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ABSTRACT

The main objective of English proficiency at primary level is to develop young
learner’s listening and speaking skills. The study focuses on the two following
matters: the ways project based learning (PBL) might enhance English speaking skills
for the fifth grade students at Hoa Thanh Primary School, and the differences that can
be found in the speaking skill proficiency between the control group and the
experimental group. A mixed method approach (i.e. qualitative and quantitative) were
implemented on 112 fifth grade students of Hoa Thanh Primary School and 15
teachers of four different primary schools in Ham Thuan Bac District. All evidence
and data were retrieved through the pretest, posttest and reinforced by interviews,
observations and questionnaires. Most students were interested, communicative and
collaborative in PBL. They admitted that PBL motivated them to share their ideas
with their classmates. The findings and discussions of the study revealed the
dramatical effectiveness of PBL in developing speaking skills for the fifth grade
students. The research contained implications and specific limitations. It also gave

beneficial recommendations for further research in the same field.

Keywords: project based learning (PBL), speaking skills, fifth grade students, Hoa
Thanh Primary School
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CHAPTER 1: INTRODUCTION

1.1 Background to the study

English as a foreign language (EFL) in primary classrooms in Vietnam has
gained significant attention in recent years. The Vietnamese government, recognising
the importance of English language proficiency, has incorporated English as a
mandatory subject from third to fifth graders. The Ministry of Education and Training
sets English language curriculum and standards for primary schools which aims to
develop students’ basic language skills, including listening, speaking, reading and
writing, and emphasises on communication and practical language use.

Traditional teaching methods in Vietnamese primary classrooms have focused
on grammar translation and rote memorisation. However, there has been a shift
towards more communicative and student-centred approaches in the past ten years.
Teachers are encouraged to use interactive activities, games, songs, projects and real
—life situations to engage students and promote active participation in English
language learning. Furthermore, the renovation of The General Educational Program
2018 in Vietnam required that both learners’ competences and attributes must be
equally enhanced. One of the core competences is communication and collaboration.
Project based learning (PBL) can meet these output requirements and it shall be a
suitable effective approach beneficial to both teachers and learners. Project based
learning has a lot of potential to develop 21st century skills and involve students in
practical projects (Bell, 2010). Teachers of English at primary schools have been
trained to design projects in their lesson plans and implement those projects in
English classrooms. In PBL, students exhibit self- study, independence,
communication, collaboration, critical thinking, real - world applications,
personalised learning, problem — solving and creativity. PBL can increase student
engagement and motivation by making learning more interactive and relevant to their
lives. By allowing students to choose topics they are interested in, they are more likely
to become invested in the learning process. They learn how to work together to solve
problems and complete tasks, which can be a valuable skill for future academic and
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professional endeavors. Students are challenged to think creatively and analytically
as they work in their projects, which can help them develop a deeper understanding
of the subject matter.

Overall, English as a foreign language in primary classooms in Vietnam is
gaining prominence, with an emphasis on communicative approaches and student —
centred learning. PBL can definitely meet those updated requirements. Efforts are
being made to enhance teacher training, improve resources and create supportive
classroom environment for BPL approach to foster English language proficiency
among fifth graders. PBL aims to equip the fifth grade students with good speaking
skills to thrive in an increasingly interconnected world.

1.2 Statement of the problems

Though PBL becomes more popular in all schools and it has been evaluated
an ideal approach in learning English, Hoa Thanh Primary School, like other primary
schools in Vietnam, faces certain challenges in teaching English as a foreign
language, including:

a. Limited exposure to authentic English

Many students have limited opportunities to practise English outside of the
classroom, which can hinder their language development. Without regular exposure
to authentic English, students may struggle to comprehend and internalize the
nuances of the language, such as idiomatic expressions, colloquialisms and cultural
references that are commonly used by native speakers. Furthermore, limited exposure
inhabits students from honing their listening and speaking skills, as they may
primarily rely on textbooks, exercises, and controlled drills, which often do not mirror
the dynamic nature of genuine conversations.

b. Lack of language immersion

Immersion is a key aspect of English learning, as it follows students to
experience English in authentic contexts and helps them grasp the subtleties of the
language. Language immersion provides learners with a comprehensive

understanding of English grammar, vocabulary, idiomatic expressions and cultural
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references that are essential for effective communication. Moreover, it aids in the
development of fluency, pronunciation and the ability to think and express oneself
directly in English, without relying on translation or hesitation.

c. Limited application of PBL in teaching in EFL classroom

Many teachers have chosen to overlook the projects designed in the textbooks
and instead opt for simpler alternative tasks. That deviation from PBL primarily
attributes to the perceived challenges associated with implementing project
procedures. Moreover, some teachers may feel less confident or creative in
developing engaging and meaningful projects that align with their students’ language
proficiency levels and specific learning objectives. Consequently, they resort to more
straightforward tasks that may not fully capitalise on the advantages of PBL.

d. Different English levels in a same class

The presence of different English proficiency levels within a same class poses
significant challenges and disadvantages when it comes to implementing PBL. It
becomes difficult to design and execute projects that effectively meet the needs and
abilities of all learners. Furthermore, language barriers can hinder effective
collaboration and communication among students with different proficiency levels.
Additionally, the assessment of projects becomes a complex task in mixed
proficiency classrooms. In an attempt to accommodate all students, assessments need
to be adapted or differentiated, which adds an additional layer of complexity for
teachers of English.

e. Negative characteristics of young learners in participating PBL.:

There are certain negative characteristics that can pose challenges to their
participation in this teaching approach. Firstly, fifth grade students exhibit limited
attention spans, making it challenging for them to sustain focus and engagement
throughout a project. Their natural curiosity and energy sometimes lead to
distractions or a lack of sustained commitment to the project at hand. Moreover,
young learners struggle with time management and organisation. This can result in
difficulties in meeting project deadlines or completing tasks within the given

timeframe. Furthermore, some fifth grade students lack necessary self — regulation
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and problem — solving skills to effectively navigate the complexities of a project. In
some cases, young learners also face language barriers or limited vocabulary, which
prevent them from fully participate and express their ideas within the project. Lastly,
young learners’ limited life experiences and knowledge base affect their ability to
connect the project to real — world contexts, which is a key component of PBL.
Obviously, those matters have a great influence in conducting the research, so
we need to carefully explore the paricipants, the learning environment and carry out
effective strategies on the experimental group to assert the benefits of PBL on the

fifth grade students of Hoa Thanh Primary School.
1.3 Aims and objectives of the study

The study aims to enhance and improve the oral communication abilities of
the fifth grade students in the context of English language learning. The primary
objective was to investigate the effectiveness of PBL as a pedagogical approach for
developing students’ English speaking skills. The study aims to assess the current
speaking proficiency of the students and identify specific areas that require
improvements. It seeks to design and implement project — based activities that
provide meaningful opportunities for students to practise and promote their oral
communication skills. By engaging in PBL projects, fifth graders will have the chance
to collaborate, problem- solve and engage in real — world tasks that require them to
use English for communication purposes. The study also aims to evaluate the impact
of PBL on students’ motivation, engagement, and overall language development,
specially in speaking skills. Through the implementation of PBL, the study aims to
foster a communicative and interactive learning environment that encourage students
to express their ideas, thoughts and opinions confidently and fluently in English. By
accomplishing these aims and objectives, the study contributes to the field of English
language teaching by providing insights into the effectiveness of PBL in developing
fifth grade students’ English speaking skills and paving the way for future

improvements in language pedagogy.



1.4 Research questions

(1) How does project based learning (PBL) enhance the speaking skill of the
fifth grade students of Hoa Thanh Primary School?

(2) What are the differences in speaking competences between the students of
the experimental group and the ones of the control group (case of Hoa Thanh Primary
School)?

1.5 Scope of the study

The scope of the study encompasses several key aspects. The study focuses on
the fifth grade students especially, acknowledging their developmental stage and
linguistic abilities. By narrowing down the scope to this grade level, the study
addresses the unique challenges and opportunities that arise when implementing PBL
in English language learning for this particular age group. Additionally, the study
concentrates on the development of English speaking skills. The scope includes
various aspects of speaking proficiency, such as pronunciation, fluency, vocabulary
usage, grammatical accuracy and the ability to express ideas coherently and
confidently. The study aims to assess the current speaking abilities of the fifth graders
and design targeted interventions to foster improvements in those specific areas.

The study further delves into the utilisation of PBL as the pedagogical
approach for enhancing English speaking skills. It examines the implementation of
PBL within the context of Hoa Thanh Primary School in the academic year 2022 —
2023 and its fifth grade students, considering the school’s resources, curriculum, and
overall educational environment. The scope encompasses the design and
implementation of PBL projects, including the selection of relevant topics,
development of project — based activities, and incorporation of assessment strategies
to evaluate students’ speaking proficiency with the PBL framework.

1.6 Significance of the study

The study holds a significant importance in multiple dimensions. Firstly, PBL
in primary schools is an active learning approach and is proved to be an effective
teaching method in English classrooms. However, few teachers of English at primary
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schools invest adequate time to implement the approach in the class time periods.
Consequently, students may miss valuable opportunities to develop communicative
and collaborative skills. The findings of the research hopefully will make a change to
this point.

Secondly, it addresses a crucial aspect of language education by focusing
specifically on the development of English speaking skills. Effective oral
communication is a vital component of language proficiency, enabling students to
express themselves, engage in meaningful conversations and succeed in various
academic and professional contexts.

Thirdly, the study’s significance lies in its exploration of PBL as a pedagogical
approach to foster English speaking skills. PBL offers an interactive and student —
centred learning environment where students actively engage in authentic, real —
world tasks. By incorporating PBL into the curriculum, the study acknowledges the
need for innovative teaching methods that align with the demands of the 21— century
education. It seeks to explore the potential benefits of PBL in enhancing students’
motivation, collaboration, critical thinking, problem-solving and communication
skills — all of which are crucial for their holistic development.

Fourthly, the study’s focus on the specific context of Hoa Thanh Primary
School provides valuable insights and implications for the school itself. It highlights
the potential for implementing PBL as a means to enhance English speaking skills
within the school’s unique educational environment. The findings of the study can
serve as a guide for instructional practises, and teacher professional development
initiatives within the school. It can contribute to enhance the overall quality of English
language teaching and learning in Hoa Thanh Primary School, thus benefiting the
students, teachers, and the broader education community.

Lastly, the study has broader significance beyond the school context. It can
contribute to the field of English language teaching by providing insights into the
effectiveness of PBL in developing English speaking skills among primary school

students. The findings can inform local educational policymakers, curriculum



designers, textbook selectors and English language educators on the potential of PBL
as a viable approach for improving speaking proficiency.

Ultimately, the significance of the study lies in its potential to enhance the
English speaking skills of fifth grade students, empower them as confident
communicators, and provide them with a strong foundation for their academic and
professional journeys. By investigating the effectiveness of PBL in this specific
context, the study not only contributes to the advancement of language education but
also strives to make a positive impact on the lives of the students, enabling them to
thrive in a globalized world where effective English communication skills are highly

valued.

1.7 Conceptual framework

PBL
Intervention

Experimental
group

Pretest Posttest

\4

PR
Posttest I

No PBL
Intervention

Control
group

Figure 1. Conceptual framework

The conceptual framework for the study involves two groups: a control group
and an experimental group, with pretest and posttest assessments conducted for both
groups. The control group serves as the baseline against which the effects of the PBL

intervention are measured.

Initially, both groups undergo a pretest to assess their initial English speaking
skills. That step allows for the comparison of the groups’ baseline performance and

ensures the groups are initially at a similar proficiency level.



Following the pretest, the control group does not receive any PBL
interventions and continues with their regular English language instructions. That
group serves as the control condition, representing the typical instructions received

by fifth grade students in Hoa Thanh Primary School.

In contrast, the experimental group also undergoes a pretest to establish their
initial speaking skills. Subsequently, the experimental group receives PBL
interventions, which involves the implementation of project — based activities
designed to provide students with opportunities for collaboration, problem- solving,

and authentic language use.

After the intervention period, both groups are assessed again using a posttest,
which evaluates their English speaking skills at the end of the study. The posttest
allows for the comparison of the two groups’ performances after the implementation
of the PBL intervention in the experimental group. By comparing the posttest results
of the control group and experimental group, the study aims to determine the impact
of the PBL interventions on the development of English speaking skills. If the
experimental group shows a significant improvement in their posttest scores
compared to the control group, it can provide evidence of the effectiveness of PBL in

enhancing English speaking proficiency.

Summarily, the conceptual framework provides a systematic approach to
evaluate the impact of the PBL interventions on English speaking skills by comparing
the performances of the experimental group with that of the control group. The
inclusion of pretest and posttest assessments ensures a comprehensive evaluation of
the effects of the PBL interventions on the fifth grade students’ language

development.



