Oxford University Press, to provide a comprehensive and adaptable
learning path for secondary students across various classes. The flexible approach
accommodates diverse language proficiency levels, ensuring successful language

acquisition and an enjoyable learning experience for all participants.

The research lasted three months, from September 10 to December 10, 2023,
totaling 12 weeks. At the PoPoDoo Smart English Center, secondary students use the
"Family and Friends 3" book authored by Naomi Simmons. Appendix A outlines 12-
week listening learning goals for students in the book "Family and Friends 3", while
Appendix B details English Daily App topics and listening objectives over the same

duration.
3.3 Research Participants

Aged between 12 and 14, these teenagers are eager to engage and express

themselves in English, marking this period as unique and special for their language
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development. They began learning English from grades 1 to 5, enhancing their

enthusiasm for language acquisition.

This research involved 38 teenagers studying English as a Foreign Language
(EFL) at the PoPoDoo Smart English Center. The research participants were divided
into two groups: the control group (CG, n=18) had classes on odd days for 90 minutes,
and the experimental group (EG, n=20) followed the same schedule but on even days.
Permission for the study was granted by the head of this center. Additional details
about the participants could be found in Table 1(Nguyen et al., 2021).

Table 1. Participants' Demographic Information

Grou CG EG Total Percentage
P (n=18) (n=20) N) (%)
Male 7 8 15 39.47
Female 11 12 23 60.53

3.4 Research Instruments

In this study, a range of methods, both quantitative and qualitative, were used
to make sure the information collected was reliable and valid. Three different tools-

tests, questionnaires, and interviews - were used to form a triangle-like structure.
3.4.1 Test (Pre-Test and Post-Test)

The experimental and control groups students took listening tests on paper,
consisting of pre-test and post-test, before and after the interventions. These tests
aimed to gather quantitative data addressing the first research question: "To what
extent does English Daily App influence students' listening performance?". To ensure

a fair comparison, the difficulty level of the listening tests remained consistent,
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allowing for an evaluation of the effectiveness of the English Daily App in enhancing

students' listening performance.

The listening pre-test and post-test format mirrored that of the IELTS
(International English Language Testing System) Academic 17 by Cambridge listening
test. The IELTS Listening test is well-recognized and widely used, providing a
standardized measure for evaluating listening proficiency. The test consists of four
parts, each with ten questions. The first two parts are concerned with social needs. The
first part is a conversation between two speakers, and the second is a monologue. The
final two parts are concerned with situations related to educational or training contexts.
The third part is a conversation between up to four people, and the fourth is a
monologue. Various question types are used, including multiple choice, matching,
plan/ map/ diagram labeling, form completion, note completion, table completion,
flowchart completion, summary completion, sentence completion, and short-answer
questions. Candidates hear the recording once only and answer the questions as they
listen. Ten minutes are allowed at the end for candidates to transfer their answers to

the answer sheet.

Additional clarification regarding the IELTS test can enhance its relevance
within the research context. The duration for both the pre-test and post-test is
approximately 30 minutes, with an extra 10 minutes allotted for transferring answers.
The test consists of four parts, comprising a total of 40 questions. Each correct answer
earns 1 mark. This information will be clearly presented in Table 2 and Table 3 under
the section titled “IELTS Listening Scores”. The IELTS listening pretest is detailed in
Appendix C, while the post-test is provided in Appendix D. For easy reference, the

listening answer sheet is presented in Appendix E.
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Table 2. IELTS Listening Test Details

(Resource: https://ieltsliz.com/ielts-band-scores/ )

IELTS Listening Test Details

Approximately 30 minutes (plus 10 minutes for

Time allowed
answer transfer)

Number of parts 4
Number of questions 40
Marking Each correct answer receives 1 mark

Table 3. IELTS Listening Scores

(Resource: https://ieltsliz.com/ielts-band-scores/ )

Correct answers Band scores
39-40 9
37-38 8.5
35-36 8
33-34 7.5
30-32 7
27-29 6.5
23-26 6
20-22 5.5
16-19 5
13-15 4.5
10-12 4.0

7-9 3.5
5-6 3.0
3.4 2.5
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3.4.2 Questionnaire

The questionnaire survey assessed the learners’ attitudes toward mobile
learning to improve their listening performance ( Al-Shamsi et al., 2020). In a study
by Nguyen et al. (2021), the researchers developed a questionnaire to investigate
students' perceptions of learning in Second Life Virtual Learning Environment.
According to Dornyei & Dewaele (2024), questionnaires request information from
respondents. Perceptual questions are used to determine individuals' thoughts,

including attitudes, opinions, beliefs, interests, and values.

Through this, it becomes evident that the questionnaire is crucial for gathering
insights and feedback from participants concerning their experiences with the app for

listening practice.

In the study, this instrument was designed to assess students' perceptions and
attitudes regarding listening practice toward the English Daily App, providing valuable
information for evaluating its effectiveness in improving listening performance among
EFL students at the PoPoDoo Smart English Center. This questionnaire utilized a
Likert-type scale, which measures the degree of agreement or disagreement with a
statement using a scale. Respondents were given with five options, typically ranging
from 1 to 5: 1 = strongly disagreed, 2 = disagreed, 3 = neutral, 4 = agreed, and 5 =
strongly agreed.

This research questionnaire consisted of two parts with a total of fourteen items.
Construct 1, comprising 8 items, focuses on participants' Interaction Perceptions with
the English Daily App. These items cover various aspects of the app's usability,
enjoyment, motivation, relevance, feedback provision, engagement, and likelihood of

recommendation. The items within Construct 1 are presented in Table 4 below.
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Table 4. Construct 1 - Interaction Perceptions with English Daily App

Item Number Questionnaire and Construct 1

1 I find the English Daily App easy to use.

2 Using the English Daily App for listening practice is enjoyable.

3 The English Daily App motivates me to practice regularly.

4 The English Daily App meets my learning needs and preferences.

5 I find the content provided by the English Daily App
relevant to my interests.

6 The feedback provided by the English Daily App helps me
identify areas for improvement in listening.

7 The variety of listening exercises on the English Daily App
keeps me engaged.

3 I would recommend the English Daily App to others

for practicing English listening.

Construct 2 in Table 5 focuses on the Perceived Impact on Listening
Performance and comprises six items designed to evaluate participants' perceptions of
how the English Daily App influences their listening performance. These items
measure participants' feelings of preparedness for listening assessments, frequency of
app usage outside of class hours, confidence in understanding spoken English,
communication with teachers or classmates about their app experiences, belief in the
app's contribution to overall language learning progress, and intention to continue

using the app in the future.
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Table 5. Construct 2 - Perceived Impact on Listening Performance

Item Number Questionnaire and Construct 2

| I feel better prepared for English listening assessments
because of the English Daily App

I use the English Daily App frequently to practice listening

2 outside of class hours

3 I feel more confident in my ability to understand spoken English.

4 I have shared my experiences using the English Daily App
with my teacher or classmates

5 I believe that using the English Daily App has contributed to
my overall language learning progress

6 I plan to continue using the English Daily App for listening practice

in the future.

The questionnaire was translated into Vietnamese to ensure students could
respond without confusion. The researcher's supervisor checked and reviewed the
questionnaire. Before its use, the questionnaire was tested on five students. Afterward,
all 20 participants in the experimental groups completed the questionnaires at the end
of the experiment.The questionnaire and the questionnaire items translated into

Vietnamese are located in Appendix H and Appendix I.
3.4.3 Interview

Qualitative evidence comes from an in-depth interview (Nguyen et al., 2021).

The aim of the semi-structured interview in this study was to strengthen the research
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conclusion and gain an in-depth understanding of students' experiences with the
English Daily App and participants' attitudes and opinions regarding its usage in
English classrooms and listening activities outside. Seven students from the
experimental group were individually interviewed at the end of the experiment, and
the responses collected were recorded. The interview questions and interview

questions (Vietnamese version) are presented in Appendix K and Appendix M.

There are 5 questions in the interview that center on the impact and usability of
the English Daily App. These inquiries aim to gather insights into its effectiveness in
enhancing listening performance, any challenges encountered during its use, and users'

overall satisfaction with its features and functionality.
3.5 Data Collection Procedures

In this writing, the data collection procedures were carefully planned and
divided into three distinct phases: before the experiment, during the experiment, and

after the experiment (Dinh, 2022).
3.5.1 Before the Experiment

In the first week of the course, following approval from the Head of the
PoPoDoo center, the researcher informed all students about the research's objectives,
procedures, and roles. All students voluntarily agreed to participate in the research.
Following this, the experimental group received instructions for downloading and
using the English Daily App. The researcher prepared listening materials from the app

in printed format for instructional use.

During the second week of the course, students from both groups were required
to complete a listening pre-test on paper, following the format of the IELTS Academic
17 by Cambridge listening test, lasting 40 minutes. The test results were then stored

for later data analysis.

3.5.2 During the Experiment
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The participants engaged in teaching and learning activities following the same
syllabus. However, during the intervention period, the control group (CG) received
conventional English listening materials from the center's Family and Friends 3
textbook while the experimental group (EG) utilized listening materials provided by
the English Daily App. The teacher provided listening materials for various levels,
from low beginner to mid and high levels, and handed out question sheets. Both groups
experienced listening activities consisting of three stages: pre-listening, while-

listening, and post-listening.

In the pre-listening stage, the teacher introduced the topic, new information, and
vocabulary relevant to the listening material to provide background knowledge. During
the while-listening stage, students listened to recordings and answered questions to
focus on details. In the post-listening stage, students engaged in discussions related to

the material, sharing their opinions and insights.

In general, the listening activities in both groups followed the same stages
within a 35-minute listening session. Table 6 introduces the listening activities for the
control group, with an illustrative example of a listening session from Unit 3 of 'Family

and Friends 3' (CG) provided in Figure 7.

Table 6. Listening Activities for The Control Group

Stages Content Teaching and Learning Activities

- Teacher introduces topic, new
information, and relevant vocabulary to
provide background knowledge.