CHAPTER 2: LITERATURE REVIEW
2.1 Definition of key terms

2.1.1 Speaking skill

Speaking skill is considered as a target object to be improved in the research.
Many experts have studied numerous definitions of speaking. It is known as a
communicative way to transfer an utterance by using the spoken language. Speaking
includes different components such as accuracy, pronunciation, intonation and
fluency and others. It is related to the uses of vocabulary, grammar and pronunciation
through some activities. Syakur (1987:5) said that there were five components of
speaking: comprehension, grammar, vocabulary, pronunciation and fluency.

a. Comprehension

Comprehension points to the fact that members know the nature of the research
assignment, even when the process is complicated and involves risk (Cohen,
2005:51). It is a crucial part of speaking as it maintains the interaction between
speakers and listeners. In English classroom, when students make a conversation or
do presentation, it is necessary for the others to understand the messages from their
classmates.

b. Grammar

Grammar is known as a principle of rule which contributes to make well-
formed grammatical utterances in that language (Purpura, 2004:6). Greenbaum and
Nelson (2002:1) added that grammar let us unite words in small language into large
units (sentences or paragraphs). Though grammar is not the core requirement in
learning English at primary schools, at least they have to use simple structures related
to their lessons designed in English course books to communicate, role play and
present their products in the projects.

c. Vocabulary

To acquire fluent speaking English, elementary students must have a budget
of words which is relevant to the themes or topics they are going to talk about. For

example, they must know words about animal names, body parts, and action phrases
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in order to describe a picture about animals, their features and activities. Vocabulary
is an important component to make a successful oral message. Word accumulation
needs daily practise and good memory. Turk (2003:87) said that vocabulary becomes
familiar when we use it in spoken language every day.

d. Pronunciation

According to Fraser (2001:6), pronunciation included all aspects of speech
such as rhythm, phrasing, intonation, articulation more peripherally gestures, eye
contact and body language. At elementary English level, students tend to improve
their pronunciation by imitating the audio voices, characters’ speeches in cartoons,
videos and follows their teacher’s accent. They learn pronunciation naturally by being
taught what are vowels or consonants. Therefore, it is very important to let students
listen to the accurate tongue of pronunciation. Project approach is a good chance for
them to practise rhyme and intonation.

e. Fluency

Fluency means students speak or present without hesitation and pause. They
can transfer English messages and information to their classmates easily. They feel
comfortable sharing ideas in English in the classrooms. Harris and
Hodges (1995:14) found that fluency was the capability to speak automatically and
quickly. To elementary learners, fluency is considered the high level of English
competence which just 30% percent of all learners in a classroom can satisfy. Activity
organising highly focuses on encouraging students to speak and their fluency is
always in the teacher’ expectation.

According to Ur (1996), people who know a certain language are considered
speakers of the language. Speaking is the most important skill among the four English
skills (listening, speaking, reading and writing). The primary goal of the speaking
skill focuses on facilitating elementary students' acquisition of the English language;
young students are able to communicate in English, using basic structures in relevant
contexts. Related to speaking definition, Nunan (2003: 48) said that speaking was the
productive aural/oral skill. It consisted of producing systematic verbal utterances to

convey the meaning.
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Harmer (2007:343) asserted that speaking was an important skill whose
purpose was not just linguistics. If students wanted to speak fluently, they needed to
pronounce phonemes correctly, use appropriate stress and intonation patterns and
speak in connected speech. English as a second language should be used in a wide
range of conversational genres and situations. The researcher conducted a notable
research on speaking skills, focusing on the pedagogical aspects of teaching and
developing effective speaking abilities. His work provided valuable insights and
practical suggestions for language educators. Harmer emphasised the importance of
creating a supportive and engaging classroom environment that encourages learners
to actively participate in spoken communication. He advocated for a communicative
approach, wherein learners were given ample opportunities to practise speaking in
meaningful and authentic contexts. The research also delved into the use of speaking
activities, such as role — plays, discussions and presentations to promote fluency,
accuracy and confidence in learners. The author highlighted the significance of
providing constructive feedback and error correction to guide learners’ progress in
speaking. Overall, Harmer’s research offers valuable guidance and practical
strategies for teachers aiming to enhance their students’ speaking skills in the
language classroom.

Nurul Afifah (2020) provides a definition of speaking within the context of
language learning. According to Afifiah, speaking refers to the ability to produce and
convey messages orally in a foreign language, demonstrating linguistic accuracy,
fluency, and appropriateness in various communicative situations. It involves the
active use of vocabulary, grammar, pronunciation, and discourse strategies to express
thoughts, opinions, and ideas effectively. Afifah emphasised that speaking went
beyond mere language production; it encompassed the development of interactive
and social skills, such as turn — taking, listening and responding to others, and
negotiation of meaning. It is through speaking that learners engage in real — time
communication, adapting to different contexts and interlocutors to convey meaning

and achieve their communicative goals.
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2.1.2 Teaching speaking as a skill

Speaking is considered to be the fundamental skill in second language
learning. Teaching speaking in a foreign language involves creating a dynamic and
interactive learning environment that encourages learners to develop their speaking
skills with confidence and accuracy. It requires a communicative approach that
prioritizes meaningful and authentic language use. Teachers provide a variety of
engaging speaking activities, such as role — plays, discussions, debates and
presentations to promote active participation and foster fluency. Additionally, they
should incorporate opportunities for pair and group work to encourage collaboration
and interaction among learners. Effective teaching of speaking skills also entails
providing learners with ample exposure to authentic spoken language through
listening activities, authentic materials and multimedia resources. Teachers offer
constructive feedback and error correction to guide learners to improving their
pronunciation, grammar, and vocabulary usage. Furthermore, integrating project —
based learning approaches can help learners develop their speaking abilities by
engaging in real — life communicative tasks that reflect authentic language use. By
adopting a learner — centered approach and providing ample opportunities for
practise, reflection and feedback, teachers facilitate the development of speaking
skills in their foreign language classrooms.

Ur (1996) stated that successful teaching of English skills involved three
criteria. The first criterion was fluency, which indicated the ability to speak smoothly
and confidently without undue pauses or hesitations. Fluency focused on the flow of
speech, enabling learners to express their thoughts and ideas effortlessly. The second
criterion was accuracy, which emphasised the correct use of grammar, vocabulary
and pronunciation in spoken communication. Accuracy ensured that learners were
able to convey their intended meaning accurately and effectively. The third criterion
was appropriacy, which pertained to using language in a socially and culturally
appropriate manner. It involved understanding the norms, conventions, and etiquette

of the target language community and adapting speech to different contexts and
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interlocutors. By considering those three criteria — fluency, accuracy and
appropriateness, teachers can guide learners in developing well — rounded speaking
skills that enable them to communicate confidently and effectively in real — life
situations.

When teaching speaking, it is necessary for teachers to capture four factors
which are the foundation of competent second language speaking. Teaching speaking
involves assisting students in speaking, creating an environment in which students
can learn to communicate, and leading students in speaking. According to Nunan
(2003), teachers are urged to make speaking lessons as simple as possible. That idea
stems from the recognition that speaking is not our native tongue. Nunan argued that
language learners often struggled with the complexities of speaking in a foreign
language due to limited exposure and practise. Therefore, teachers were urged to
simplify speaking lessons to facilitate learners’ comprehension and production of
spoken language. That simplification involved breaking down language structures,
reducing vocabulary load, and providing clear and concise instructions. By
simplifying speaking lessons, teachers could help learners gain confidence and
develop their speaking skills gradually. That approach acknowledged the challenges
learners faced when expressing themselves in a non — native language and aimed to
create a supportive learning environment that fostered their language development
and communicative competence. The author also pointed out five principles for
teaching speaking: (1) Be aware of the differences between second language and
foreign language learning contexts, (2) Give students practise with both fluency and
accuracy, (3) Provide opportunities by using groups, and limiting teacher talk, (4)
Plan speaking tasks that involve negotiation for meaning and (5) Design classroom
activities that involve guidance and practise in both transactional and interactional
speaking.

While Nunan (2003) showed the principles of teaching speaking skills, in a
research conducted by Brown (2007) on teaching speaking skills, the author provided
valuable insights into effective pedagogical practises. Brown emphasised the

importance of creating a supportive and communicative classroom environment that
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encouraged learners to engage in meaningful spoken interactions. His research
highlighted the significance of providing learners with ample opportunities for
practise and exposure to authentic spoken language. Brown advocates for a task —
based approach to teaching speaking, where learners are engaged in purposeful
communicative tasks that reflect real — life language use. The author emphasises the
need for teachers to provide explicit instructions and feedback on pronunciation,
grammar and vocabulary usage to facilitate learners’ speaking development. In
summary, Brown’s research underscores the importance of creating an interactive and
learner — centered classroom environment that focuses on meaningful communication
to enhance speaking skills in foreign language instructions.

Christine (2007) stated the similar insights to Nunan (2003) about engagement
learners in meaningful circumstances. The author advocated for the integration of
authentic materials and tasks that allowed learners to develop fluency and accuracy
simultaneously. Additionally, the researcher emphasised the role of feedback and
corrective measures in guiding learners’ progress and improving their speaking
abilities. The research shed light on the importance of fostering learners’ autonomy
and promoting self- assessment, allowing learners to take ownership of their language
development.

In the research study titled “Teaching speaking Effectively” in 2011 by Saidna
Zulfigar Bin Tahir on teaching English as a foreign language, the focus is on effective
strategies for teaching speaking skills. Tahir’s research provides valuable insights
into the pedagogical approaches that can enhance speaking proficiency among
language learners. Like other researches, the study emphasizes the importance of
creating a learner — centered environment that promotes active participation and
engagement in spoken communication. Tahir suggests incorporating a variety of
interactive speaking activities, such as role — plays, debates, discussions and
presentation to encourage learners to express themselves confidently and fluently.
Furthermore, Tahir emphasizes the significance of providing learners with authentic
and meaningful speaking tasks that reflect real — life situations, thereby enabling them

to practise and apply their language skills in a practical context. The research also
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highlights the importance of providing constructive feedback and opportunities for
self — reflection to support learners’ continuous improvement in speaking abilities.
Overall, Tahir’s research offers practical strategies and insights for teachers in
effectively teaching speaking skills, empowering learners to communicate
proficiently in English language.

Afifah, N., & Devana, T. (2020) conducted a research on teaching speaking
skills, aiming to enhance oral proficiency in second language learners. With many
similarities to previous studies in the same aspects, the study focused on the
implementation of various instructional strategies and techniques to foster effective
communication in the target language. The researchers emphasised the necessity of
creating a supportive and interactive learning environment that engaged learners in
meaningful conversations. The findings concluded the significance of providing
explicit instructions, feedback, and scaffolding to develop learners’ speaking
abilities. Additionally, the researchers confirmed teacher’s roles to address learners’
individual needs, integrate technology in teaching foreign languages and promote
learner autonomy throughout the instructional process. In brief, the study by Afifah
and Devana shed light on effective pedagogical approaches to teach speaking skills,
enhancing learners’ confidence and proficiency in using the second language.

2.1.3 Speaking assessment

Assessment is an important step in teaching and learning languages. Bachman
& Palmer (1996) conducted an extensive research on speaking assessment,
contributing significantly to the field of language teaching. Their work emphasised
the importance of considering the construct of speaking and its multifaceted nature
when designing assessment tasks. The researchers proposed a comprehensive
framework that encompassed various dimensions of speaking proficiency, including
linguistic, strategic, sociolinguistic, and discourse competence. The researchers
asserted that assessment speaking skills had to evaluate both the accuracy and fluency
aspects of speaking. Additionally, the authors emphasised the significance of rater

training and calibration to ensure consistent and reliable assessment outcomes. Their
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research provided valuable insights into the theoretical foundations and practical
considerations of assessing speaking skills, offering guidance for educators and
assessment practioners in developing effective speaking assessments.

While Bachman & Palmer (1996) focused on considering the construct of
speaking and its multifaceted nature when designing assessment tasks, Nitko (2000)
explored the process of assessing students’ speaking skills. The researcher analysed
assessment methods and techniques that could be used to evaluate learners’ oral
communication. The research serves as a useful resource for educators seeking to
assess and provide feedback on students’ speaking abilities in a comprehensive and
valid manner.

In the article “Assessment of young learners” by Shaaban (2001), the author
reconfirmed the insights as Nitko and added more evidence, addressing the
significance of providing constructive feedback and involving young learners in the
assessment process to enhance their motivation and learning.

Continuing Nitko and Shaaban’ insights, the research by Brown (2004)
concentrated on both qualitative and quantitative measures to assess speaking skills.
The researcher highlighted the significance of considering not only the linguistic
aspects but also the pragmatic and sociolinguistic dimensions of communication. The
role of task design in promoting authentic and meaningful communication during
assessment was discussed in the research. Furthermore, the study emphasised the
need for rater training and calibration to ensure consistency and reliability in
assessing speaking proficiency. Overall, Brown’s research provided valuable insights
into the multifaceted nature of speaking assessment, emphasising the integration of
various dimensions and the importance of employing valid and reliable assessment
methods.

While Brown (2004) discussed about qualitative and quantitative measures to
assess speaking skills, Luoma (2004) explored various methods and techniques to
effectively evaluate learners’ oral proficiency. The author emphasised the importance
of adopting a comprehensive and multifaceted approach to speaking assessment.

Luoma highlighted the need to go beyond traditional tests and incorporate
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performance — based assessments that reflect real — life communication situations.
The researcher said that assessing speaking skills focused on the significance of
assessing both fluency and accuracy, recognising the effective communication
involves not only linguistic proficiency but also the ability to convey ideas and
interact in a coherent and meaningful manner. Luoma also stressed the importance of
considering contextual factors, such as the purpose and audience of the
communication, when designing speaking assessments. The findings of the study
provided valuable insights into the design and implementation of speaking
assessments that were valid, reliable, and aligned with the goals of language learning.
In general, Luoma’s research contributed to the field of speaking assessment by
emphasising the need for a comprehensive and contextually grounded approach that
accurately evaluated learners’ speaking abilities.

In the same field, McKay (2005) examined the assessment of speaking skills
in school — age language learners. The researcher delved into the theoretical
underpinnings, research findings and practical related to assessing speaking abilities
in language learners. McKay explored different assessment approaches, such as
performance — based tasks, oral interviews and conversation analysis. Furthermore,
the researcher pointed out the challenges associated with assessing speaking skills,
including issues of reliability, validity and impact of test anxiety. The study offered
guidance on best practises and innovative approaches to assess speaking skills
effectively in school — age language learners. In the next year 2006, Mckay
discovered the unique considerations and problems involved in speaking assessment.
The author recognised learners’ developmental characteristics and linguistic
capabilities. With the focus on assessing speaking skills specifically in young
language learners, McKay’s work served as a good reference for educators in
teaching English as a foreign language.

Hyun Jung Kim (2006) delved into the intricacies of evaluate learners’ oral
proficiency in language classroom like McKay. The study focused on exploring
various assessment methods and strategies to accurately measure and evaluate

speaking skills. Kim emphasised the importance of adopting a holistic approach that
17



considered not only linguistic accuracy but also fluency, coherence and interactional
competence. The researcher confirmed the significance of incorporating authentic
and meaningful tasks that reflect real — life communication situations to assess
learners’ ability to use the language effectively. Kim also discussed the role of rubrics
and scoring criteria in providing clear guidelines for assessing speaking performance.
Additionally, the study emphasised the importance of rater training and calibration to
ensure consistency and reliability in the assessment process. Summarily, Kim’s
research provided valuable insights into effective practises for speaking performance
assessment, addressing the multimensional nature of speaking skills and contributing
to the advancement of assessment practises in language education.

Richards (2008) stated the similar viewpoints to Kim (2006) in term of
learners’ oral proficiency. The study focused on the need for a balanced assessments
approach that took into account both form and function in spoken language. Richards
advocated for the use of authentic and meaningful tasks that simulated real — life
communication situations, allowing learners to demonstrate their ability to use the
language in contexts. The author also concentrated on the role of feedback and self-
assessment in the speaking assessment process, empowering learners to reflect on
their strengths and areas for improvement. The findings of the study provided insights
into the design and implementation of speaking assessments that promoted holistic
language development and aligned with the communicative goals of language
learning. Overall, Richards’ research contributed to the understanding of effective
practises in assessing speaking skills, highlighting the significance of capturing the
dynamic and interactive nature of oral communication.

In chapter 24 of “The routledge handbook of teaching English to young
leaners” by Papp (2019), the author explored the assessment of speaking skills in
young English language learners (ELLS). Papp examined the specific considerations
and strategies for assessing abilities unique learner population. The chapter provided
an overview of various assessment methods and techniques that were suitable for

young ELLs. The author also discussed the need to consider cultural and linguistic
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diversity when assessing speaking skills. The chapter was useful and valued to all
teachers of English worldwide.

In addition to numerous studies by famous authors, the Council of Europe has
made significant contributions to the field of speaking assessment through its
development of the Common European Framework of Reference for Languages
(CEFR). The CEFR provides a comprehensive framework for assessing language
proficiency, including speaking skills. The Council of Europe recognizes the dynamic
nature of speaking and its role in effective communication. The CEFR outlines
descriptors and criteria for different proficiency levels, allowing for a more
standardised and reliable assessment of speaking abilities. The Council of Europe
also emphasizes the integration of real — life communicative tasks and the use of
authentic materials to evaluate learners’ speaking skills. Furthermore, the CEFR
highlights the significance of assessing both productive and interactive speaking
abilities, taking into account the ability to initiate, maintain and negotiate meaning in
various contexts. In brief, the Council of Europe’s work on speaking assessment
provides a valuable framework for language educators and assessment practioners,
promoting a holistic and communicative approach to evaluating speaking
proficiency.

LanguageCert International ESOL, like the CEFR, offers a comprehensive
framework for assessing speaking skills in English as a second or foreign language.
Their speaking assessment focuses on evaluating learners’ ability to effectively
communicate in real — life situations. The assessment incorporates authentic tasks and
prompts that simulate real — world conversations and interactions, allowing learners
to demonstrate their speaking proficiency. With a focus on practical language use,
LanguageCert International ESOL’s speaking assessment provides a reliable and
standardised evaluation of learners’ oral proficiency, contributing to their language
development and confidence in using English for effective communication.

OUP (Oxford University Press) has been a prominent contributor to the field
of language assessment, including the assessment of speaking skills for young

learners. Their publications offer valuable perspectives and resources for educators
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to effectively assess young learners’ speaking abilities. OUP points up the importance
of creating age — appropriate and engaging assessment tasks that range with young
learners’ developmental stages and interests. Their assessments comprise interactive
and communicative activities that inspire young learners to express themselves in a
supportive and enjoyable environment. OUP provides comprehensive frameworks,
rubrics and guidelines for evaluating speaking skills, addressing various aspects such
as fluency, pronunciation, vocabulary usage and oral coherence. Furthermore, OUP
proposes a range of authentic materials, audio recordings and interactive digital tools
to assess speaking proficiency effectively. Their concentration on assessing speaking
skills for young learners reflects a commitment to understand their unique needs and
generating assessment practises that stimulate their language development and
confidence in oral communication.

2.1.4 Project based learning

We can find numerous researchers and language experts who give different
definitions for project based learning (PBL). It is an instructional approach that
emphasizes student — centered, inquiry — based learning through the completion of
meaningful projects. In PBL, students actively engage in a project that requires them
to investigate, research, analyse and solve real — world problems or challenges. The
projects serve as a context for students to apply their knowledge and skills from
various subject areas and disciplines. PBL typically involves students working
collaboratively in groups, taking on different roles and responsibilities, and engaging
in critical thinking, problem — solving, and decision — making. It promotes active
learning, student autonomy and the development of essential 215 — century skills,
such as communication, collaboration, creativity and critical thinking. PBL
encourages deep understanding, motivation and a sense of ownership over the
learning process, as students actively pursue their interests and contribute to
authentic, meaningful outcomes.

Blumenfeld et al, (1991) argued that PBL was a comprehensive approach to

classroom teaching and learning that was designed to engage students in investigation
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of authentic problems through different activities like asking and answering
questions, debating ideas, making predictions, collecting and analysing data, drawing
conclusions, communicating their ideas and findings to others, asking new questions
and creating artifacts.

Duffy & Cunningham (1996) stated that project based learning (PBL) was an
instructional model that was based in the constructivist approach to learning, which
entailed the construction of knowledge with multiple perspectives, within a social
activity, and allows for self-awareness of learning and knowing while being context
dependent. In order to complete projects, young learners could look at books,
consults websites, watch videos, and perhaps, conduct their mini-experiments.
Project work was popular in EFL/ESOL teaching and learning although its use was
naturally constrained by the amount of time available for its implementation (Harmer,
2007: 279).

In the review title “A review of research on project — based learning” by
Thomas (2000), the author examined the body of research surrounding PBL. Thomas
delved into the theoretical foundations, methodologies, and outcomes associated with
PBL. The review synthesized a range of studies to highlight the positive impact of
PBL on student engagement, critical thinking, problem — solving skills and content
knowledge acquisition. The author found various elements that contributed to
successful PBL implementation, including the importance of authentic, real — world
projects, collaboration among students, and the role of the teacher as a facilitator.
Thomas’s study provided educators and other researchers with a clear overview of
PBL as an instructional approach which promoted deep learning and prepared
students for real — world challenges.

Inheriting a good theoretical framework form the studies of the forebears,
Railsback (2002) strengthened the student — centred nature of PBL. The publication
accentuated the benefits of PBL and provided practical strategies and examples of
PBL implementation. The author also pointed out the role of teachers. The research
actually inspired educators to apply this approach to foster a love for learning and

deepen students’ understanding of content.
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Bell (2010) stated that project based learning (PBL) was a modern learning
approach combining student initiative and teacher facilitation. Learners seek
information by posing questions originating from their natural interest. PBL is a
teaching method that employs a project to impart curriculum concepts. The project is
guided by an inquiry question that directs the investigation and allows students to
apply recently acquired knowledge.

Hallermann (2011) attempted to define PBL as follow:

“Project based learning is a systematic teaching method that engages students
in learning important knowledge and 21% century skills through an extended, student
— influenced inquiry process structured around complex, authentic questions and

carefully designed products and learning tasks.

The researcher added that PBL consisted of six main elements showed in Figure 2.

In-Depth
Inquiry
Public Driving
Audience SIGNIFICANT Question
CONTENT

21st CENTURY

Revision & SKILLS Need to
Reflection Know
Student
Voice & Choice

Figure 2. Elements of PBL (Source: Hallermann, 2011:7)

To summarise, most experts and scholars in the field of language teaching
research affirmed benefits of PBL. That approach offered a transformative
educational experience that empowered students and prepared them for success in a

constantly changing world.
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2.1.5 Benefits of project based learning

Project based learning offered numerous benefits for students and teachers.
PBL promotes link among subject matter disciplines and presents an expanded, rather
than narrow view of subject matter. Projects can be adaptable to different types of
learners and learning situations. Projects have the potential to enhance deep
understanding because students need to acquire and apply information, concepts and
principles. They also have the potential to improve competence in thinking (learning
and metacognition) since students need to formulate plans, track progress and
evaluate solutions.

Duffy & Cunningham (1996) stated that in PBL there was particular emphasis
on the role of the facilitator as a learning coach (process orientation) as opposed to a
content provider. Through PBL, students gain responsibility via setting daily goals
and meeting the expectations of their peers. Students are diligent since they must do
their work within the specified time. When students collaborate in group work, it is
expected that each student would contribute equally to the project. A natural
consequence occurs for those learners who do not show accountability is that other
students may no longer want to be partnered with them. Obviously, peer pressure
assists students in finishing ongoing group projects throughout the learning process,
producing high-quality outputs as a result. PBL covers how a problem might be
solved collaboratively.

Additionally, studies show that PBL is a very engaging and motivational
method that encourages children to become more involved, interested and invested in
their education. PBL increases students’ self-esteem by starting the success cycle
(Doppelt, 2003). PBL establishes in students learning discipline, independence and
responsibility (Bell, 2010). Students can practise and develop teamwork, negotiating,
and communication skills and promote social learning necessary for the twenty-first
century. PBL allows children to grow and learn at their own abilities. It has been
demonstrated that PBL is a successful method for involving students in actual activity

and it helps students enhance a wide variety of skills. PBL can make a school
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curriculum more engaging and meaningful and create motivation for students’
participation in learning.

Hallermann (2011) asserted that a well- designed project could work for all
kinds of students if the teacher gave them the right support. It helped improve
student’s motivation to learn, and it could be used to teach academic content
standards. Many researchers realized that PBL is more effective than traditional
methods in increasing academic achievements.

Overall, the benefits of PBL extend beyond subject — specific knowledge,
equipping students with essential 21t — century skills that are crucial for their future
success in learning language.

2.1.6 Matters in project based learning

Project based learning (PBL) has gained popularity as an effective teaching
approach that promotes deeper learning, critical thinking and problem- solving skills.
However, there are several challenges or problems associated with PBL. Here are
some common issues that educators may encounter.

(1) Curriculum reform: Blumenfeld et al (1991) mentioned the main problem
with PBL was the reform of curriculum. We submit that projects are developed and
disseminated without sufficient appreciation for the complex nature of student
motivation and knowledge required to engage in cognitively difficult work.
Furthermore, there is little regard for considering questions from the point of view of
students. Finally, little attention is paid to the nature and extent of teacher knowledge,
commitment and the complexity of classroom organization.

(2) Time management: PBL can be time-consuming, and it can be challenging
for teachers to cover all the required material within a given timeframe. The open —
ended nature of PBL projects, with their emphasis on inquiry, research and problem
— solving can sometimes lead to an unpredictable allocation of time. Students may
require additional time to nagivate complex tasks, encounter unforeseen obstacles or
delve deeper into their investigations. Conversely, some students may struggle with

pacing and time estimation, leading to project delays or incomplete work.
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(3) Assessment: PBL projects may not be easy to assess using traditional
measures, such as standardised tests. It can be difficult to develop rubrics that
effectively capture the diverse skills and knowledge acquired through PBL. Teachers
face the challenges of designing assessment strategies that capture students’ depth of
understanding, their ability to apply knowledge in real — world contexts, and their
collaboration and communication skills. This may involve developing rubrics and
criteria that reflect the complex nature of PBL, incorporating self and peer
assessment, and utilising formative assessment strategies throughout the project. It is
important to strike a balance between evaluating the final product or outcome and
assessing the process and growth demonstrated by students throughout the projects.