Introduction of

Pre-listenin topic, n ; ;
c-lstening "OpIC, NEW - Students receive explanation and
(10 minutes) information, . .
clarification of key concepts.
vocabulary

- Teacher engages students in discussion
to activate prior knowledge.

- Students listen to recordings and focus
on details.

- Students answer comprehension
questions related to the listening

Listening to

While-listening recordings

(15 minutes) answering questions material.
- Teacher monitors students'
understanding and provides assistance as
needed.
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- Teacher encourages students to listen
actively and attentively.

- Students engage in peer discussion to
compare answers and clarify doubts.

Discussions, sharing | - Students engage in discussions related
opinions and to the listening material.

insights - Students share their opinions, insights,
and reflections on the material.

- Teacher provides feedback on students'
understanding and encourages critical
Post-listening thinking.

(10 minutes)

- The teacher concludes the lesson by
reviewing key concepts and emphasizing
important points.

1 Listen, point and repeat. &5 2
= = I

stickers

I

1 Listen and match. What do they collect? 5 50

Figure 7. Sample Listening Activity from Unit 3 of 'Family and Friends 3' (CG)
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However, the experimental group utilized the English Daily App during
the while-listening phase, as presented in Table 7, and with an illustrative example of
a listening session from the 'At the Restaurant' Topic of the English Daily App (EG)
provided in Figure 8.

Table 7. Listening Activities for The Experimental Group

Stages Content Teaching and Learning Activities

- Teacher introduces topic, new
information, and relevant vocabulary to
Introduction of provide background knowledge.

. . topi . .
Pre-listening _"OpIC, New - Students receive explanation and
i information, . .
(10 minutes) clarification of key concepts.
vocabulary on
English Daily A . .
£ YAPP 1 Teacher engages students in discussion
to activate prior knowledge.
- Students listen to recordings and focus
on details.
- Students answer comprehension
questions related to the listening
Listening to material.
recordings, - Teacher  monitors  students'

While-listening

(15 minutes) answering questions | understanding and provides assistance

on English Daily | as needed.
App

- Teacher encourages students to listen
actively and attentively.

- Students engage in peer discussion to
compare answers and clarify doubts.

- Students engage in discussions related
to the listening material.

- Students share their opinions, insights,

Discussions, sharing and reflections on the material.

Post-listening opinions and :
(10 minutes) insights on English | - Teacher PfOVldeS feedback on
Daily App students' understanding and encourages

critical thinking.

- The teacher concludes the lesson by
reviewing key concepts and
emphasizing important points.
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< Quay lai Level 2: Mid Beginners

At the Restaurant

Listen to a situation at
a restaruant

03:09 O

< Quay lai At the Restaurant

Answer the following guestions about the interview.
1) What does she request?
() a) Table for one in smoking
() b) Table for one in non-smoking
() e) Table for two in non-smoking

2) What will she have to drink?
) a) A glass of red wine

) b) A bottle of red wine

) ) Just a glass of water

3) What will she have for an appetizer?
) a) The melon

() b) The onion rings

() c) The fries

4) What will she have with the goulash?
() a) Potatoes

) b) Rice

) c) Bread

5) What will she have with the cake?
) a) lce cream

) b) Whipped cream

() ) Custard

6) How much is the bill?
) a) 13 dollars
) b) 30 dollars
) c) 33 dollars

& o I I rren )

00:00 & 0323:09
At the Restaurant

00:00

@ O®» » @ S

Figure 8. Sample Listening Activity 'At the Restaurant’ Topic of the English Daily App (EG)
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3.5.3 After the Experiment

The IELTS listening post-test was given on paper to both groups, with the same
format and difficulty as the pre-test.

Afterward, the experiment group (EG) students completed questionnaires
designed by the researcher. These questionnaires contained 14 items structured into 2
constructs, employing a Likert-type scale to gauge students' perceptions and attitudes

towards the English Daily App after their listening practice experiences.

Furthermore, semi-structured interviews were conducted with seven EG
students to gather more detailed insights and support the conclusions. These
interviews, conducted in Vietnamese, lasted three minutes each and were recorded on
a mobile device. The researcher asked 5 questions focusing on students' experiences
with the English Daily App, their thoughts on its use in English classes, and its impact

on listening activities outside class.

Throughout the data-gathering procedure, the researcher had no influence over
the students' performances. Instead, efforts were made to establish a comfortable
environment for the participants and to ensure their full understanding of the purpose

of the data collection techniques they were engaging in.
3.6 Data Analysis

The data analysis followed the procedure recommended by Nguyen et al.
(2021). The researcher utilized the Statistical Package for the Social Sciences (SPSS)
program (version 25) and Excel to analyze the data obtained from research instruments,

including tests, questionnaires, and interviews.

Firstly, for the tests, the researcher inputted the test scores of both groups. SPSS
was then employed to conduct the Normality Test, Normal Q-Q Plot, Descriptive
statistics, and T-Test. Given the small sample sizes of the CG (n=18) and EG (n=20),
the Shapiro-Wilk test was used for normality testing. A significance value (Sig.)
greater than 0.05 (Sig. > 0.05) indicated a distribution of scores not significantly

different from normal, while a significance value less than 0.05 (Sig. <0.05) suggested
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a significant deviation from normality. Additionally, the distribution of scores was
visually represented using the Normal Q-Q Plot. Descriptive statistics were computed,
followed by an independent sample t-test to analyze the mean scores of the CG and

EG listening tests.

Secondly, the questionnaire data was collected and analyzed. Descriptive
statistics were employed to calculate the mean and standard deviation, with a custom
table created to display the percentage of agreement or disagreement with the

questionnaire items.

Lastly, the interview data was organized into a table for summarization and

interpretation.
3.7 Validity and Reliability

In the study, Mohajan (2017) clearly explained the “Two criteria for good
measurements in research: Validity and reliability. Reliability and validity are the two
most important and fundamental features in the evaluation of any measurement
instrument or tool for a good research. Validity concerns what an instrument measures
and how well it does so. Validity indicates whether the results of the study are
legitimate because of the way the groups were selected, data were recorded or analyses
were performed. To assure it, the researcher can describe appropriate strategies, such
as triangulation. Reliability concerns the faith that one can have in the data obtained
from the use of an instrument. It is the degree to which an assessment tool produces
stable and consistent results”. Therefore, researchers must carefully consider these two

concepts when selecting measurement instruments (Dinh, 2022).
3.7.1 Validity

Employing a quasi-experimental research approach, students from identical
classroom settings were chosen, with the supervisor evaluating the research
instruments. Three distinct tools—tests, questionnaires, and interviews—formed a
triangular structure. Both pre and post-test exams were conducted to ensure fairness

and honesty, questionnaires were administered for participants to complete on survey
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paper, and interviews were recorded. As the researcher had no influence over the

students' performances, the validity of the instruments could be ensured.
3.7.2 Reliability

The IELTS listening pre-test and post-test were given on paper to both groups,
ensuring consistency before and after the experiment. The IELTS Listening test is
widely recognized and utilized as a standardized measure. To ensure clarity, the
questionnaire was translated into Vietnamese. It underwent review by the researcher's
supervisor, and before its implementation, testing was conducted with five students.
Following the completion of the experiment, all 20 participants in the experimental
groups filled out the questionnaires. With Cronbach’s Alpha values for both constructs
being 0.756 >0.650, the questionnaire demonstrated reliability, as described in Table
8 below.

Table 8. Reliability of The Questionnaire and Constructs

Constructs Number of Cronbach's
items Alpha value
Intf:ractlon Perceptions with English ] 0.747
Daily App
Perceived Impact on
6 0.765
Listening Performance
Total 14 0.756

3.8 Researcher’s Roles

In this study, the researcher took on multiple roles, serving as an English
teacher, observer, and interviewer. There was no influence exerted by the teacher on
the student’s performance. Ensuring the protection of the participants' identities and

treating them with respect were critical responsibilities for the researcher.
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3.9 Chapter Summary

In this chapter, the study's quasi-experimental design, data collection methods,
and analysis procedures were presented. The research site, PoPoDoo Smart English
Center, was introduced, and a triangulated approach to data collection using tests,
questionnaires, and interviews was detailed. Data analysis techniques, validity,
reliability strategies, and the researcher's involvement in the study process were also

discussed. The upcoming chapter will explore the findings of this current study.
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CHAPTER 4. FINDINGS AND DISCUSSION

In the previous chapter, various quantitative and qualitative methods ensured the
reliability and validity of collected information. Specifically, three tools—tests,
questionnaires, and interviews—were used, forming an interconnected structure to
ensure accurate and consistent data analysis. This section explores the study's results

to comprehensively understand the data and its interpretation.
4.1 Listening Tests Results

4.1.1 Pretest

To examine the normality distribution of the data collected from the listening
pre-test of both Group CE and EG, the Shapiro-Wilk test of normality and the Q-Q
Plots test were employed. The CG and EG test scores are displayed in Appendix F and
Appendix G.

The Shapiro-Wilk test was used to assess the normality of data distributions
shown in Table 9. For the Control Group, the Shapiro-Wilk statistic was 0.932 with 18
degrees of freedom, resulting in a significance level 0.209 (Sig.=0.209 > 0.05).
Similarly, for the Experimental Group, the Shapiro-Wilk statistic was 0.916 with 20
degrees of freedom, resulting in a significance level of 0.084 (Sig.=0.084 > 0.05).

Both groups demonstrated data distributions that were not significantly
different. This indicates that the data for the listening pre-test in both groups can

reasonably be assumed to follow a normal distribution.

Table 9. Test of Normality for CG's Listening Pre-test and Post-test Scores

Shapiro-Wilk

Statistic df Sig.
CG_Listening_ Pre test results 932 18 209
EG_Listening Pre test results 916 20 .084
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In the Normal Q-Q Plot of Figure 9 below, the pre-test scores of both CG and
EG were examined and graphically represented. It is noticeable that the scores of both

groups form a fairly straight line, indicating a normal distribution.

Normal Q-0 Plot of CG_Listening_Pre_test_results Normal Q-Q Plot of EG_Listening_Pre_test_results

Expected NMormal
Expected NMormal
=

Observed Value Observed Value

Figure 9. Normal Q-Q plots for the Listening Pretest Results

After ensuring the reliability of the listening pretest scores, the mean scores of
the pretests for both the control group (CG) and the experimental group (EG) were
calculated. Table 10 presents the descriptive statistics of the CG and EG's pre-test
scores. The mean score of 2.00 for both groups (M=2.00) indicates no difference in
their listening pre-test mean scores. Specifically, the Control Group (CG) had a mean
score of 2.00 (SD=1.18, n=18), and the Experimental Group (EG) also had a mean
score of 2.00 (SD=1.25, n=20). Additionally, the equality between the lowest and
highest scores of the CG (Min=0.0, Max=4.0) and the EG (Min=0.0, Max=4.0)

indicates that both groups had a consistent score range of 4.
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Table 10. Descriptive Statistics of the CG and EG's Pre-test Scores

Std.
N Range Minimum Maximum Mean Deviation

CG_Pre_test results 1o 4 g 0.00 400 2.0000 1.18818

EG_Pre_test results 55 409 0.00 400  2.0000 125656

Following this observation, an independent samples t-test was conducted to

examine whether there were any statistical differences between the mean pre-test

scores of the CG and EG.

The findings from Table 11 indicate that, according to Levene’s test for equality

of variances, the Sig. value is 0.647, which is greater than 0.05. This suggests that the

variances of the two groups are equal. Moreover, the Sig. (2-tailed) value of the t-test

for equality of means is 1.000, also greater than 0.05 (Sig. (2-tailed) = 1.000).
Therefore, the differences between CG and EG are 0.00 (t=0.000, df=36, p=0.647>

0.05). It indicates that participants in both CG and EG are likely to possess similar or

equal listening performance before the intervention.
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Table 11. Results of Independent Samples t-test for Listening Pre-test Scores

Levene's
Test for
Equality t-test for Equality of Means
of
Variance
S
95%
Confidence
Interval of
the
Si Sig. Mean ]Esri%r Difference
F 8 ¢ df  (2- Differe .
. ) Differe
tailed) nce
nce
Lo Uppe
wer r
Equal
variances
assumed ) er 0 3o 1e00 000 397 oo 80
3° 00 : 000 91 _ 700
700
Pre
test
results Equal
vartanees 0.0 35.90 0.00 39 .0 80
not 00 o 1000600 e B0 464
assumed 464
4.1.2 Postest

After utilizing the English Daily App as the intervention, participants
proceeded to complete a listening post-test, maintaining the same format and
difficulty level as the initial pre-test. This post-test was used to evaluate the
distribution of post-test scores for CG and EG. Analysis of the Q-Q Plot showed that

data from each group formed a straight line, indicating a normal distribution of post-
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test scores. Therefore, it was inferred that both groups' post-test scores follow a

normal distribution, as shown in Figure 10.

Normal Q-Q Plot of CG_Listening_Post_test_results Normal Q-Q Plot of EG_Listening_Post_test_results

Expected Normal
=
Expected Normal
<

T T T T T T T T T T T T
0 1 2 3 4 § b 2 4 b 8 10

Observed Value Observed Value

Figure 10. Normal Q-Q plots for the Listening Posttest Results

In the analysis of the mean post-test scores presented in Table 12, there was a
noticeable distinction between the CG and EG. The mean score of the EG (M=5.95,
SD=1.82) exceeded that of the CG (M=3.06, SD=1.11). Moreover, the score range
differed between the two groups, with the CG having a range of 4.0, while the EG had
arange of 6.0. Additionally, the minimum score in the EG (Min=3.0) was significantly
higher than that in the CG (Min=1.0). Similarly, while the highest score in the CG was
5.0 (Max=5.0), the EG achieved a maximum score of 9.0 (Max=9.0).
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Table 12. Descriptive Statistics of the CG and EG's Pre-test Scores

Std.
N Range Minimum Maximum Mean  Deviation

CG_Post_testresults o 4 1.00 5.00 3.0556  1.10997

EG_Post_test_results ¢ 09 3.00 9.00 59500  1.82021

This led to the decision to employ the Independent Sample T-test for further
analysis in order to determine the statistically significant difference between the post-

test mean scores of the CG and EG.

The results in Table 13 indicated that the variances had a significance level of
Sig. = 0.044 < 0.05, and the significance level (2-tailed) of the t-test for equality of
means was below 0.05 (Sig. (2-tailed) = 0.000). This pointed to a statistically
significant difference between the listening post-test scores of the participants in CG
and EG after the intervention (t = 5.836, df = 36, p = 0.000 < 0.05). Specifically, the
listening performance of EG (M = 5.95) was markedly higher than that of CG (M =
3.00).
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Table 13. Results of Independent Samples t-test for Listening Post-test Scores

Levene's
Test for t-test for Equality of Means
Equality
of
Variances
95%
Confidence
Interval of
the
Si Sig.  Mean ]Esri%r Difference
F & df (- Differ o
) Differ
tailed) ence
ence
Low Upp
er er
Equal
variances
assumed 49 3.90
435 o044 ss836 36 000 2% 1.88
5 444 597 857 032
Post
test
results Equal
variances 31.8 289 48 1909 388
not 5.982 65 .000 444 872
assumed 384 016

The improvement in listening performance between the Control Group (CG) and

Experimental Group (EG) is visually evident before and after treatment in Figure 11.
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5.95
6
5
5
34
g 3.06
()
% . 2.00
g .
2
2.00
1
0 Before treatment After treatment

CG EG

Figure 11. Comparison of means of pre-test and post-test scores

4.2 Results from Questionnaire

The questionnaire consisted of two parts to assess students' perceptions and
attitudes regarding listening practice toward the English Daily App, resulting in the

following outcomes. The results of the questionnaire are gathered in Appendix J.
4.2.1 Questions regarding Interaction Perceptions with English Daily App

Beginning with the first question, most respondents (10% strongly agreed, 50%
agreed) found the English Daily App easy to use, with only 10% disagreeing with this
statement, as illustrated in Table 14 and Figure 12 (M=3.50, S.D.=1.000). Moving on,
participants indicated that using the app for listening practice was enjoyable (M=3.95,
S.D.=0.826, 25% strongly agreed, 50% agreed). Furthermore, participants felt that the
app met their learning needs and preferences (M=3.80, S.D.=0.834, 20% strongly
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agreed, 45% agreed) as well as their interests (M=3.95, S.D.=0.605, 15% strongly
agreed, 65% agreed). Therefore, 60% of participants agreed to practice regularly with
the app. The variety of listening exercises on the app kept 40% of participants engaged,
with 50% being neutral on this question (M=3.40, S.D.=0.995). The feedback provided
by the app to help learners identify areas for improvement in listening performance
received considerable agreement from participants (M=4.00, S.D.=0.725, 25%
strongly agreed, 50% agreed). Moreover, more than half of the participants (50.0%
agreed, 10.0% strongly agreed) expressed willingness to recommend the English Daily

App to others for practicing English listening.

Overall, the data regarding Interaction Perceptions with the English Daily App
indicated generally positive perceptions among experimental participants, with

favorable ratings for usability, enjoyment, motivation, relevance, and effectiveness.

Table 14. Descriptive Statistics of EG's Interaction with English Daily App

N Minim | Maxi Mean Std.

um mum Deviation
I find the English Daily App easy to 20 1 5 3.50 1.000
use.
Using the English Daily App for 20 2 5 3.95 .826
listening practice is enjoyable.
The English Daily App motivates 20 3 5 3.75 716
me to practice regularly.
The English Daily App meets my 20 2 5 3.80 .834
learning needs and preferences.
I find the content provided by the 20 3 5 3.95 .605
English Daily App relevant to my
interests.
The feedback provided by the 20 3 5 4.00 725
English Daily App helps me
identify areas for improvement in
listening.
The variety of listening exercises 20 1 5 3.40 995
on the English Daily App keeps me
engaged.
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I would recommend the English 20 2 5 3.65 745
Daily App to others for practicing
English listening.

Statistics
.StrunegDisagree
[ Disagres
[CNeutral
WAgee
[strongly Agres

| would recommend the English Daily App_
to others for practicing English listening.

The varietg} of listening exercises on the
English Daily App keeps me engaged.

The feedback provided by the English
Daily App helps me identify areas for]
Impravement in listening.

| find the content provided by the English ]
Daily App relevant to my interests,

The English Daily App maets my leaming_|
needs and preferences.

The English Daily App motivates me to_]
practice reqularly.

Using the English Daily App for listening
practice is enjoyable.

| find the English Daily App easy to use.

[
(=]
[
e
=
[=r]
=
oo
(]
2g
[
[

Values

Figure 12. EG's Interaction Perception Percentages with English Daily App
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4.2.2 Questions regarding Perceived Impact on Listening Performance

The majority of the experimented students displayed a positive Perceived
Impact on Listening Performance. Statistically, the mean values of all items of this
construct lay in the interval between 3.50 to 4.20, with the agreement rate being quite
high, having surpassed 50%. The data is presented in Table 15 and Figure 13. A
significant portion of respondents, 90% agreed, felt better prepared for English
listening assessments (M=4.20, S.D.=0.616). Additionally, using the English Daily
App frequently to practice listening outside of class hours was also favored by
participants, with a majority agreeing (M=3.95, S.D.=0.686, 55% strongly agreed, 20%
agreed). With consistent practice in and out of class, respondents felt more confident
in their ability to understand spoken English with the app (M=4.00, S.D.=0.562, 70%
strongly agreed, 15% agreed). This confidence contributed to respondents (50%
Agreed, 25% Strongly Agreed) believing that using the English Daily App had
contributed to their overall language learning progress, and participants (40% Agreed,
30% Strongly Agreed) planned to continue using the English Daily App for listening
practice in the future. Lastly, based on their experiences using this app, participants
(35% Agreed, 15% Strongly Agreed) were willing to discuss and potentially
recommend the app to their teacher or classmates (M=3.50, S.D.=0.946).