(4) Resources: PBL requires access to resources such as technology equipment
and materials. Some schools may not have the necessary resources, which can hinder
the effectiveness of PBL. Not all educational institutions may have funding or
infrastructure to provide ample resources for every project. That limitation can hinder
students’ ability to fully explore their chosen topics or conduct hands — on
experiments and research.

(5) Student motivation: Not all students may be equally motivated to engage
in PBL. Some may find it challenging or intimidating, while others may struggle to
work in groups or take on leadership roles. Some students may initially manage to
see the relevance or value of the project, leading to a lack of enthusiasm or
disengagement.

(6) Teacher training: PBL requires a significant shift in teaching methods and
may require additional training and support for teachers to effectively
implement. PBL requires educators to adopt a facilitate role, guiding students through
inquiry — based process and collaborative problem — solving skills. Thus teachers
need additional training and support to effectively integrate PBL into their
classrooms.

(7) Managing groups: Group dynamics can be a challenge in PBL, as students
may have different levels of motivation, expertise, and communication skills.

Teachers must help students to work effectively in groups while avoiding conflicts.
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Overall, while PBL offers many benefits, it is essential to address those
potential challenges to ensure successful implementation and outcomes for all
students. Overcoming those challenges requires careful planning, professional
development for teachers and ongoing support to adapt PBL to specific learning
environments and address the needs of both students and educators.

2.1.7 Teacher’s role in project based learning

In implementing PBL, the teacher plays a crucial role as a facilitator and guide
throughout the process. Blumenfeld, et al. (1991) affirmed that the teacher created
opportunities for learning by providing access to information. The teacher supports
learning by scaffolding instructions and modelling and guiding students to make tasks
more manageable. The teacher encourages students to use learning and metacognitive
processes. The teacher assesses progress, diagnoses problems, provides feedback and
evaluates overall results. Obviously, the teacher plays a critical role in guiding
students through the learning process. Here are some key responsibilities of the
teacher in PBL:

(1) Facilitating learning: The teacher serves as a facilitator of learning, rather
than the primary source of knowledge. The teacher helps students to identify
problems or challenges, develop inquiry questions and design a plan to solve the
problems.

(2) Providing guidance: The teacher provides guidance to students throughout
the project, offering feedback and support when needed. The teacher also helps
students to develop research skills and critical thinking skills.

(3) Encouraging collaboration: The teacher fosters collaboration among
students by assigning tasks that require group work, encouraging students to share
their ideas and perspectives, and facilitating group discussions.

(4) Ensuring progress: The teacher monitors progress throughout the project
to ensure that students are making progress toward their goals. The teacher helps

students to stay on track and to adjust their plans if necessary.
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(5) Assessing learning: The teacher assesses students learning through a
variety of means, including rubrics, self-evaluations and peer evaluations. The
teacher evaluates both the final product and the learning process.

(6) Providing feedback: The teacher provides feedback to students on their
work, helping them to improve their skills and knowledge. The teacher also
encourages students to reflect on their work and the learning process.

Obviously, PBL appreciates the teachers’ attempt to accommodate learners’
collaboration and communication development.

Hallermann (2011) identified the functions of language teachers in
implementing PBL as follows:

- They can work for all kinds of students with the right support.

- They engage students’ motivation to learn.

- They can be used to teach academic content standards.

- They can apply technology in teaching.

- They can help students to see how schools connect to the outside world by
making learning relevant and meaningful.

- They can promote greater civic participation and global awareness.

Puspitasari (2020) conducted a research which focused on teacher’s role in PBL.
The author stated that teachers provided reading materials for all topics, suggested a
case or a problem to discuss, and distributed a list of questions to lead discussions.
Furthermore, they supported students to overcome difficulties in understanding
materials or doing final projects through series of consultation. The teachers have to
facilitate their students’ learning process starting from the preparation,
implementation and evaluation.

In brief, the teacher’s role in PBL is to guide and support students through the
learning process, providing the structures and resources necessary for students to
succeed. The teacher serves as a mentor, coach and facilitator of learning, helping
students to develop the critical thinking, problem — solving and collaboration skills

necessary for success in the 21% century.

2.2 Previous studies
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2.2.1 Studies on enhancing student’s speaking skills

Speaking skills have been chosen as a popular topic for many researchers in
the world so far. As speaking is difficult but important in language learning, teachers
need to implement methods and activities to minimise the challenges during teaching
and learning process to enhance learners’ speaking competence. Many studies
worldwide have oriented to the analysis of the practical strategies to evolve English
competence for elementary students, including speaking skills. Hakuta, Butler & Witt
(2000) conducted a research on English language learners in Grades 1 through 6 in
the San Francisco Bay Area. The goal was to determine how long it took to get oral
proficiency in English. The researchers came to the conclusion that learning
conversational English required between two and five years.

In the research on enhancing the speaking skills for non — native speakers of
English, Kamonpan Boonket (2010) investigated various approaches and strategies
to facilitate oral proficiency of language learners. The study focused on addressing
the challenges faced by non — native speakers in acquiring and improving their
speaking abilities. Boonkit pointed out the importance of creating a supportive and
interactive environment that encouraged learners to actively engage in speaking
activities. The researcher advocated for the integration of task — based learning and
communicative approaches, providing learners with authentic and meaningful
opportunities to practise speaking in real — life contexts. The author also brought out
the significance of explicit instructions, providing learners with guidance on
linguistic structures, vocabulary and pronunciation. Additionally, the study
highlighted the role of corrective measures in supporting learners’ speaking
development. Boonkits’ study was really beneficial to teachers of English.

With a similar study field, Imam Fauzi (2017) investigated how to improve
vocational high school students’ speaking ability and to identify the role of small
group discussion in improving students’ speaking skills. Bunga Rehan (2019)

conducted a research which clarified the action learning strategies in eleventh grade
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learners, provided teachers a creative teaching technique and motivated students in
improving English speaking skills.

English speaking competence is a study theme of many Vietnamese
researchers. However, few people do research about improving English speaking
skills for primary students. Most of them choose university students as participants
in their studies. For instance, Pham Manh Tri, et al. (2022) conducted a research on
second - year, third — year and fourth — year students at Van Lang University. The
results of the research paper demonstrated that most students were not confident about
their presentation skills because of making mistakes about vocabulary usage,
grammar, fluency, and so on when giving presentations.

In those various studies on enhancing speaking skills, several common
features and approaches emerge. First and foremost, creating an authentic and
meaningful context for communication is crucial. It includes providing opportunities
for real — life interactions and utilising topics and tasks that are relevant and engaging
to the learners. Secondly, promoting students’ active participation and engagement is
emphasised, encouraging students to actively contribute to discussions, express their
thoughts, and engage in meaningful conversations. Thirdly, another common feature
is the incorporation of collaborative activities, such as pair work or group work,
which foster interaction and provide opportunities for peer feedback. Fourthly, the
use of scaffolding techniques like providing models, prompts and language support
is often employed to support students so that they can develop their speaking skills.
Lastly, the importance of providing constructive and timely feedback, both from the
teacher and peers, is focused to help learners improve their speaking abilities and
develop self — awareness. Overall, those common features highlight the significance
of creating suitable contexts promoting active participation, fostering collaboration,
providing assistance, and offering correction in enhancing students’ speaking skills.

2.2.2 Studies on project based learning

Blumenfeld, et al. (1991) presented an argument for why projects had the

potential to help students learn, indicated factors in project design that affected
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motivation and thoughts, examined difficulties that teachers and students might
encounter with projects and described how technology could support teachers and
students as they worked on projects. They found various factors necessary for a
successful project. Their study offered guidance to educators on how to design and
facilitate projects that inspired and engaged students, leading to enhance their
learning experiences.

Thomas (2000) set five criteria for PBL: (1) Projects should be central to the
curriculum, (2) Projects focused on problems that drove students to struggle with
major concepts, (3) Projects involved students in constructivist investigation, (4)
Projects should be student-driven, and (5) Projects should be realistic. Project based
learning is a teaching method that taps into students’ interests because it allows them
to create projects that result in meaningful learning experiences.

Grant (2002) discussed that PBL was centred on the learners and afforded
them the opportunities for in-depth investigation of worthy topics. The students were
more autonomous as they constructed personally-meaningful artifacts that were
representations of their learning. Grant focused on the core principles and benefits of
PBL, emphasising its potential to engage students in active, authentic and
collaborative learning experiences. The author discussed the importance of project
design, scaffolding and assessment strategies to support meaningful learning
outcomes. Additionally, the article provided practical recommendations for
educators, including suggestions for selecting appropriate projects, managing
classroom logistics and promoting student reflection and metacognition.

Douglas (2004) also delved into the fundamental principles and effective
classroom practises related to language assessment. The author explored the key
aspects of language assessment in PBL, including its purposes, validity, reliability
and practicality. The book covered a range of assessment methods and techniques,
such as traditional tests, performance — based assessments, portfolios and self —
assessment. Douglas emphasised the importance of aligning assessment with
instructions and providing students with opportunities to demonstrate their language

proficiency in authentic and meaningful contexts.
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Project based learning (PBL) has a lot of potential to enhance 21% century
skills and engage students in real-world tasks (Bell, 2010). Students who implement
PBL have discipline, independence, goal-setting awareness and accountability. PBL
encourages social learning as children practise and perfect teamwork, negotiating,
and communication skills. Students can find their own interests and seek to learn
more deeply based on their differentiation. Bell emphasised that PBL went beyond
traditional teaching methods by providing students positive competences and
attributes. With PBL students not only gain a deeper understanding of content but
also acquire transferable skills that are highly valued in current rapidly changing
world. It is important to create meaningful connections between classroom learning
and real — life experiences to ensure that students are prepared for the challenges and
demands of the future.

“PBL in the elementary grades” by Hallermann (2011) is a famous valuable
research about PBL. The author explored the implementation of PBL specifically
tailored for primary school settings. Hallemann provided insights into the unique
considerations and strategies for implementing PBL effectively in elementary
classrooms, taking into account the development needs and abilities of younger
students. The research strengthened the impact of creating a supportive classroom
culture and providing scaffolding to ensure student success in PBL. That work is
definitely appropriate and impactful for young primary learners.

Larmer, Mergendoler & Boss (2015) outlined essential elements of effective
PBL, including the development of challenging driving questions, the integration of
real —world connections and the cultivation of 21% century skills. They also provided
practical strategies for project design, scaffolding, assessment and classroom
management. With the focus on setting high standards, their work established a
benchmark for quality PBL implementation and supported educators in creating
transformative learning opportunities for their students.

Kokotsaki, et al. (2016) conducted an in — depth review of existing literature
on PBL. The review encompassed a wide range of research studies and scholarly

works, providing a comprehensive overview of the theoretical foundations, benefits,
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and challenges associated with PBL. Moreover, the review addressed the potential
challenges faced by educators when implementing PBL, including issues related to
assessment and time management. Overall, Kokotsaki et al.’s review offers good
references for teachers in term of PBL.

Condliffe, et al. (2017) discussed the key components, benefits and
challenges associated with PBL implementation. They provided a comprehensive
overview of existing research and literature on PBL. Their study confirmed the
positive impact of PBL on student outcomes, and the importance of effective
instructional design, scaffolding and assessment strategies in supporting successful
PBL experiences. There were potential issues in PBL like time constrains and
balancing content coverage which could be helpful in English subject. Condliffe et
al.’s literature review offers a valuable synthesis of current knowledge and insights,
providing educators and policy makers with a foundation for understanding the
theoretical underpinnings and empirical evidence related to PBL.

In the research article by Janius & Nabawi (2017), the authors investigated the
application of PBL model in enhacing problem — solving skills among community
college students. The research explored the outcomes of employing PBL, such as
improved critical thinking, collaboration, problem — solving and practical skills that
are relevant to the demands of the workforce. That article inserted insights into the
positive impact of PBL on students’ skill development and highlighted its potential
as an effective instructional approach in vocational education settings.

Wolf & Butler (2017) discussed the assessment of English language
proficiency in young learners, with particular relevance to PBL. The book explored
the intersection of language assessment and PBL. They highlighted how PBL could
provide authentic contexts for language use and promote the integration of language
skills in meaningful and engaging ways. The book offered practical assistance on
designing PBL tasks for language assessment, including project design, task
development, and assessment criteria. It also expored the challenges and

considerations in implementing PBL assessments, including the needs for clear
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rubrics and evaluation methods. Briefly, the book is really beneficial to language
teachers in assessing PBL projects assigned for young learners.