Overall, the data regarding the Perceived Impact on Listening Performance was
encouraging, with positive ratings for its impact on participants' preparedness for
assessments, frequency of use, confidence in understanding spoken English, sharing
experiences, contribution to overall language learning progress, and intention for

future usage.

Table 15. Descriptive Statistics of EG's Listening Performance

N Mini | Maxi Mea Std.
mum | mum n Deviation
I feel better prepared for English 20 3 5 4.20 .616
listening assessments because of the
English Daily App.
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I use the English Daily App 20 3 5 3.95 .686

frequently to practice listening

outside of class hours.

I feel more confident in my ability to 20 3 5 4.00 562

understand spoken English.

I have shared my experiences using 20 2 5 3.50 946

the English Daily App with my

teacher or classmates.

I believe that using the English Daily 20 2 5 3.95 .826

App has contributed to my overall

language learning progress.

I plan to continue using the English 20 3 5 4.00 795

Daily App for listening practice in

the future.

Statistics

.Strungh,r Disagres
HDisagres

| plan to continue using the English Daily - Clnevtral

App for listening practice in the future. B Agres

Cstrongly Agree

| believe that using the English Daily App
has contributed to my overall language=]
lzarning prograss.

| have shared my experiences using the
English Daily App with my teacher ar
classmates.

I feel mare confident in my ability to_|
understand spoken English.

| use the English Daily App frequently to_|
practice listening outside of class hours.

| feel better prepared for EngEIish listening

assessments hecause of the English Daily— 60 |
App.
| | l : T
0 20 40 G0 g0 100
Values

Figure 13. EG's Perceived Impact Percentage on Listening Performance
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4.3 Results from Interview

Following the intervention, participants provided feedback on their experiences
with the English Daily App. This feedback was gathered through a semi-structured
interview conducted with seven participants from the experimental group. This
interview aimed to provide additional insights into students' perceptions regarding the
use of the English Daily App in listening activities, beyond the scope of the
questionnaire data. The participation of these seven students in the interview was
voluntary, and for confidentiality purposes, they were referred to as S1, S2, S3, S4, S5,
S6, and S7. Interview responses and interview responses (Vietnamese Version) can be

found in Appendix L and Appendix N.

The interview findings were transcribed and categorized to further investigate
participants' perspectives on the English Daily App, covering its impact, effect on
listening performance, app organization feedback, as well as challenges and drawbacks

encountered during usage.
4.3.1 Students’ Perceptions of the English Daily App's Impact

Initially, the researcher requested participants to assess the impact of the
English Daily App on their listening performance. All students responded positively,
expressing satisfaction with the English Daily App. Specifically, S1 shared, "This app
has helped me make significant progress in understanding and grasping English
content, and I plan to continue using it to improve my English listening performance."
S3 mentioned, "I feel engaged in my listening practice because of the daily listening
activities." Additionally, it was noted that the app provides an effective and enjoyable

learning method (S6).

Overall, participants had positive perceptions regarding the English Daily App

and its effectiveness in enhancing listening performance.

4.3.2 Students’ Perceptions of Listening Performance and App

Organization
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The previous section focused on participants' responses to the initial interview
question regarding their overall evaluation of the impact of the English Daily App on
listening performance. Following this, the researcher proceeded to inquire about any
significant changes in listening performance observed by the participants after using

the English Daily App, as well as their opinions on the organization of the app.

The majority of students reported a significant improvement in their listening
ability, feeling more confident in this aspect. Specifically, S3 mentioned, "I could
easily imagine the topic before I started listening to the images in the app. I also became
more proactive in listening, doing quizzes after listening and transcribing passages into
my notebook." S1 added, "I can recognize and understand English words and phrases
more clearly. Especially if I was in real-life communication situations, I would

confidently express myself."

Regarding the organization of the English Daily App for listening practice,
students all appreciate how the app arranges its listening exercises. S3 and S7 shared
the same opinion that the English Daily App offers a wide range of listening topics,
ranging from basic to advanced levels, consistently updating its content with fresh
material. S1 mentioned, "The listening materials are relevant to daily life, covering
enjoyable topics." S4 also noted, "Each conversation comes with images that help me
easily imagine the context. The short listening time of about 2-3 minutes with
interesting listening materials helps me stay highly focused." S1, S5, and S6 agreed
that quiz questions were provided to give feedback and check understanding of the
content. S6 particularly liked “the recording feature, which helped improve their

listening and pronunciation performance.”

From the shared experiences, experimental students perceived the English Daily
App positively, noting significant improvements in listening ability, increased
confidence, and effective reinforcement of knowledge through quizzes and self-
assessment. The participants appreciated the app's organization, which offered diverse
listening exercises catering to different proficiency levels and was regularly updated

with relevant content.
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4.3.3 Students’ Opinions about Challenges and Drawbacks of App Usage

Seven students in the experiment group shared various challenges they
encountered while using the English Daily App. Specifically, all interviewees
mentioned the inconvenience of requiring a Wi-Fi connection and the annoyance of
disruptive advertisements, which sometimes disrupted their concentration.
Additionally, they highlighted the absence of a Vietnamese translation feature,
expressing difficulty in fully understanding the content. S1 stated, "There is no
translation feature to fully help me understand the content." Similarly, S4 and S7

expressed similar views.

Furthermore, S4 and S7 discussed the app's lack of praise or encouragement
when answering quiz questions correctly. S4 mentioned, "There is no praise or
encouragement from the app upon completing a listening exercise," while S7 said,

"The app also lacks encouragement when I answer correctly."

In summary, alongside their positive experiences with the English Daily App,
students encountered challenges and identified areas for improvement. These
challenges included issues with Wi-Fi connectivity, advertisement distractions, and the
absence of a Vietnamese translation feature. Additionally, they noted the app's lack of
praise or encouragement upon completing listening exercises, suggesting a need for

more motivational features.
4.4 Discussion

According to the findings, this section will address two research questions
raised in the study: the influence of the English Daily App on students' listening

performance and their perceptions of listening practice with the app.

4.4.1 Research Question 1: To what extent does English Daily App

influence students’s listening performance?

The data from the tests (pre-test and post-test) indicate that students in the
experimental group, who used the English Daily App, performed significantly better

in the listening posttest. Initially, prior to any intervention, both the control group (CG)

57



and experimental group (EG) were assessed to have equal listening abilities, with mean
scores of 2.00 for both groups (M=2.00) and p-value of 0.647, which is greater than
0.05, indicating no significant difference between the groups (Table 10 and Table 11).

However, following the intervention, the EG outperformed the CG in the post-
test. The listening performance of the EG (M = 5.95) was notably higher than that of
the CG (M = 3.06), with a significance level (Sig. (2-tailed) below 0.05 (Sig. (2-tailed)
=0.000) (Table 12 and Table 13).

These results provide a clear response to the first research question: "To what
extent does English Daily App influence students’ listening performance?" The
English Daily App had a substantial impact on students' listening performance,
improving their ability to effectively comprehend and understand spoken language,
actively participate in conversations, and engage in other oral interactions, both in

academic and everyday settings.

The findings are in line with previous research by Putri & Islamiati (2018),
(Handayani & 1zzah (2020), Puspita & Amelia (2020), Hadi et al. (2021), Wahyuni
(2021), Marino Pérez (2022), Nurussyifa & 1zzah (2022), and Rossa (2023), indicating

that the use of apps enhances learners' listening abilities.

4.4.2 Research Question 2: What are students’ perceptions toward

listening practice with English Daily App?

Based on the data collected from the questionnaires and interviews, it was
determined that the students who took part in the experiment had positive perceptions

of the English Daily App and its use in listening activities.

Specifically, in terms of Interaction Perceptions with the English Daily App,
favorable ratings were received for usability, enjoyment, motivation, relevance, and
effectiveness. Furthermore, the English Daily App positively influenced participants'
listening performance, as students reported significant improvements in their listening
ability and increased confidence in this aspect. These findings align with prior research

on participants' perceptions conducted by Al-Shamsi et al. (2020) on the impact of
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mobile learning in improving listening skills among adult learners and by Puspita &
Amelia (2020) on using the TED-TALK app to encourage students' autonomy in

listening.

In the interviews, participants shared positive perceptions regarding the English
Daily App and its effectiveness in enhancing listening performance. Experimental
students reported significant improvements in their listening ability, increased
confidence, and effective reinforcement of knowledge through quizzes and self-
assessments. The participants also appreciated the app's organization, which offered
diverse listening exercises catering to different proficiency levels and was regularly
updated with relevant content. Specifically, accompanied by images, each
conversation facilitated contextual imagination, making it easier to understand the
dialogues, typically revolving around daily topics. The short duration of the listening
materials, typically 2-3 minutes long, along with their exciting content, helped
maintain high focus during the exercises. Moreover, the app's recording feature was
beneficial for practicing tone and pronunciation by allowing users to repeat what was

being heard.

Apart from the above perceptions, participants reported encountering
challenges and identified areas for improvement. These challenges included issues
with Wi-Fi connectivity, distractions from advertisements, and the absence of a
Vietnamese translation feature. On the other hand, the app was lack of praise or

encouragement upon completing listening exercises.

Although there were some problems and disadvantages, the majority of the
experimented students, as indicated in the questionnaire, all agreed to recommend the
English Daily App to others for practicing English listening and planned to continue

using it for listening practice in the future.
4.5 Chapter Summary

The study explored the impact of the English Daily App on students' listening

performance and perceptions. Results from listening tests, questionnaires, and
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interviews indicated a positive influence of the app, with significant improvements in
listening abilities and favorable perceptions among participants. Further conclusions

will be discussed in the next chapter.

60



CHAPTER 5. CONCLUSION

In this concluding chapter, the research conclusions are summarized. Furthermore, the
chapter discusses the limitations of the study and concludes with suggestions for future

research directions.

5.1 Conclusion

The study aimed to explore the impact of the English Daily App on the listening
performance of adolescent students aged 12-14 at PoPoDoo Smart English Center over
a 12-week period. It investigated how the app influenced students' listening abilities
and their attitudes towards its use in listening activities. A total of 38 students
participated, divided into control (18 students) and experimental (20 students) groups.
Dependent variables were assessed through pre-tests, post-tests, questionnaires, and
interviews. Analysis revealed significant improvements in listening performance post-
treatment, attributed to the app's usage. Despite some drawbacks, most experimental
students held positive perceptions of the English Daily App's role in teaching and

learning listening performance.

Studying the impact of the English Daily App on EFL students' listening
performance at Popodoo Smart English Center is highly practical. Understanding how
English Daily App impacts students' listening performance can inform teaching
strategies at centers like Popodoo. By effectively integrating these apps into the
curriculum, teachers can ensure that students receive a comprehensive language
education incorporating modern technology. Additionally, insights from this study can
assist students in making informed choices about their learning materials, enhancing
their listening performance through well-planned study routines. Ultimately, this
research bridges the gap between conventional teaching methods and digital tools,

enriching the overall learning experience for EFL students at language centers.
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5.2 Limitation

The study has several limitations. Firstly, the sample size was 38 students, with
20 students in the experimental group. A larger sample size would have enhanced the

reliability and validity of the research results.

Secondly, the questionnaire employed closed-ended questions, lacking open-

ended questions for students' responses to gain deeper insights into the app.

Lastly, the treatment duration was limited to 12 weeks, covering only twelve
listening topics in the experimental class. This timeframe is considered relatively short

to produce sufficient and significant findings.
5.3 Recommendation

Based on the identified limitations, the following recommendations are

proposed:

Firstly, future studies should aim to increase the sample size to enhance the

reliability and validity of the research findings.

Secondly, it is suggested to diversify the questionnaire design by incorporating
both open-ended and closed-ended questions. This approach will enable students to
provide more detailed responses, offering deeper insights into their perceptions and

experiences with the app.

Thirdly, extending the treatment duration beyond 12 weeks is advisable.
Providing students with more time to engage with the app can potentially yield more
significant results. Additionally, covering a wider range of listening topics throughout
the extended duration will offer a more comprehensive understanding of the app's

effectiveness.

Furthermore, given the focus on learners aged 12-14, providing additional
guidance and encouragement from instructors is essential. This support can foster a
more positive learning experience and promote active engagement with listening

activities, ultimately enhancing the effectiveness of the app.
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In summary, implementing these suggestions in future studies can help address
the identified limitations and offer more comprehensive insights into the impact of the

English Daily App on students' listening performance.
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APPENDIX A

Family and Friends 3 Units and Listening Objectives in 12 Weeks

Week Unit Listening Objectives
1 Unit 1: They're Understand where people are from and how they talk
from Australia
2 Identifying details about age, birthday, country and favourite
season
3 Unit 2: My Listen to conversations about what people do on weekends
Weekend
4 Identifying details about different penfriends
5 Unit 3: My Understand when people talk about their belongings
Things
6 Identifying details about collections
7 Unit 4: We're Listen and follow instructions for fun activities at the beach
Having Fun at
the Beach! — - —
8 Identifying details about beach activities
9 Unit5: A Follow a story about a mischievous monkey
Naughty
Monkey — _ _
10 Identifying different frames of a cartoon strip
11 Unit 6: Jim's Understand what happens in someone's day
Day
12 Identifying details about a student's day




APPENDIX B

English Daily App Topics and Listening Objectives in 12 weeks

Week Topic Listening Objectives

1 At the Identifying spoken orders and communicating with restaurant
Restaurant staff

2 The gift Identifying gift preferences, occasions in conversation

3 Fruit Identifying different types of fruit

4 Abilities Identifying individuals' skills in discussion

5 Fears Identifying fears discussed in conversation

6 House Identify house features described in conversation
Description

7 Family Identifying physical appearances of family members discussed
Appearance in conversation

8 Family Identify family dynamics and relationships in conversation
Characters

9 Mom Identifying expressions of love, care in conversation

10 Talking Identifying shopping lists discussions in conversation

Shopping
11 | Job Description Identify job roles discussed in conversation
12 Types of Identifying various modes of travel and experiences discussed
Travel in conversations.




APPENDIX C

LISTENING TEST (PRE-TEST)
Test 1

PART 1 Questions 1-10

Complete the notes below

Wiite ONE WORD AND/OR A NUMBER for each answer. LiStening Tasrandio

Buckworth Conservation Group

Regular activities

Beach
« making sure the beach doesnothave 1 ... OO E
TR o e e e

MNature reserve

s«  maintaining paths

+ nesting boxes for birds installed

* nextiask is taking action to attract 3 ... . tothe place
« identifying types of 4 ...

o  huldinganmewd

Forthcoming events

Saturday

» meet at Dunsmore Beach car park

» walk across the sands and reach the 6 ...
= take a picnic

= wearappropriate T ..o

Woadwaork session

» suitablefor8 ................toparticipate in

CI ) <117+ b O —— i out of wood

« 17th, from10am to3 pm.

» costof session (no camping): 10 £




PART 2 Questions 11-20
Questions 11—14

Choose the correct lefter A, B or C.

Boat trip round Tasmania

Listening

Listening test audio

11 What is the maximum number of people who can stand on each side of the boat?

A 9
B 15
cC 18
12 ‘What colour are the tour boats?
A dark red
B jetblack
C light green

13  Which lunchbox is suitable for someone who doesn't eat meat or fish?

A lLunchbox 1
B Lunchbox 2
C Lunchbox 3

14 What should people do with their litter?

A take it home
B hand it to 2 member of staff
C putitin the bins provided on the boat

Questions 15 and 16
Choose TWO letters, A-E.

Which TWO features of the ighthouse does Lou mention?

why it was built

who built it

how long it took to build
who staffed it

what it was built with

monWm=

Questions 17 and 18
Choose TWO letters, A—E.

Which TWO types of creature might come close to the boat?

sea eagles
fur seals
dolphins
whales
penguins

monmE



Questions 19 and 20

Choose TWO letters, A-E.

Which TWO points does Lou make about the caves?

PART 3 Questions 21-30
Questions 21-26

Choose the correct lefter, A, B or C.

21

22

23

24

25

26

Only large tourist boats can visit them.

The entrances to them are often blocked.

It is too dangerous for individuals to go near them.
Someone will explain what is inside them.

They cannot be reached on foot.

moo o>

Listening

Listening test audio

Work experience for veterinary science students

What problem did both Diana and Tim have when arranging their work experience?

A making initial contact with suitable farms
B organising transport to and from the farm
C finding a placement for the required length of time

Tim was pleased to be able to help

A alamb that had a broken leg.
B a sheep that was having difficulty giving birth.
C  anewly born lamb that was having trouble feeding.

Diana says the sheep on her farm

A were of various different varieties.
B  were mainly reared for their meat.
C  had better guality wool than sheep on the hills.

What did the students learn about adding supplements to chicken feed?

A These should only be given if specially needed.
B Itis worth paying extra for the most effective onas.
C  The amount given at one time should be limited.

What happened when Diana was working with dairy cows?

A She identified some cows incorrectly.
B  She accidentally threw some milk away.
C  She made a mistake when storing milk.

What did both farmers mention about vets and farming?

A Vets are failing to cope with some aspects of animal health.
B There needs to be a fundamental change in the training of vets.
C Some jobs could be done by the farmer rather than by a vet.



Test 1

Questions 27-30

What opinion do the students give about each of the following modules on their
veterinary science course?

Choose FOUR answers from the box and write the correct letfer, A—F, next fo
questions 27-30.

27
28
29
30

Opinions
Tim found this easier than expected.
Tim thought this was not very clearly organised.
Diana may do some further study on this.
They both found the reading required for this was difficult.

Tim was shocked at something he learnad on this module.

Mmoo m B

They were both surprised how little is known about some aspects of this.

Modules on Veterinary Science course
Medical terminology

Diet and nutrition

Animal disease

Wildlife medication




Listening

PART 4 Questions 31-40

Complete the notes below.

Write ONE WORD ONLY for each answer. Hisiening kot audic

Labyrinths
Definition
« awinding spiral path leading to a central area

Labyrinths compared with mazes
o Mazesareatype of 31 i,
- 32 . 15 needed to navigate through a maze

- the word ‘'maze' is derived from a word meaning a feeling of

«  Labyrinths represent a journey through life
— they have frequently been used in 34 .._............and prayer

Early examples of the labyrinth spiral

« Ancientcarvingson 33 ... have been found across
many cultures

«  The Pima, a Native American tribe, wove the symbol on baskets
«  Ancient Greeks used the symbol on 36 ...

Walking labyrinths

«  The largest surviving example of a turf labyrinth once had a big
K 7 - | - v ="y 1

Labyrinths nowadays

+ Believed to have a beneficial impact on mental and physical health,
e.g., walking a maze can reduce a person's 38 ... rate

*  Used in medical and health and fitness seftings and also prisons
«  Popular with patients, visitors and staff in hospitals

— patients who can't walk can use finger labyrinths’ made from

— research has shown that Alzheimer's sufferers experience
less &8 s




APPENDIX D

LISTENING TEST (POST-TEST)

Test 2

PART 1 Questions 1-10

Questions 1-7

Complete the notes below. Listening test audio

Wiite ONE WORD ONLY for each answer.

Opportunities for voluntary work in Southoe village

Library

« Helpwith? ... books (times to be arranged)

* Helpneededtokeep2 .. ... 0Of bbooks up to date
« Libraryisinthe3 ... ... Roominthe vilage hall
Lunch club

« Help by providing 4 EETERT
* Help with hobbies suchas 3 ..

Help for individuals needed next week
o TakingMrs Carrollto 6.
o Work inthe T ..o at Mr Selsbury’s house

Questions 8—10
Complete the table befow.

Wiite ONE WORD ONLY for each answer.