Suzie Boss & John Larmer (2018) advocated for the use of PBL as a
transformative approach that fostered deep understanding, critical thinking,
collaboration and problem — solving skills. They guided educators through process of
creating and implementing high — quality projects, emphasising the importance of
real — world relevance, authentic tasks, student voice and choice. Through their book,
Boss and Larmer offered practical strategies, examples and reseources that
empowered educators to design and facilitate PBL experiences. They captivated
students’ interests and drive their learning.

While numerous valuable researches by foreign authors and scholars can be
found worldwide, several studies about PBL from Vietnamese reseachers have been
conducted so far.

Nguyén Thi Van Lam (2011) argued the application of PBL in the context of
teaching English in EFL classrooms. The paper examined the theoretical foundations
and practical implementation of PBL in language classrooms. Van Lam affirmed the
advantages of PBL in promoting active student engagement, fostering authentic
language use, and enhancing critical thinking and problem — solving skills. The
research explored different types of projects that can be used in EFL classrooms like
individual and group projects, and provided examples of project topics and activities.
The author also discussed the benefits and challenges of PBL, and offered suggestions
for successful implementation, including the role of the teacher as a facilitator and
the importance of clear objectives and assessment criteria. The paper assists teachers
of English incorporate PBL into their instructional practise to create meaningful and
effective language learning experiences for their students.

In addition to Van Lam’s perspective towards PBL, Pham Quang Huy (2019)
reveals that PBL is a beneficial approach. The most challenging factors when
implementing PBL are identified as time management and scaffolding.

Bui Thi Tam, et al. (2020) conducted a case study of Tay Nguyen University

in Vietnam. They affirmed that PBL has been effectively used in many parts of the
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primary teacher training programs. They presented the advantages of applying the
teaching methods in primary teacher training programs in general and in the “Crafts
and Techniques” module in particular. The researchers also discussed about the
process of applying PBL and project evaluation methods of primary education.

With a same research field about PBL, L& Thi Giao Chi & Nguyén Bich Diéu
(2021) continuously confirmed the benefits of PBL to English skills enhancement.
The authors concluded that PBL stimulated students’ interests and creative thinking,
which improved communication and collaborative skills, and PBL exposed students
to more meaningful practical situations. PBL is an alternative to teaching a foreign
language with a focus on enhancing learning experiences and increasing creative
teambuilding and group work through meaningful projects. Chi and Diéu provided
an in —depth analysis of the case study, highlighting the positive competences and
qualities of learners. They recognized the role of authentic, student — centred projects
in promoting active engagement, fostering collaboration and providing opportunities
for language use. The study offers valuable resources of reference related to PBL in
an EFL context and provides recommendations for educators in approaching new
teaching methods in specific contexts in Vietnam.

In a same year, Tran Quéc Thao & Phan Tran Ta Ngoc (2021) conducted a
research on high school students. The authors argued that PBL was considered as one
of the effective choices for teachers in order to trigger self-regulation among students.
The findings showed that research participants usually employed self-regulated
language learning (SRLL) strategies for PBL. The frequency of EFL high school
students utilized SRLL strategies for PBL similarly was not influenced by their levels
of academic study.

One year later, we saw valuable studies by other two groups of Vietnamese
researchers. Nguyén Puc Ca, et al. (2022) asserts that PBL is an important aspect to
contribute to the success of education. Their research was conducted through a review
of PBL that has been used in the education system of Vietnam, including a sample,

and setting that included imperial and theoretical literature selected from the fields of
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education. The findings showed that PBL has been applied to various sectors of
education, from kindergarten education to higher education, in many disciplines and
subjects, in schools and educational settings, and has become more widely popular
than ever. Nguyén Thuy Linh & Db Thi Son (2022) added a great contribution to
PBL research for secondary students. Through an experimental design, taking place
on the Canvas learning system and online workshop on Zoom software, the
researchers have suggested a number of practical solutions to solve problems that
many English teachers have been encountered in PBL implementation. The action
study has directly affected the quality of English teaching and learning in several
secondary and high schools in Vietnam.

To summarise, the literature review encompassed a comprehensive
examination of studies focused on PBL. The reviews highlighted a wide range of
research that explored various aspects of PBL, including its effectiveness in
enhancing student engagement, critical thinking skills, and collaboration abilities.
Several studies emphasised the positive impact of PBL on student motivation and
knowledge retention, indicating its potential for fostering deeper learning
experiences. Furthermore, the literature revealed the significance of teacher
facilitation, authentic assessment, and the integration of technology in optimising
PBL outcomes. However, certain studies also raised concerns about the challenges
associated with implementing PBL effectively such as time constraints and the need
for sufficient teacher training. Overall, literature presented a compelling body of
evidence supporting the benefits of PBL while acknowledging the complexities

involved in its successful implementation.
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CHAPTER 3: METHODOLOGY

3.1 Research design

The study was a quasi - experimental research which was related to a control
group and an experimental group. We considered the research design for the study
on developing English speaking skills through PBL for the fifth grade students at Hoa
Thanh Primary School by the following steps:

Step 1: We identified the purposes of using a mixed method approach.

In the study, we wanted to not only assess the quantitative improvement in
English speaking skills but also gather qualitative insights into students’ and teachers’
experiences, perceptions, attitudes towards PBL. The quantitative data provided
statistical evidence of the effectiveness of PBL interventions while gualitative data
helped explain why outcomes occurred and provided deeper insights imto PBL.
Qualitative methods helped us explore new ideas, hypotheses and potential
mechanisms underlying the impact of PBL on English speaking skills whereas
quantitative methods were used to test those hypotheses and provide empirical
evidence to support them. Mixed methods informed the design of interventions
tailored to the specific needs and preferences of the students. We tracked the progress
of students’ English speaking skill development and gained insights into how those
skills evolved through PBL implementation. Using both quantitative and qualitative
methods helped to expand our evidence, improve the credibility of the findings and
illustrate the results from one method with those from the other one.

Qualitative methods consisting of semi-structured interviews and observations
helped us understand the specific context of Hoa Thanh Primary School and the
unique challenges the fifth grade students faced in learning English. That contextual
understanding was crucial for the successful implementation of PBL. Moreover,
qualitative methods helped track and evaluate the implementation process, identify
any challenges or adaptions made during the interventions, and capture the nuances
of student engagement and learning experiences. Those methods allowed us to
capture the voices of the fifth graders themselves, enabling us to gain insights into
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their feelings, motivation and perceptions about the PBL approach. That participant
perspective enriched our understanding of the intervention’s impact. Obviously,
qualitative data identified challenges and barriers that quantitative data alone were
not able to capture, leading to more effective project interventions.

Quantitative methods included pretest and posttest assessments of students’
English speaking abilities. Quantitative data from test scores provided statistical
support for our claims. By comparing the scores of the two tests, we could conclude
students’ development in English speaking skills and affirm the effectiveness of PBL.
Furthermore, questionnaires with a 5-point Likert scale on teachers were used to
assess their attitudes and beliefs about PBL and its potential for improving English
speaking skills. The questionnaires also helped gather information about teachers’
experiences and challenges in implementing PBL in EFL classrooms. By collecting
teachers’ reflections, we captured more quantitative data that added depths to the
guantitative outcomes.

Summarily, we found that a mixed method approach could provide a well —
rounded and comprehensive investigation of the effectiveness of PBL for enhancing
English speaking skills among the fifth grade students in Hoa Thanh Primary School.
It allowed us to capture both quantitative evidence of improvement and qualitative
insights into the process and participant experiences, leading to a more robust and
nuanced study.

Step 2: We selected the exploratory sequential design for the research.

One popular core mixed method research design is exploratory sequential
design, in which we collect and analyse qualitative data and then follow up our results
with a quantitative phase. That was the most appropriate design for quasi —
experimental research on developing English speaking skills through PBL for the
fifth grade students at Hoa Thanh Primary School. The initial qualitative phase
involved collecting in-depth insights through semi — structured interviews with 56
fifth graders. That served to understand the context, identify potential challenges and
gather nuanced perspectives related to PBL implementation. Then observations were

made during the interventions for necessary adjustments and adaptions as well as for
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evidence collection of students’ progress in implementation process. Subsequently,
the research transitioned to a quantitative phase where data were collected through
test assessment and Likert — scale questionnaires on teachers to measure the
effectiveness of PBL interventions on English speaking skills. That sequential design
allowed for a comprehensive exploration of the research topic, enabling a deep
understanding of the underlying dynamics, while also generating quantitative
evidence to support the impact of PBL. By merging qualitative depth with
quantitative rigor, the exploratory sequential design ensured a holistic and informed
investigation into enhancing English speaking skills among the fifth grade students
at Hoa Thanh Primary School.
Step 3: We collected and analyized qualitative and quantitative data.

Qualitative data involved semi — structured interviews on 56 fifth grade
students of Hoa Thanh Primary School. Firstly, we established a clear purpose for the
interviews, focusing on gaining insights into their preferences, perceptions,
engagement and learning outcomes in English learning. Open — ended questions
encouraged students to share their thoughts freely. The questions covered various
aspects such as their favourite activities in English classrooms, pair work, group
work, language usage in the classrooms, teacher’s role and how English activities
affected their English skills. Next, we ensured a comfortable and conductive
interview environment in the English room. We conducted the interviews one by one,
allowing for personalized interactions. We began each interview by building rapport
and explaining the purpose of the conversation to put the students at ease. During the
interviews, we used a flexible approach by following the interview guide and
allowing for follow-up questions based on the students’ responses. We encouraged
them to share their feelings about English activities and their teacher’s support. We
listened actively and paid attention to nonverbal cues and created an atmosphere that
promoted trust and openness. After conducting the interviews, we transcribed and
analysed the data. Then we identified common themes, a hierarchy chart and unique

perspectives that emerged from the students’ reponses.
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Additionally, we used a multi —faced observational approach, accompanied by
checklists, peer observations and direct observations of students’ speaking
performances during the interventions to gather more qualitative data. We designed
comprehensive checklists that indicated the extents of students’ participation in each
project. Incorporating peer observations as an interactive element encouraged
students to assess their peers’ contributions and communication skills. We provided
simple statements with three extents (in Appendix 3) which were extremely suitable
for primary students.

Moreover, we directly observed students’ peformances during project
presentations, focusing on their English language usage, articulation, confidence and
engagement with the teacher and classmates. We noted that any improvements in
fluency, vocabulary and pronunciation as a result of PBL approach. We also captured
qualitative notes on students’ interactions, responses to questions and their abilities
to convey ideas effectively. Those qualitative data helped us choose and design
suitable projects for intervention phase and generate a holistic qualitative assessment
of the impact of PBL on the fifth graders’ speaking skills within the context of Hoa
Thanh Primary School.

Quantitative data were collected through instructional interventions for the
two groups, consisting pretest and posttest scores and Likert - scale questionnaires on
15 teachers from 4 different primary schools in Ham Thuan Bac District. We applied
PBL interventions on the experimental group including three consecutive steps: (1)
implementing a pretest measuring students’ English speaking skill; (2) applying PBL
interventions to those students; (3) implementing a posttest, again measuring the
students’ English speaking skills. Those steps were similar to the design of Cohen et
al. (2005) shown in Figure 3.
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01 X 02
03 04
Where:

01 = Pretest of experimental group

02 = Posttest of experimental group

X = Treatment

03 = Pretest of control group

04 = Posttest of control group

Figure 3. Research design (Source: Cohen, et al., 2005)

The pretest and posttest had a same format, criteria, rubrics, markschemes and
levels of difficulties. We focused on assessing four specific aspects of speaking skills,
including:

1. Task fulfilment and coherence: Students have effectively addressed the
requirements of the task or topic. They could convey information, express
opinions and follow instructions appropriately. They could link words and
groups of words in a simple way by using simple connectors, such as “and”,
‘but”, “then”, “so’, “because”, etc.

2. Accuracy and range of grammar: Students could understand and use of basic
grammar rules and sentence structures. They could form grammatically
correct sentences and use appropriate verb tenses.

3. Accuracy and range of vocabulary: Students could expand their vocabulary
and use appropriate grammar structures in their spoken language. They could
use useful phrases and expressions related to various themes and topics.

4. Pronunciation, intonation and fluency: Students could articulate sounds, stress,
intonation and rhythm accurately. We worked on individual sounds, word
stress, sentence stress, intonation patterns and connected speech. Students
could produce clear and understandable speech. They could develop the ability
to speak confidently and smoothly without excessive pauses and hesitations.

They showed engagement in conversations and presentations.
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After the intervention phase, students’ progress was concluded by comparing
the pretest and posttest scores. Score data were processed on SPSS software (Version
28.0.0.0) to find out score distribution, mean, median, mode, standard deviation,
paired samples correlation and paired differences. Those quantitative statistics helped
us confirm the effectiveness of PBL on the fifth grade students’ speaking abilities.

In addition to the quantitative data from the pretest and posttest, we conducted
questionnaires with a 5- point Likert scale on 15 teachers to capture their attitudes
and problems in implementing PBL in their English classrooms. The questionairing

procedure was illustrated in Figure 4.