Village social events

Date Event Location Help needed

190ct |8 .. | Village hall providing refreshments

18 Nov | dance Village hall checking 9 .....cooovvo

31 Dec | New Year's Eve party | Mountfort Hotel | designingthe 10 ...




Test 2

PART 2 Questions 11-20

Questions 11—14

Choose the correct letter, A, Bor C. e

"

12

13

14

Oniton Hall

Many past owners made changes to

A the gardens.
B the house.
C the farm.

Sir Edward Downes built Oniton Hall because he wanted

A a place for discussing politics.
B aplace to display his wealth.
C  aplace for artists and writers.

Visitors can learn about the work of servants in the past from

A audio guides.
B photographs.
C people in costume,

What is new for children at Oniton Hall?

A clothes for dressing up
B  mini tractors
C the adventure playground

Questions 15-20

Which activity is offered at each of the following locations on the farm?

Choose SIX answers from the box and write the correct lefter, A-H. next to
Questions 15-20.

Activities
shopping
watching cows being milked
seeing old farming equipment
eating and drinking
starting a trip
seeing rare breeds of animals

helping to look after animals

I oMM mB o m e

using farming tools




Locations on the farm

15 dairy

16 large bam
17  small barn
18 stables

19 shed

20 parkland
Test 2

PART 3 Questions 21=-30

Questions 21 and 22

Choose TWO letters, A-E. Listening deot siclio

Which TWO things do the students agree they need to include in their reviews of
Romeo and Juliet?

B
C
D
E

analysis of the text

a summary of the plot

a description of the theatre

a personal reaction

a reference to particular scenes

Questions 23-27

Which opinion do the speakers give about each of the following aspects of
The Emporium’s production of Romeo and Juliet?

Choose FIVE answers from the box and write the correct letter, A-G, next to
Questions 23-27.

23
24
25
26
27

Opinions
They both expected this to be more traditional.
They both thought this was original.
They agree this created the nght atmosphere.
They agree this was a major strength.
They were both disappointed by this.

They disagree about why this was an issue.

G mmonmPe

They disagree about how this could be improved.

Aspects of the production

the set

the lighting

the costume design =~
themusic i

the actors’ delivery



Questions 28-30

Choose the correct letter, A, B or C.

28

29

30

The students think the story of Romeo and Julfiet is still relevant for young people
today because

A itillustrates how easily conflict can start.
B it deals with problems that families experience.
C it teaches them about relationships.

The students found watching Romeo and Juliet in ancther language

A frustrating.
B demanding.
C  moving.

Why do the students think Shakespeare's plays have such international appeal?

A The stories are exciting.
B There are recognisable characters.
C  They can be interpreted in many ways.

11



Test 2

PART 4 Questions 31-40

Complete the notes below.

[= =1
Write ONE WORD AND/OR A NUMBER for each answer Listening test audio

The impact of digital technology on the Icelandic language
The lcelandic language

= has approximately 31 ... speakers
« hasald2 ... thatisstll growing
« has not changed a lot over the last thousand years

« has its own words for computer-based concepts, such as web browser
i T B

Young speakers

= are big users of digital technology, such as 34 .

= are becoming 35 e _very quickly

=  are having discussions using only English while they are in the
36 .. at school

«  are better able to identify the content of 3 37 ... in English than
lcelandic

Technelogy and internet companies

» write very little in lcelandic because of the small number of speakers and
because of how complicated its 38 ......is

The Icelandic government

*  has set up a fund fo support the production of more digital content in the language
*  believes that Icelandic has a secure future
= s worried that young lcelanders may lose their 39 ... as lcelanders

» is worried about the consequences of children not being 40 ...
in either Icelandic or English

12



APPENDIX E

LISTENING ANSWER SHEET
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APPENDIX F

THE TEST SCORES OF CG
Control Group (CG)

Hoc sinh Pre-test score Post-test score
1 2 3
2 1 2
3 0 1
4 3 4
5 2 3
6 4 5
7 1 3
8 3 3
9 2 4

10 1 2
11 2 3
12 3 4
13 3 4
14 2 2
15 4 5
16 0 2
17 2 3
18 1 2

14




APPENDIX G

THE TEST SCORES OF EG

Experiment Group (EG)

Hoc sinh Pre-test score Post-test score
r 1 6
2 4 5
3 1 7
4 2 8
s 2 5
6’ 3 6
7 0 3
8 3 4
9’ 4 8

10° 2 6
11° 1 3
12° 3 7
13 0 4
14 1 8
15 4 9
16’ 1 5
17 3 9
18 2 6
19 1 5
200 2 5

15




APPENDIX H
QUESTIONNAIRE (VIETNAMESE VERSION)
BANG CAU HOI KHAO SAT
Than gtri cac con hoc sinh,

Co dang thyc hién mot nghién ctru khoa hoc vé su tic dong cia tmg dung English
Daily App trén dién thoai 1én k¥ nang nghe cua hoc sinh tai Trung Tam Anh Ngi
PoPoDoo. C6 rit mong nhan duoc su giup d& cia cac con trong viéc hoan thién bang
khao sat dudi day vé cam nhdn cua cac con vé viée st dung English Daily App trong
hoat dong nghe. Két qua khao sat chi dugc sir dung cho muyc dich nghién ctru va thong
tin ca nhan cua cac con s€ duoc bao mat.

Chan thanh cam on sy dong gop cua cac con !

Phan 1: Thong tin c4 nhén

Vui 10ng tra 16i cac cAu hoi sau vé thong tin ca nhin ciia ngudi tham gia khao sat.
a. Hovatén: ...

b TUOL: o
c. Gidi tinh Nam N

Phéan 2: Cam nhén vé ing dung English Daily App

Xin vui long danh dau tick vao 6 cho moéi ciau sau dua trén mirc d§ dong y cia
con:

1 = Hoan toan khong déng v
2 = Khong dong y

3 = Binh thuong

4=Podng y

5 = Hoan toan dong ¥

16



(Hoan
toan

khong
dﬁng

1

\)

(Khdong | (Binh | (Pong | (Hoan
dong y) | thwomg) | y) | toan
dﬁng
y)

Duwéi diy la nhirng cim nhin cia con vé

viéc twong tic voi irng dung English Daily

1. Dung ung dung English Daily dé dang.

2. Dung ung dung English Daily dé luyén
nghe 1a mét trai nghi¢m tha vi.

3. Ung dung English Daily khuyén khich
con luyén tdp mot cach déu dan.

4. Ung dung English Daily d4p ung nhu
cau va sd thich hoc tap cua con.

5. Noi dung bai nghe trong English Daily
phu hop véi kha nang cia con.

6. Phan hoi tir tmg dung English Daily
giip con nhan bict cac di€m can cai thién
trong k¥ nang nghe.

7. Su da dang cua cac bai tdp nghe trén ing
dung English Daily giit cho con luon hirng
tha.

8. Con s€ gioi thiéu ung dung English
Daily nay cho moi ngudi dé luyén nghe
tieng Anh.

Tiép dén la Cam nhén vé viéc sir dung ing dung

con

English Daily 1én ky nang nghe ctia

9. Con chi1 ddng chuan bj bai nghe tt hon
trén tng dung English Daily.

10. Con str dung ng dung English Daily
thuong xuyén dé luyén nghe ngoai gio
hoc.

7. Con cam thay tu tin hon khi nghe cudc
dam thoai trén ung dung English Daily.

8. Con da chia sé nhiing trai nghiém cua
minh khi st dung tmg dung English Daily
véi gido vién va cac ban trén 16p.

9. Con tin rang viéc sir dung Umg dung
English Daily tac dong tich cuc dén qua
trinh hoc tiéng Anh cua con.

10. Con s& tiép tuc su dung ung dung
English Daily dé luyén nghe chu.
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APPENDIX 1
QUESTIONNAIRE

Dear students,

I am currently conducting a study on the impact of the English Daily App on students'
listening performance at the PoPoDoo Smart English Center. I greatly appreciate your
assistance in completing the survey below regarding your perceptions of using the
English Daily App for listening activities. The survey results will only be used for
research purposes, and your personal information will be kept confidential.

Thank you very much for your contribution!
Part 1: Personal Information
Please answer the following questions about your personal information.
a. Fullname: ...,
D, AC I
c. Gender Nam Nir
Part 2: Perceptions of the English Daily App
Please tick in the box for each statement based on your level of agreement:

1 = Strongly Disagree

2 = Disagree
3 = Neutral
4 = Agree

5 = Strongly Agree
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1 2 3 4 5
(Strongly | (Disagree) | (Neutral) | (Agree) | (Strongly
Disagree) Agree)

Interaction Perceptions with English Daily App

1. I find the English Daily
App easy to use.

2. Using the English Daily
App for listening practice
is enjoyable.

3. The English Daily App
motivates me to practice
regularly.

4. The English Daily App
meets my learning needs
and preferences.

5. 1 find the content
provided by the English
Daily App relevant to my
interests.

6. The feedback provided
by the English Daily App
helps me identify areas for
improvement in listening.

7. The variety of listening
exercises on the English
Daily App keeps me
engaged.

8. I would recommend the
English Daily App to
others for practicing
English listening.

Perceived Impact on Listening Performance

9. I feel better prepared for

English listening
assessments because of
the English Daily App.

10. I use the English Daily
App frequently to practice
listening outside of class
hours.

7. 1 feel more confident in
my ability to understand
spoken English.

8. 1 have shared my
experiences using the

19




English Daily App with
my teacher or classmates.

9. I believe that using the
English Daily App has
contributed to my overall
language learning
progress.

10. T plan to continue
using the English Daily
App for listening practice
in the future.
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APPENDIX J

RESULTS OF THE QUESTIONNAIRE

Questionnaire items
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APPENDIX K

INTERVIEW QUESTIONS (VIETNAMESE VERSION)

CAU HOI PHONG VAN

1. Con nhan thiy viéc sir dung tmg dung English Daily trén dién thoai c6 tac dong
dén k¥ nang nghe tiéng anh ciia con khong? (C6/Khong)

2. Con vui 10ng chia sé k¥ niang nghe cta con thay d6i nhu thé nao ké tir khi con
dung tmg dung English Daily ?

3. Con c6 thich cach ma English Daily App t chirc cac bai tap luyén nghe khong?
Vui 1ong chia sé cy thé.

4. Trong qua trinh sir dung Gmg dung English Daily, con ¢ gip phai bét ky kho
khan hay khé chiu nao khi luyén nghe khong?