Design questionnaire

v

Consult instructor

v

Adjust content
v

Conduct questionnaire

v

Process data

Figure 4. Questionairing procedure (Source: by Author)

The questionnaires included a range of statements related to various aspects of
PBL such as its benefits, challenges and potential for enhancing English speaking
skills. Each statement was accompanied by a 5 — point Likert scale ranging from
“Strongly Disagree” to “Strongly Agree”. We encouraged honest responses and
emphasised the anonymity and confidentiality of participants’ answers. Upon
receiving the completed questionnaires, we aggregated and analysed the responses by
using SPSS software (Version 28.0.0.0) to find out the mean of each statement to
gauge the overall sentiment of the teachers towards PBL. The quantitative data
through the Likert scale questionnaires offered a systematic and measureable

assessment of teachers’ perceptions, providing valuable insights into the feasilility
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and potential benefits of implementing PBL in primary schools. That data — driven
approach contributed to a robust understanding of the teachers’ viewpoints and
informed decisions regarding the integration of PBL strategies.

By combining the pretest — posttest design and questionnaire data, we achieved
a comprehensive quantitative assessments of the impact of PBL on the fifth grade
students’ English speaking skills, along with valuable insights into teachers’
perspectives.

To summarise, careful detailed preparations for data collection and analysis
were extremely important. The combination of quantitative and qualitative data
provided empirical evidence of the intervention’s effectiveness while also shedded
light on broader educational contexts for enhancing English language proficiency
among primary school students.

3.2 Research site

The pedagogical study was conducted at Hoa Thanh Primary School located
in Phu Long Town, 7 kilometers far away from Phan Thiet City, the business center
of Binh Thuan Province. The school is surrounded by green spaces, a hospital, a local
market, a local People’s Committee, a police station, two language centres and a
supportive community. It has established itself as a center of excellence for English
language education in Ham Thuan Bac District, incoportating traditional and modern
teaching and learning methods to foster strong language skills among its students.

The school’s English teaching and learning movement is deeply rooted in a
structured and immersive approach. The curriculum emphasises a balanced
development of all language skills, including listening, speaking, reading and writing.
The teachers’ unwavering enthusiasm, dedication and passion have inspired their
students to excel in their learning abilities. They have conducted different teaching
methods to enhance students’ speaking skills and assist low — level students. Through
their efforts, they instill a love for the English language and provide the students with
necessary tools to thrive in their future learning. Their patient guidance and

constructive feedback help the students develop fluency, expand their vocabulary,
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and refine their pronunciation. Therefore, the percentage of students completing goals
of English subjects occupied 100% at each school year end, even in the period of
Covid 19 pandemic. Table 1 illustrated statistics for students’ English results.

Table 1. First semester results — Academic year 2022 — 2023
(Source: by School Vice principal)

Number of students: 325
Incompleted Completed Well - completed
Grade
Percentage Percentage Percentage
Number Number Number
(%) (%) (%)
3 10 94 77 72.6 19 179
4 5 4.7 76 71.7 25 23.6
5 12 10.6 56 49.6 45 39.8

About English teaching and learning movements, Hoa Thanh Primary School
has consistently demonstrated outstanding achievements in various English
competitions at the regional and national levels. Some brilliant students have excelled
in speech contests, speeling bees and writing competitions. Those accomplishments
reflect the school’s commitment to nurturing students’ language abilities and
providing them with amper opportunites to showcase their talents. The students’
progress in English language proficiency is evident as they advance through the
grades, building a strong foundation for their future academic pursuits.

In summary, Hoa Thanh Primary School possesses a convenient location in
the centre of the town. Its commitment to excellence has resulted certain specific
remarkable achievements in English competitions, showcasing gifted students in all

subjects. It points out many solutions to help students progress in learning English.
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3.3 Sample and sampling procedures

The number of participants based on a population is obviously a decisive factor
to generate meaningful results of a study. Sampling procedures of the study covered
these following steps.

Step 1: We used a random sampling technique to select participants from the
population of the fifth grade students at Hoa Thanh Primary School. The random
sampling ensured that each student had an equal chance of being selected, reducing
potential bias and enhancing the representativeness of the sample of the research.
There were four fifth grade classes at Hoa Thanh Primary school in academic year
2022-2023 with 113 students, 112 of whom were chosen for the research. One
individual was not willing to show cooperation as he had no permission from his
parents. With the kind cooperation of the school vice principal, we had statistical data
about the first semester English test (4 skills) of the participants, shown in Table 2.

Table 2. First semester English test statistics of fifth gradeparticipants (2022 — 2023)
(Source: by School Vice principal)

Number of fifth grade participants: 112
Incompleted Completed Well - completed
Class
Percentage Percentage Percentage
Number Number Number
(%) (%) (%)
5A 5 17.9 13 46.4 10 35.7
5B 1 3.6 17 60.7 10 35.7
5C 2 7.2 17 60.7 9 321
5D 4 14.3 16 57.1 8 28.6

Step 2: We found out students’ domographic factors such as gender, time of
learning English, opportunities for using English and English textbooks they used at

school. Table 3 detailedly showed demographic factors of chosen participants.
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Table 3. Demographic information of participants (Source: by Author)

N=112
Category Item - Percentage
requency (%)

Male 69 61.6
Gender

Female 43 38.4
Time of learning | © Years 90 80.4
English 6 years 22 19.6
Opportunity for At school 85 75.9
using English At school and at English centers 27 24.1

i-learn Smart Start 5 112 100
School textbook

Other textbooks 0 0

Percentage figures indicated that the number of male students was more than
female ones. 80.4% of total spent 5 years of learning English from Grade 1 to Grade
5 while 19.6% learned English for 6 years from kindergarten class to Grade 5.
Financial matters prevented the students from taking certain English courses in
nearby English centres; therefore, those students had few opportunities to engage in
speaking English environments. All the participants learned a mandatory foreign
language with the English textbook “i-learn Smart Start 5 published by the
Publishing House of Ho Chi City University of Education.

In term of language abilities, the fifth grade students could understand and use
familiar daily expressions and very basic phrases aimed at the satisfaction of needs
of a concrete type. They could introduce themselves and others. They could ask and
answer questions about personal details. They could interact in a simple way provided
the other people talked slowly and clearly and were prepared to help. According to

Table 4, the fifth grade students at Hoa Thanh Primary School are preliminary English
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users at Al level of Common European Framework of Reference (CEFR) and UK
national levels.
Table 4. LanguageCert International ESOLqualification levels
(Source: International English for speaker of other languages (speaking)

Qualification handbook, 2020)

LanguageCert .
International ESOL | Corresponding CEFR Levels SIS UK_ (Sl Elie
e and Wales) national levels
Quialification Levels

Preliminary Al Breakthrough Entry 1

Access A2 Waystage Entry 2

Achiever B1 Threshold Entry 3

Communicator B2 Vantage Level 1

Expert C1 Effective Operational Level 2

Proficiency
Mastery C2 Mastery Level 3

Step 3: After choosing participants and getting their demographic information,
we seeked for informed consent from the selected students’ parents or guardians and
board of school administrators. We ensured they understood the purpose, procedures
and benefits of participation. We provided clear information regarding
confidentiality, voluntary participation and the use of data and photographs for
research purposes.

Step 4: We then administered a pretest to the selected sample to measure their
baseline English speaking skills. That assessement provided a starting point for
evaluating the progress made during the intervention of research study.

Step 5: We came up group division. The selected students were divided into
two groups with the number of 56 participants each. Table 2 in Step 1 revealed that
the average English levels of pariticipants in the two groups were nearly equal.
Therefore, 5A and 5C were selected as experimental group while 5B and 5D belonged

to control group. The experimental group received specific project interventions
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whereas the control group did not receive any targeted interventions. That
distinguishment allowed for a comparison of the effectiveness of the interventions on
speaking skills development of the fifth grade students.

Step 6: After that, we determined the duration of the sampling period, which
spanned around three months to allow sufficient time for PBL implementation and
the collection of post — assessment data.

Step 7: A posttest was conducted to measure students’ English speaking skills
again. That assessment helped evaluate the effectiveness of the interventions and
determine any improvements in speaking skills.

Step 8: We selected 15 teachers from four primary schools in Ham Thuan Bac
District to know their attitudes and problems when they carried out PBL interventions
on their own students. Through the extends of their agreement on 5-point Likert scale
questionnaire, we clarified the effectiveness of PBL in developing students’ speaking
skills.

By implementing the appropriate sampling procedures, we ensured the
selection of a representative sample from the fifth grade student population at Hoa
Thanh Primary School. It allowed for meaningful analysis and conclusions regarding
the development of English speaking skills among the experimental group.

3.4 Research instruments

The study required both qualitative and quantitative research instruments.
Qualitative instruments expressed through a semi- structured interview and multi-
faced observations. The selected students from the experimental group were
interviewed individually to gather students’ perceptions, experiences and attitudes
towards PBL. Happy Scribe Web was used to transcribe the audio recordings from
the semi-structured interviews and Microsoft Word Software supported us in the
thematic transcription coding.

Besides, checklists, peer observation sheet and direct observations were
conducted during the intervention time. Observations were implemented in the

experimental group to record students’ participation, engagement and speaking skills
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during PBL activities. That provided insights into the teaching and learning practise,
the levels of student’s engagement, challenges and successes of the approach. Any
sections involving PBL activities were recorded and photographed. Those recordings
and photographs revealed students’ interactions in pair work, group work, team work,
presentations and conversations, enabling a detailed analysis of their speaking skills.

Quantitative instruments included speaking pretest, posttest and 5-point
Likert—scale questionnaires. Those tests allowed us to measure the specific aspects of
speaking skills. Then we used an appropriate statistical technique (Paired Sampes T-
Test) on SPSS 28.0.0.0 to analyse the quantitative data obtained from the two tests.
Additionally, the 5- point Likert-scale questionnaires were administered on 15
teachers about benefits and challenges of PBL. The questionnaire data were also
processed by SPSS 28.0.0.0. The teachers’ extents of agreement in the questionnaires
added values for the research.

Obviously, the combination of qualitative and quantitative research
instruments made the research more valuable, validable and reliable.
3.5 Data collection procedures

First, we identified a mixed method approach for the exploratory sequential
design. The study utilized a quasi — experimental design with pretest and posttest
measures on two groups of students. The experimental group received instructions
through PBL and the control group received traditional English language instructions.

Second, we moved to participant selection stage. Two groups of the fifth grade
students of Hoa Thanh Primary School with the total number 112 were selected. Each
group consisted of 56 students which were selected through random sampling.
Informed consent was obtained from board of school administrators and students’
parents or guardians prior to their participation.

Third, speaking pretest assessment was conducted the in first week. Before
PBL interventions, both experimental and control groups underwent a pretest to

assess their baseline English speaking skills. Table 5 showed the descriptor for Al
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level of the International ESOL speaking qualifications which was a reference to

design each part of the pretest.
Table 5. International ESOL speaking qualification (Al)

(Source: International English for speaker of other languages (speaking)

Qualification handbook, 2020)

LanguageCert and CEFR

e Descriptor
qualification level

Preliminary (Al) e Can understand and use familiar everyday expressions and
very basic phrases satisfying practical needs in connection with

education, training and social roles.

e Can introduce him/herself and others and can ask and answer
questions about personal deatails such as possesstions, address

and people known.

e Can interact in a simple way provided the other person talks

slowly and clearly and is prepared to help.

Circular 22/2016/TT-BGDDT dated on September 22", 2016 was used when
we decided the levels of difficulties of the questions in the speaking pretest. We
ensured the test specification with 4 different levels of performances. The speaking

pretest consisted of four tasks illustrated in Table 6.
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Table 6. Format and features of International ESOL (preliminary speaking)

(Source: International English for speaker of other languages (speaking)

Qualification handbook, 2020)

Skills and focus

Task

Speaking Part 1- to communicate personal

information

Learners give personal information.

Give and spell name
Give country of origin

Answer up to five questions

Speaking Part 2 — to communicate appropriately in

social situations

Learners communicate in real — life situations using a
range of functional langage to elicit or response as

appropriate.

Two or more situations are
presented by the interlocutor
and learners are required to
respond to and initiate

interactions.

Speaking Part 3 — to exchange information and

opinions

Learners exchange information to complete a simple
task.

Learners identify the
similarities and differences
between two pictures of

familiar situations.

Speaking Part 4 — to present a topic

Learners demonstrate the ability to use sentences and
produce a piece of connected spoken English.

After 30 seconds of
preparation time, learners talk
about a topic provided by the
interlocutor and answer follow-

up questions.

Based on the criteria of Al speaking test by the Language Cert International

ESOL qualifications, we determined the rubrics for the test scoring and markscheme

on speaking skills shown in Table 7.
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Table 7. Rubrics for Al level by the Language Cert International ESOL
(Source: International English for speaker of other languages (speaking)

Qualification handbook, 2020)

Criteria Description

The candidate is able to fulfil the aim of the tasks and can take part in
simple routine exchanges by responding and taking turns. The
] candidate relies on the support of the interlocutor to initiate, maintain
Task fulfilment . ) ] ) . )
or repair the interaction, but can interact in a simple way. There may
be some limited expansion in response to predictable questions. The

intended message is usually communicated.

Task fulfilment and
Coherence

The candidate is generally able to link words and groups of words in
Coherence ) S
a simple way using simple connectors, such as “and”, “then” and etc.

The candidate can use a limited range of structures and sentence
Accuracy and Range of ] ] ] ]
patterns at Al level to communicate intended meaning. Noticeable
Grammar . . o
errors occur, and may occasionally impede communication.

The candidate can use a limited range of Al level vocabulary to
Accuracy and Range of | communicate basic information about personal details and some
Vocabulary concrete situations. Noticeable errors occur, and may occasionally

impede communication.

o The candidate can speak clearly enough to be understood by a
Pronunciation ) ) ) )
) sympathetic listener, despite marked first language features.
and Intonation ) ) )
Noticeable errors occur, but the message is usually communicated.

The candidate is able to speak for short periods, although with

- noticeable hesitations between utterances. There may be pauses to
uency ) o
search for language and attempts to repair communication, but the

Pronunciation,
Intonation and Fluency

message is usually communicated.

The scores of each speaking component were divided into four bands from 0

to 3, with 0 being the lowest and 3 the highest, which shown in Table 8.
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Table 8. A1 Markscheme by the Language Cert International ESOL

(Source: International English for speaker of other languages (speaking)

Qualification handbook, 2020)

Task fulfilment and

Accuracy and

Accuracy and

Pronunciation,

Mark i
calbEEnE Range of Range of Intonation and
Grammar Vocabulary Fluency
- Pronunciation is
sufficiently clear
despite first
- Tasks are fulfilled :ﬁ?ﬁj‘gﬁ%ﬁs
effectively - Arange of Al :
; . - Noticeable
- Interaction generally | level grammar is -
. - Arange of A1 | pronunciation
relies on the support used
level vocabulary | errors
of - A reasonable )
. is used - The flow of
the interlocutor level of accuracy
3 : - Errors may language
- Intended message is | - Errors may ) O
. occur, but do not | is maintained,
usually communicated | occur, .
. . impede generally
despite occasional but do not . L
: . . communication | with interlocutor
misunderstandings impede
) I support
- Use of very simple | communication I
- Some hesitations
connectors
and
reformulations
may be
noticeable
fulfilled - _ A1 level o understood with
- Interaction relies on - A limited range | some
grammar
support of the Is used vocabulary -
] - Some evidence | . - First language
inter o_cutor of IS use influences may
2 - The intended . - Errors occur, obscure
. grammatical dth
tliz?gi:)smmunicated control ?:a e MESEAge | the e
'y cor - Errors occur Yy - The flow of
despite noticeable and occasionally language
mlsunderstandlpgs the message may be obscured is maintained in
- Some use of simple . ver
occasionally be y
connectors obscured short utterances
- Frequent
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hesitations
and reformulations

- Tasks remain largely
unfulfilled
-Interaction breaks
down

despite the support of
the

interlocutor

- Frequent failure to
respond

1 - Contributions lack
relevance

- Intended message is
not

- Insufficient
range

and control of Al
level language

- Frequent errors
obscure the
intended message

- Range of
vocabulary is too
limited to deal
with the Al

level

tasks

- Vocabulary
errors often
obscure the

- Unclear
pronunciation
prevents clear
understanding

- Long hesitations
and
reformulations
impede

successfully intended communication

communicated message

- Ideas mostly

expressed

through unconnected

words and phrases
- Lacks the - Lacks the - Unclear

- Tasks are largely pronunciation
language to vocabulary to

unattempted and prevents any

intended attempt the tasks | attempt the tasks understanding

. - The intended - The intended
message is not . . - Frequent
: message is message is o
communicated hesitation
0 generally generally

- No connected prevents any

language obscu.red - obscu.red - communication

- OR insufficient - OR insufficient | - OR insufficient | - OR insufficient
sample of sample of

sample of sample
language to language to

language to assess of language to
assess assess

assess

After capturing students’ speaking skills, we introduced PBL to the students

of the experimental group to raise their awareness of its benefits and help them

understand what to do in projects.

Fourth, we implemented PBL interventions. The experimental group received

instructions through PBL. They engaged into nine different projects including
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interviewing, drawing, brainstorming, role — plays, play performances, greeting card
designing, wall paper making and group presentations. On the contrary, the control
group received traditional English language instructions using conventional teaching
methods.

Fifth, we chose data collection instruments, including semi- structured
interviews on students, observations, pretest, posttest and 5-point Likert scale
questionnaires on teachers.

Sixth, after the intervention period, both groups underwent a posttest
assessment which included a same task format, rubrics and markscheme used initially
in the speaking pretest to determine their improvement in English speaking skills to
ensure the reliable and validity of the tests. Data from the test scores were later
analysed on SPSS 28.0.0.0 with Paired Samples T-Test technique.

Finally, questionnaires were given to 15 teachers in order to gather data about
their perceptions, attitudes about benefits and challenges of PBL.

The detailed data collection procedures outlined in the research provided
comprehensive information regarding the impact of PBL on the development of
English speaking skills in the fifth grade students of Hoa Thanh Primary School. By
employing a wide range of instruments, including semi-structured interviews,
observations, pretest, posttest and Likert-scale questionnaires, the study obtained a
holistic understanding of the effectiveness of PBL as an instructional approach in
enhancing English speaking skills.

3.6 Data analysis procedures

The collected data from the research, including transcriptions from semi —
structured interviews with students, observation data, pretest and posttest scores of
the two groups, and data from questionnaires underwent a rigorous data analysis
process to draw a meaningful conclusion. We employed the following analysis
sequence.

Firstly, the recordings from semi — structured interviews with students were

transcribed on Happy Scribe Web. The transcription was carefully reviewed and
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coded on Microsoft Word Software to identify recurring themes related to students’
perceptions and thoughts about activities in English classrooms. The identified
themes were organized into categories and hierarchy chart to facilitate further
analysis.

Secondly, the observation data, consisting of checklists, peer observations and
direct observations from each classroom session were systematically analysed. We
reviewed the observations and categorized them based on the students’ engagement,
participation and speaking skills during PBL activities. The analysis involved
identifying instances of effective communication, collaboration and language use, as
well as any challenges and difficulties encountered by the students. The
observsational data provided valuable insights into the students’ actual speaking
behaviors and their ability to apply the skills learned through PBL.

Next, the pretest and posttest scores of the two groups underwent quantitative
analysis. Descriptive statistics, such as mean, mode, standard deviations, frequency
of distribution and histograms were analysed and described for each group. Paired
Samples T-Test on SPSS 28.0.0.0 was conducted to determine the significance of
differences in speaking skill scores between the pretest and posttest assessments
within each group and between two groups.

Lastly, we input data from the questionnaires on teachers and analysed them
by SPSS 28.0.0.0 as well. The analysed data included gender, English qualifications,
teaching expriences, PBL application, extents of agreement on benefits and matters
in implementing PBL according to the 5-point Likert scale.

In summary, the data analysis procedures for the research employed both
qualitative and quantitative approaches to extract valuable insights from the collected
data. We drew a robust conclusion regarding the impact of PBL on the speaking skills

of the fifth grade students at Hoa Thanh Primary School.
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CHAPTER 4: FINDINGS AND DISCUSSION
4.1 Findings

The research topic focused on enhancing the speaking skills of the fifth grade
students at Hoa Thanh Primary School through implementation of PBL. The study
aimed to address the following objectives: assess current speaking skills of fifth grade
students, implement PBL interventions, monitor students’ progress, compare results
within each group and between two groups, gather students’ viewpoints and
feedback, seek for teachers’ attitudes towards PBL and provide recommendations.
Previous research studies related to developing speaking skills for fifth graders
through PBL provided valuable insights into the effectiveness of this instructional
approach. Those authors also pointed out several issues in PBL implementation
process. It was important to note that the relevance of those findings to the specific
context of Hoa Thanh Primary School varied based on factors such as classroom
environment, curriculum and student demographics. Therefore, we examined them
carefully in order to provide more precise insights into the impact of PBL on the
speaking skills of the fifth grade students in Hoa Thanh School setting. Various data
collection methods were employed to gain the results. We applied a combination of
semi-structured interviews conducted with the students, peer feedback, direct
observations, analysis of pretest and posttest scores and 5-point Likert-scale
questionnaire admistered to the teachers of four primary schools in Ham Thuan Bac
District. By employing multiple data sources, a comprehensive understanding of the
impact of PBL interventions on student outcomes was achieved. The following
paragraphs delved into the key findings obtained from each data collection method,
shedding light on the effectiveness and implications of PBL interventions.

4.1.1 Findings from semi — structured interviews

The data from transcription coding of semi-structured interviews revealed ten
main codes including preference for pair work, preference for group work, activities,

language use, difficulties, teacher’s support, time allowance, feedback, skill
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development and skill development desire. All key points of each theme were shown
in Table 9.

Table 9. Key points of thematic transcription coding

No Themes Key points
- Positive attitude towards pairwork.
1 | Preference for pair work | _ Recognition of the need for assistance and support
from peers.

- Positive attitude towards group work

- Enjoyment and fun experienced during
2 | Preference for group work | collaborative activities

- Recognition of the need for assistance and support
from friends and teacher.

- Asking and answering questions in pairs to
practise new structures.

- Interviewing classmates and reporting results.

3 | Activities - Big group activities envolving painting, coloring
and card making.

- Guidance and support from teacher during group
activities.

- English being primary language of instructions,
with occasional use of Vietnamese.

4 | Language use - Instances when Vietnamese was used, such as
when explaining complex ideas or grammatical
terms and shortage of English — meaning relevant
words.

- Listening and speaking skills through pair

activities.
5 | Skill developement
- Listening, speaking and writing skills through

group activities.

- Reluctance of lack of confidence in taking on the

6 | Difficulties
role of presenter.
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- Difficulties in using sentence patterns and
expressing ideas in English.

- Vocabulary and structures challenges during
presentation.

- Challenges in recalling English words and
vocabulary.

- Difficulties in listening and speaking skills.

- Support and guidance provision on vocabulary
and error correction.

- Guidance during group activities and

7 | Teacher’ it i
cacher’s suppo presentations.

- Encouragement and support in sharing ideas
confidently.

8 Time allowance - Time limit for activities

- Student’s evaluation on other groups’ products
and presentation.

9 | Feedback .
- Error correction.

- Teacher’s assessment.

- Aspiration to improve listening, speaking, reading

English skill development | &1d writing skills.

10 desire

- Specific fosus on developing speaking skills and
speaking English with foreingers.

In Table 9, the coded themes captured the perspectives and experiences of the
fifth grade students regarding their English language learning, highlighting their
preferences, challenges and the teacher’s role in supporting their language
development. The relationship between the themes was shown under hierarchy chart

in Figure 5.
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English language
learning

Preference for Preference for
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[ Activities ][ Language use ][ Difficulties ][ Time allowance ][ Feedback J[ Skill development

Skill development

desire

Figure 5. Theme hierarchy chart

The hierarchy chart emphasised the interconnectedness of various aspects of
English language learning. By examining the connections between those themes, we
gained a deeper understanding of how they collectively enhance language acquisition
and speaking proficiency.

The theme of preferences for pair and group work demonstrated the positive
attitudes that learners had towards collaborative activities. The fifth grade students of
Hoa Thanh Primary School derived enjoyment from engaging in tasks together,
fostering a conductive learning environment. Furthermore, that theme highlighted the
recognition of the need for assistance and support from peers and teacher. During pair
and group work, students exchanged ideas, provided feedback and helped each other
overcome challenges which ultimately enhanced their English skills.

Acitivities and skills development played a crucial role in English learning.
Asking and answering questions in pairs, for instance, allowed the fifth grade students
to practise new structures and reinforced their speaking ability, grasp of grammar and
vocabulary. Various activities such as interviews and reporting results facilitated the
development of listening and speaking skills, enabling students to engage in

meaningful conversations. Additionally, big group activities involving painting,
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coloring and card designing provided opportunities for hands — on learning and
fostered a sense of creativity.

Language use and teacher support were essential components of effective
English language instruction. English served as the primary language of instructions,
Immersing students in an environment conductive to English acquisition. While
occasional use of Vienamese occurred during the classroom periods, particularly
explaining complex ideas or grammatical points, the emphasis on English enhanced
students’ language proficiency. Moreover, teacher provided invaluable support by
offering vocabulary assistance and error corrections, ensuring students receive the
guidance needed to overcome language barriers and develop their linguistic
competence. With the teacher’s guidance and support during those activities, the fifth
grade students experienced significant improvements in their English skills.

According to Figure 5, challenges and difficulties theme acknowledged the
obstacles students faced in their English learning journey. Reluctance or lack of
confidence in taking on the role of a presenter hindered the development of speaking
skills. Difficulties in using sentence patterns and expressing ideas in English posed
additional challenges. However, by acknowledging and addressing those challenges,
the fifth grade students could actively work towards overcome them and enhancing
their listening and speaking skills, as well as their ability to recall English words and
structures.