5. Nhin chung, con c6 hai long véi ing dung English Daily khong?
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APPENDIX L

INTERVIEW RESPONSES (VIETNAMESE VERSION)

CAU TRA LOI PHONG VAN BAY HOQC SINH TRONG NHOM THU'C
NGHIEM

HOQC SINH 1

Nguoi ph()ng’vz"m: Con nhan thaiy viéc st dung ung dung English Daily trén dién thoai
co tac dong dén ky nang nghe tiéng anh cia con khong? (C6/Khdng)

HS1: Da c6 a.

Nguoi phong van: Con vui 10ng chia sé k§ ning nghe cta con thay d6i nhu thé nao
ké tir khi con dung ting dung English Daily ?

HS1: Da, kha ning nghe cta con duoc cai thién dang ké 4 Co. Con c6 thé nhan dién
va hiéu céc tir va cum tur tiéng Anh mot cach ro rang hon, dac bi¢t 1a con hinh dung ra
trong céc tinh huong giao ti€p thuc te, con s€ tu tin dién dat a.

Ngudi phong van: Con c6 thich cach ma English Daily App t6 chire cac bai tap luyén
nghe khong? Vui long chia sé cu the.

HS1: Con thyc sy thich cach ma English Daily App t6 chirc cac bai tap luyén nghe.
Cac bai nghe don gian gan giii doi sdng, cac chil dé con thich a. Ung dung nay co cac
bai méi moi ngay. Sau moi doan nghe, Ung dung déu cung cap cac bai tap tric nghiém
dé xem ¢0 ¢o hiéu vé noi dung bai minh dang nghe khong a C6. Cach nay giip con
cing c¢d kién thirc mot cach hidu qua. Va bai nghe ngén gitip con khong cam thay chan.

Nguoi phong van: Trong qua trinh sir dung tng dung English Daily, con c6 gip phai
bat ky kho khan hay kho chiu nao khi luyén nghe khong?

HS1: Vang co thua Co. Phéan nghe c6 khi qua nhanh va khong c6 nut tua dé nghe cham
lai. Khéng c6 phan dich sang tiéng Vi€t nén con khong hi€u hét noi dung, va moi khi
m¢ bai nghe thi lai xuat hién quang céo, con phai doi khoang 10 gidy mai tat dugc.
Nguéi phong van: Nhin chung, con c6 hai 1ong véi tmg dung English Daily khong?
HS1: Kha t6t thua CO. Ung dung nay da gitp con tién bo dang ké trong viéc hleu va

nim bat duogc ndi dung tiéng Anh, va con tiép tuc sir dung app dé cai thién nghe tiéng
anh tiép thua C6.

23



HOQC SINH 2

Nguwoi ph()ngrvﬁ’ln: Con nhan théy viéc st dung img dung English Daily trén dién thoai
co tac dong dén ky nang nghe tiéng anh cia con khong? (C6/Khdng)

HS2: Thua Co6 co6 a.

Nguoi phong van: Con vui 10ng chia sé k§ ning nghe ctia con thay d6i nhu thé nao
ké tr khi con dung ting dung English Daily ?

HS2: Con thiy minh nghe duoc hon a. Con ¢6 thé hiéu r6 hon céc tir vung va cau trac
ngir phap trong cac bai nghe, va cam thay ty tin hon khi tham gia cac hoat dong nghe
bang tiéng Anh trén 16p luén Co.

Nguoi phong van: Con co thich cach ma English Daily App t6 chirc cac bai tap luyén
nghe khong? Vui long chia sé cu thé.

HS2: Con rat thich cach ma English Daily App t6 chirc cac bai tap luyén nghe. Cac
bai tap dugc thlet ké mot cach logic va c6 cau trac, giap con dé dang tiép can va luyén
nghe tir nhitng cip d6 d& dén kho. Pac biét nhat 1a bai nghe khoang 2-3 phut giap con
tap trung vao nghe ma khong thay mét. Sau mdi bai nghe, ¢ bai tric nghiém giup con

kiém tra va phan hoi két qua phan con lam sai, gitip con nhé 1au hon va tién bo hon.
App nay c6 bai nghe mdi moi ngay hay 4 Co.

Nguoi phong véan: Trong qua trinh sir dung tng dung English Daily, con c6 gip phai
bat ky kho khan hay kho chiu nao khi luyén nghe khong?

HS2: C6 a. App can c6 két ndi mang. Mé bai nghe 13 ¢6 quing cao & C6.
Nguoi phong van: Nhin chung, con c6 hai 10ng voi tmg dung English Daily khong?
HS2: App dung 6n 4p a.

HOC SINH 3

Nguoi phéng van: Con nhan thay viéc st dung ung dung English Daily trén dién thoai
c6 tac dong dén k¥ ning nghe tiéng anh ciia con khong? (C6/Khong)

HS3: Da c6 a.

Nguoi phong van: Con vui 10ng chia sé k§ ning nghe cta con thay d6i nhu thé nao
ké tir khi con dung ting dung English Daily ?

HS3: Da, sau khi sir dung English Daily App, con d c¢6 thé d& dang lién tuéng hinh
dung cudc hoi thoai chuén bi nghe tr hinh anh trong app. Con ciing tr¢ nén chu dong
hon trong viéc nghe, 1am bai trac nghiém sau khi nghe va chép lai doan vin di nghe
dé nodp cho c6 cham diém.

Ngudi phong van: Con co thich cach ma English Daily App t6 chirc cac bai tap luyén
nghe khong? Vui long chia sé cu thé.
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HS3: Da co. App c6 bai nghe tur dé dén kho, va luén cap nhat bai mai lién tyc a. Khi
con nghe, c6 bai tap trac nghiém con 1am. Thoi lugng nghe ngin gitip con tép trung,
va ¢6 nhidu cha dé con thich a. Cac bai tap duoc thiét ké mot cach logic va hip dan,
gilp con tap trung va tham gia tich cuc.

Nguoi phong véan: Trong qua trinh sir dung tng dung English Daily, con c6 gip phai
bat ky kho khan hay kho chiu nao khi luyén nghe khong?

HS3: C6 a, em thiy hoi phién toai khi phai chd doi quang céo két thuc mdi khi mé bai
nghe mai. Di€u nay lam con khoé chiu va phan tan tap trung ctia con va dién thoai phai
c6 wifli méi vao nghe dugc.

Nguoi phong van: Nhin chung, con c6 hai 10ng voi tmg dung English Daily khong?

HS3: Con hai long. Ung dung nay da gitip con tién bo trong viéc nghe hiéy a Co. Con
cam thay hung tha trong qua trinh hoc nghe cia minh vi cac bai nghe gan giii hang
ngay.

HOQC SINH 4

Nguoi ph()ng’vz"m: Con nhan thaiy viéc su dung ung dung English Daily trén dién thoai
co tac dong dén ky nang nghe tiéng anh cia con khong? (C6/Khdng)

HS4: Thua Co, co.

Nguoi phong van: Con vui 10ng chia sé k§ ning nghe ctia con thay d6i nhu thé nao
ké tir khi con dung ting dung English Daily ?

HS4: Sau khi sir dung English Daily App, con thy minh dé dang lién tuong hinh dung
cuN(f)c hdi thoai tir hinh anh ¢ trén app. Con cling da hi€u dugc rat nhiéu chu dé trong
moi cudc hdi thoai.

Ngudi phong van: Con c6 thich cach ma English Daily App t6 chirc cc bai tap luyén
nghe khong? Vui long chia sé cu the.

HS4: Con thich a. Mdi cudc hoi thoai di keém voi hinh anh giap con dé dang hinh dung
ngir canh. Thoi gian nghe ngan tim 2-3 phut véi bai nghe hay gan giti, gitip con tip
trung cao do.

Nguoi phong véan: Trong qua trinh sir dung tng dung English Daily, con c6 gip phai
bat ky kho khan hay kho chiu nao khi luyén nghe khong?

HS4: C6 a. Em cém thy thiéu di sy dong vién khi khong c6 phan khen nggi hodc dong
vién tir img dung sau khi hoan thanh bai nghe. Thém vao do, khong c6 phan dich sang
tieng Viét khién cho em khong hi€u hét ndi dung cua bai nghe.

Nguéi phong van: Nhin chung, con c6 hai 1ong véi tmg dung English Daily khong?

HS4: Con hai long. App dung tot thua Cb.
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HOQC SINH 5

Nguwoi ph()ngrvﬁ’ln: Con nhan théy viéc st dung img dung English Daily trén dién thoai
co tac dong dén ky nang nghe tiéng anh cia con khong? (C6/Khdng)

HSS: Thua C6, co.

Nguoi phong van: Con vui 10ng chia sé k§ ning nghe ctia con thay d6i nhu thé nao
ké tr khi con dung ting dung English Daily ?

HS5: Sau khi dung tmg dung English Daily, con nghe dugc nhiéu giong va luyén nghe
thuong xuyén hon. Con da sir dung tinh ning ghi am dé tu danh gia va bat chudc cach
nguoi ban x{r noi tiéng anh. Con thiy rd kha nang nghe ciia con di tién b dang ké va
con cam thdy ty tin hon.

Ngudi phong van: Con c6 thich cach ma English Daily App t6 chirc cc bai tap luyén
nghe khong? Vui long chia sé cu the.

HS5: Con thiy App t6 chuc bai tap luyén nghe kha tha vi va hiéu qua, tir d& dén kho.
Ung dung cho phép con nghe nhiéu loai giong khac nhau va c6 phan hoi cau dung va
ciu sai khi con lam tric nghiém phan nghe c6 trén app. Thét su, App ndy gitp con
htrng thu hon trong qua trinh luyén nghe.

Nguoi phong van: Trong qua trinh sir dung img dung English Daily, con c6 gip phai
bat ky kho khan hay kho chiu nao khi luyén nghe khong?

HSS: Khong thua C6. App mién phi thuong hién thi quang cdo dé hd tro hoat dong
cua ho. Con hi€u va thay binh thuong.

Nguoi phong van: Nhin chung, con c6 hai 10ng voi tmg dung English Daily khong?
HS5: Con kh4 hai long. Ung dung gitip con nghe tét hon.

HOC SINH 6

Nguoi phéng van: Con nhan thay viéc st dung ung dung English Daily trén dién thoai
c6 tac dong dén k¥ ning nghe tiéng anh ciia con khong? (C6/Khong)

HS6: Thua Co, co.

Nguoi phong van: Con vui 10ng chia sé k§ ning nghe cta con thay d6i nhu thé nao
ké tir khi con dung ting dung English Daily ?

HS6: Da, thuq Co6. Con théy minh ¢6 kha nang nghg’: tdt hon va tu tin hon trong viéc
hi€u va phan hoi lai thong tin dugc trinh bay bang tiéng Anh.

Nguoi phong van: Con co thich cach ma English Daily App td chtrc cac bai tap luyén
nghe khong? Vui long chia sé cu the.
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HS6: Da c6. App c6 hinh anh gitip con hinh dung dugc doan minh sap nghe, phan ghi
am lai glong doc gitip con luyén nghe va phat am t6t hon. Con c6 bai tric nghiém sau
khi nghe gitip con kiém tra va cung c¢d kién thirc a.

Nguoi phong van: Trong qua trinh sir dung tmg dung English Daily, con c6 gip phai
bat ky kho khan hay kho chiu nao khi luyén nghe khong?

HS6: Vang, con gép kho khan v6i viée app khong co tinh nang dich sang tiéng Viét
va transcript chi bang tiéng Anh, khién con khong hiéu hét noi dung.

Nguoi phong van: Nhin chung, con c6 hai 10ng voi tmg dung English Daily khong?

HS6: Con cam thay rat hai long voi viée sir dung English Daily App. N6 da giup con
tien b dang ké trong kha nang nghe tiéng Anh ctia minh va tao ra mot phuong phap
hoc hiéu qua va tha vi.

HOQC SINH 7

Nguwoi ph()ngrvﬁ’ln: Con nhan théy viéc sur dung img dung English Daily trén dién thoai
c6 tac dong deén k¥ nang nghe tiéng anh cua con khong? (C6/Khong)

HS7: Thua Co, da co.

Ngudi phong van: Con vui 10ng chia sé k¥ ning nghe cua con thay ddi nhu thé nao
ké tr khi con dung ting dung English Daily ?

HS7: Sau khi str dung English Daily App, con cam nhén dugc sy tién bo 10 rét trong
kha ning nghe. Con cam thay tu tin hon va hiéu dugc nhiéu hon khi nghe tiéng Anh.

Nguoi phong van: Con co thich cach ma English Daily App t6 chirc cac bai tap luyén
nghe khong? Vui long chia sé cu the.

HS7: C6 thua Co. Co gét nhiéu chii dé nghe khac nhau, bai nghe tir co ban dén nang
cao, vdi giong doc chuan. Cac bai nghe con déu thich a.

Nguoi phong véan: Trong qua trinh sir dung tng dung English Daily, con c6 gip phai
bat ky kho khan hay kho chiu nao khi luyén nghe khong?

HS7: Da c6 a, kho khan la App phan nghe no6i nhanh, roi khi mé bai nghe ra 1a cé
quang cao. App khong c6 khuyén khich khi minh tra 101 diing 4 C6.

Nguéi phong van: Nhin chung, con c6 hai 1ong véi tmg dung English Daily khong?

HS7: Con rat hai long vé app. N6 gitp con tién bo rd trong viée hiéu va nim bat dugc
ndi dung tiéng Anh.
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APPENDIX M

INTERVIEW QUESTIONS

1. Does the English Daily App impact your listening performance? (Yes/No)

2. Have you noticed any significant changes in your listening performance since
using the English Daily App?

3. Do you like the organization of the English Daily App? Please provide specific
details.

4. Have you encountered any challenges while using the English Daily App?

5. Overall, are you satisfied with your experience using the English Daily App?
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APPENDIX N

SEVEN INTERVIEW RESPONSES GATHERED IN EG:

Insights from English Learners

topics. The app
offers new
exercises every
day. After each
listening
passage, there
are quiz
questions  to
check
understanding
of the content.
This  method
helps me
reinforce  my
knowledge
effectively.

conten, and an
advertisement
pops up every
time I start a
listening
exercise, which
I have to wait
about 10
seconds to
close.

Student | 1. Does | 2. Have you | 3. Do you like | 4. Have you | 5.0verall,
S the noticed any | the encountered are you
English | significant organization | any challenges | satisfied with
Daily changes in your | of the English | while  using | your
App listening Daily App? | the English | experience
impact | performance Please provide | Daily App? using the
your since using the | specific English
listening | English Daily | details. Daily App?
perform | App?
ance?
(Yes/No)
S1 Definitely | I can recognize | I really like | There are some | Yes, I am.
yes. and understand | how the | issues. This app has
English  words | English Daily | Sometimes the | helped  me
and phrases | App organizes | listening speed | make
more  clearly. | the listening | is too fast, and | significant
Especially if I | exercises. The | there's no | progress  in
was in real-life | listening option to slow | understanding
communication | materials are | it down. Also, | and grasping
situations, I | simple and | there is no | English
would relevant to | translation content, and I
confidently daily life, | feature to fully | plan to
express myself. | covering help me | continue
enjoyable understand the | using it to

improve my
English
listening
performance.
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Additionally,

the short
listening
sessions  keep
me  engaged
and never
bored.

S2 Absolutely | My listening | Yes, I do. The | The app | The app is
performance has | exercises are | requires an | good.
improved. I can | logically internet
understand structured, connection and
vocabulary and | making it easy | has
grammar to access and | advertisements
structures better | practice when I open a
in listening | listening from | listening
exercises  and | easy to | exercise.
feel more | challenging
confident levels. The 2-3
participating in | minute
English listening | listening
activities in | exercises  are
class. especially

helpful to help
me concentrate
without being
tired. After
each listening
exercise, there
is a quiz to
check and
provide
feedback  on
my mistakes,
helping me
remember and
improve. Also,
the app offers
new listening
exercises every
day.

S3 Certainly | After using the | Yes. The app | I find it | I am satisfied
English  Daily | provides annoying  to | with this app.
App, [ could | listening wait for the ads | This app has
easily imagine | exercises to finish every | helped  me
the topic before I | ranging from | time I open a | progress in
started listening | easy to difficult | new listening | listening
to the images in | and constantly | activity. This | comprehensi
the app. I also | updates with | makes me | on, and I feel
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became  more | new content. | uncomfortable | engaged in
proactive in | When I listen, | and  distracts | my listening
listening, doing | there are | my focus, and | practice
quizzes after | quizzes for me | the phone must | because of the
listening and | to do. The short | have Wi-Fi to | daily
transcribing listening listen. listening
passages into my | duration helps activities.
notebook to get | me focus, and I
marks. enjoy  many

topics. The

exercises  are

designed

logically and

attractively,

helping me

stay  focused

and participate

actively.

S4 Absolutely | T find it easy to | Yes, I like it. | The lack of | Yes, Ido. The
infer Each encouragement | app  works
conversations conversation when there is | well.
from the images | comes with | no praise or
provided in the | images that | encouragement
app. I have also | help me easily | from the app
comprehended | imagine  the | upon
numerous topics | context.  The | completing a
covered in each | short listening | listening
conversation. time of about | exercise.

2-3  minutes | Additionally,

with interesting | the absence of

listening a Vietnamese

materials helps | translation

me stay highly | feature makes

focused. it difficult for
me to
understand all
the listening
content.

S5 Yes. After using the | Agree. The | No, I do not. | I like it. The
English  Daily | app's listening | Free apps | app helps me
app, I have been | exercises are | usually display | listen better.
exposed to | exciting and | ads to support
various accents | practical, their
and practicing | ranging from | operations. I
listening  more | easy to | understand and
frequently. I | complex. The | accept it.

have wused the
recording

app allows me
to listen to
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feature to self- | different
assess and | accents  and
mimic the way | provides
native speakers | feedback  on
of English talk. I | correct and
can clearly see | incorrect
that my listening | answers in the
ability has | listening
significantly quizzes.
improved, and I | Honestly, this
feel more | app has made
confident. me more
interested  in
practicing
listening.

S6 Yes Well, 1 have| Yes. There are | I struggle with | Yes, [ am. It
improved  my | images in the |the app not | has
listening app that help | having a | significantly
performance and | me  visualize | translation improved my
become  more | the upcoming | feature into | English
confident in | conversation, | Vietnamese listening
understanding and the | and the | skills and
and responding | recording transcripts created  an
to information | feature helps | being only in | effective and
presented in | me  practice | English, which | enjoyable
English. listening  and | makes it | learning

pronunciation | difficult for me | method.
better. There | to understand

are also | all the content.

quizzes  after

listening to

help me test

and reinforce

my knowledge.

S7 Yes After using the | Agree. There | There are | I am very
English  Daily | are many | difficulties, satisfied with
App, 1 have | different such as the app | the app. It has
noticed listening playing the | helped  me
significant topics,  from | audio too fast | progress
progress in my | basic to | and significantly
listening ability. | advanced, with | advertisements | in
I feel more |standard when opening | understanding
confident  and | pronunciation. |the listening | and grasping
understand I like all the | exercises. The | English
much more | listening app also lacks | content.
when listening to | exercises encouragement
English when I answer

correctly
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APPENDIX O

PoPoDoo Smart English Center
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Exposure to Native Speakers
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