The desired English skill development theme reflected the fifth grade students’
aspiration to improve their English skills holistically. While students recognised the
importance of overall English proficiency, they had a specific focus on developing
speaking skills and engaging conversations with foreigners. That emphasis aligned
with their desire to communicate effectively in real — world contexts and enhanced
their intercultural competence.

In summary, through the semi- structured interviews, we realized that the fifth
grade students of Hoa Thanh Primary School completely owned sufficient
psychological conditions, a language background and positive learning routines for

getting familiar with PBL, a new learning approach. We easily recognised the
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relationship between the themes in the chart and connected them to terms and
principles of PBL. In PBL, students were encouraged to work in groups and engage
in pair activities, which promoted collaboration and group work. English skill
developement was an important aspect of PBL, as students required a language output
to communicate and present their ideas in English. Finally, classroom language
helped students understand and communicate effectively. Overall, we found the
necessity to apply PBL for the fifth grade students of Hoa Thanh Primary School.

4.1.2 Findings from observations

We conducted careful observations on the fifth grade students in the
experimental group about their engagement and performances in English projects.

First, direct observations showed that students in experimental group paid
much engagement in PBL activities. PBL required their collaboration in making
group’s products and disussing ideas for presentation. They developed problem —
solving skills and task management. On the contrary, students in control group liked
working individually to complete the tasks. When they were asked to present ideas,
they were less confident and could not speak English fluently.

Additionally, information from the checklists revealed that the students in the
experimental group showed active participation, good commnunication, critical
thinking, creativity and effective group work more than the students in the control
group. Photographs (in Appendix 8) demonstrated for the conclusion.

Finally, peer observations proclaimed that the students who took part in PBL
projects positively noted their peer’s contributions, communication, collaboration
and problem — solving approaches. The peer observation sheet (in Appendix 2)
illustrated the observation technique we conducted in the study.

By combining those observation techniques, we provided a comprehensive
understanding of the fifth grade students’ working and performance during PBL,

enabling valuable insights and opportunities for speaking skill improvement.
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4.1.3 Findings from the pretest and posttest score analysis

The quantitative data derived from the prestest and posttest scores and Likert-
scale questionnaires with 15 teachers. Quantitative data extracted from Paired
Samples T-Test technique on SPSS 28.0.0.0 helped us point out valuable evidence
for the research results.

4.1.3.1 Analysing the pretest and posttest scores of the control group

We know that the condition for applying the Paired Samples T-Test is that the
sizes of the two compared samples must be equal and the difference between the
values of the two samples must be normally distributed or the sample size must be
large enough to be considered as an approximation of the normal distribution.

First, we explained the score distribution by statistics. In the pretest, the mean
was 7.13 and the median was 7.00. Those values were nearly equal, so that could be
a normal distribution. Similarly, the posttest mean score was 7.38 and the median was
7.00. That could be also a normal distribution.

Table 10. Statistics (control group)

pretest posttest
N Valid 56 56
Missing 0 0
Mean 7.13 7.38
Median 7.00 7.00
Mode 6 6
Std. Deviation 2.089 1.835

Then we analysed the normal distribution through histograms shown in Figure
6. The pretest and posttest scores showed bell-shaped data and the scores were evenly
distributed on both sides of the mean. It implied that the probability of the first and

second test data was normally distribution.

62



pretest

1257

/f\;;;
1007

Frequency
g
~
I
11—

2.0

257

/ L

(1)) T T T I
25 50 Ta 100 125

pretest

Mean =7.13

Std.Dev.=2.089

N =56

posttest

207

Frequency
1

Mean = 7.38
— Std.Dev.=1.835
N =56

posttest

Figure 6. Pretest and posttest score distribution histograms (control group)

Furthermore, Normal Q-Q plot histogram in Figure 7 showed that observed

and expected values were both on and near the line. It confirmed that the data were

normally distributed.
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Figure 7. Normal Q-Q plot histograms (control group)
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Later, we achieved another finding from normality of the data. The normality
test is to know whether the data is normally distributed or not. The explanation on
normality test was shown in Table 11.

Table 11. Tests of normality (control group)

Kolmogorov-Smirnov? Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
pretest .169 56 .000 .940 56 .008
posttest .220 56 .000 .891 56 .000

Since the sample size was 56 (more than 50), we used the Kolmogorov-
Smirnov to identify the distribution. Based the figures of Table 11, we explained that
in the pretest, the points of Kolmogorov-Smirnov were 0.169 and 0.220 (more than
Alpha Point (0.05), so the data of pretest and posttest scores had a normal distribution.

The score analysis on SPSS showed the pair samples statistics of the pretest
and posttest. The resume of data description was presented in Table 12. The mean
(the average value) of the pretest was 7.13 while the mean of the posttest was 7.38. It
meant that the average score of the posttest was higher than that of the pretest.

Table 12. Paired samples statistics (control group)

Mean N Std. Deviation Std. Error Mean
Pair 1 pretest 7.13 56 2.089 279
posttest 7.38 56 1.835 245

Table 13 revealed that the slight difference between the average scores of the
posttest in comparison to that of the pretest was 0.250. In the last column, the value
of sing. (2-tailed) was 0.001 (less than the Alpha Point 0.05), so we concluded that

there was a statistically significant between the pretest and posttest values.
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Table 13. Paired sample Test (control group)

Paired Differences
95% Condidence Sig.
" Std. EStd' Interval of the t df (-
ean rror :
Deviation Difference tailed)
Mean

Lower | Upper

Pair 1 pretest - posttest -.250 513 .069 -.388 -112 -3.644 | 55 .001

Table 14 showed the Pearson correlation coefficient (with two — way
significant test) for the pretest and posttest score entered. We saw the results:
r =0.974 and sig = 0.000 < 0.05 meant that data were highly correlated.

Table 14. Paired samples correlations (control group)

N Correlation Sig.

Pair 1 pretest & posttest 56 974 .000

In summary, we discovered five conclusions: (1) The data of the pretest and
posttest scores of the control group had a normal distribution. (2) Scores of the pretest
and posttest of the control group were positively correlated. (3) There was a slight
mean difference between the pretest and posttest scores of the control group. (4) On
average, the posttest scores were 0.25 points higher than the pretest scrores and (5)
The data of the pretest and posttest scores were strongly correlated.

4.1.3.2 Analysing pretest and posttest scores of the experimental group

We implemented the same analysis procedure as towards the control group to
analyse data from the pretest and posttest scores of the exprerimental group.

We explored the score distribution by statistics in Table 15. In the pretest, the
mean was 6.66 and the median was 6.00. Those values were nearly equal, so that
could be a normal distribution. Similarly, the posttest mean score was 8.05 and the

median was 7.50. That could be also a normal distribution.
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Frequency

Table 15. Statistics (experimental group)

pretest posttest
N Valid 56 56
Missing 0 0
Mean 6.66 8.05
Median 6.00 7.50
Mode 6 7
Std. Deviation 1.709 1.823

Furthermore, the distribution was shown through the histograms in Figure 8.
The pretest and posttest scores showed bell-shaped data and the scores were evenly
distributed on both sides of the mean. That implied that the probability of the first and

second test data of the experimental group was normally distribution.
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Figure 8. Pretest and posttest score distribution histograms (experimental group)

For more evidence, we explored normal Q-Q plot histogram in Figure 9 which

showed both observed and expected values on and near the line. It meant that the data

were normally distributed.
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Figure 9. Normal Q-Q plot histograms (experimental group)

Then we discovered another finding from normality of the data. The
explanation on normality test was shown in Table 16.

Table 16. Tests of normality (experimental group)

Kolmogorov-Smirnov? Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
pretest .186 56 .000 929 56 .003
posttest .226 56 .000 .865 56 .000

We used the Kolmogorov-Smirnov to identify the distribution because the
sample size was 56 (more than 50). Based the figures of Table 16, we explained that
in the pretest, the points of Kolmogorov-Smirnov were 0.186 and 0.226 (more than
Alpha Point (0.05), so the data of pretest and posttest scores of experimental group
had a normal distribution.

The score analysis on SPSS showed the pair samples statistics of the pretest

and posttest. The resume of data description was presented in Table 17. The mean
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(the average value) of the pretest was 6.66 while the mean of the posttest was 8.05. It
meant that the average score of the posttest was much higher than that of the pretest.

Table 17. Descriptive statistics (experimental group)

N Mean Std. Deviation
pretest 56 6.66 1.709
posttest 56 8.05 1.823
Valid N (listwise) 56

Table 18 revealed that the sharp difference between the average scores of the
pretest in comparison to that of the posttest was -1.393. In the last column, the value
of sing. (2-tailed) was 0.000 (less than the Alpha Point 0.05), so we asserted that there
was a statistically significant between the pretest and posttest values.

Table 18. Paired samples Test (experimental group)

Paired Differences
95% Condidence Sig.
" Std. EStd' Interval of the t df (2-
ean rror .
Deviation Difference tailed)
Mean

Lower | Upper

Pair 1 pretest - posttest -1.393 .679 .091 -1.575 -1.211 | -15.351 | 55 .000

Table 19 showed the Pearson correlation coefficient (with two — way
significant test) for the pretest and posttest score entered. We saw the result: r = 0.928

and sig = 0.000 < 0.05 meant that data were highly correlated.
Table 19. Paired samples correlations
N Correlation Sig.

Pair 1 pretest & posttest 56 .928 .000

In summary, we discorvered five conclusions: (1) The data of the pretest and

posttest scores of the experimental group had a normal distribution. (2) Scores of the
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pretest and posttest of the experimental group were positively correlated. (3) There
was a sharp mean difference between the pretest and posttest scores of the
experimental group. (4) On average, the posttest scores were 1.393 points higher than
the pretest scores and (5) The data of the pretest and posttest scores were strongly
correlated.

4.1.3.3 Comparing data from the pretest and posttest of the control group
and the experimental group

On the foundation of analysed test data for each group, we continued
comparing score statistics of the two groups to find answers for the research
questions. The pretest scores of the two groups were shown in Table 20.

Table 20. Paired samples statistics (pretest of two groups)

Mean N Std. Deviation Std. Error Mean
Pair 1 pretestCG 7.13 56 2.089 279
pretestEG 6.66 56 1.709 228

The average pretest scores of control group was 7.13 and experimental group
6.66. On average, pretest scores of control group were 0.47 points higher than pretest
scores of experimental group. Those numbers informed a slight difference in the
speaking English levels of the students of the two groups at the beginning stage of
the research.

However, the posttest scores of students in the experimental group
dramatically increase after they received PBL interventions. That positive change was
clearly illustrated in Table 21.

Table 21. Paired samples statistics (posttest of two groups)

Mean N Std. Deviation Std. Error Mean
Pair 1 posttestCG 7.38 56 1.835 .245
posttestEG 8.05 56 1.823 244

From Table 21, we saw a big different in the posttest scores of the two groups.

The average posttest scores of the control group was 7.38 and the experimental group
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8.05. On average, the pretest scores of the experimental group were 0.67 points higher
than the pretest scores of the control group. It clarified that speaking abilities of the
students in the experimental group significantly developed.

We also analysed the student’s development in each speaking components (1)
task fulfilment and coherence (2) accuracy and range of grammar (3) accuracy and
range of vocabulary (4) pronunciation, intonation and fluency, which were served for
speaking rubrics in assessment. Table 22 clearly showed us the students’
improvement in each component of speaking skills.

Table 22. Paired samples statistics (speaking components)

Mean | N S-td.- Std. Error

Deviation Mean

Pair 1 preTaskfulfilmentandCoherence 1.95 56 519 .069
postTaskfulfilmentandCoherence 2.18 56 .386 .052

Pair 2 preAccuracyandRangeofgrammar 1.30 56 464 .062
postAccuracyandRangeofgrammar 1.46 56 .602 .080

Pair 3 preAccuracyandRangeofvocabulary 1.95 56 .553 074
postAccuracyandRangeofvocabulary 2.39 56 493 .066

Pair 4 prePronunciationintonationandFluency 1.45 56 502 .067
postPronunciationintonationandFluency 2.00 56 714 .095

The results from Table 22 declared the students’ notable improvements in
various speaking components between the pretest and posttest of the experimental
group. In terms of accuracy and range of grammar, the students showed the least
improvement, rising from 1.30 in the pretest to 1.46 in the posttest. In the aspect of
task fulfilment and coherence, the students’ average scores increased from 1.95 in the
pretest to 2.18 in the posttest. The students made a good progress in terms of accuracy

and range of vocabulary with the average scores increasing from 1.95 in the pretest
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to 2.39 in the posttest. Lastly, we saw a significant development in the average scores

of pronunciation, intonation and fluency with the mean rose from 1.45 to 2.00.

To support more evidence of students’ speaking skill enhancing in each

component of speaking assessment, the statistical numbers in Table 23 emphasised

the results of the research.

Table 23. Paired samples test (speaking components)

Paired Differences

Mean

Std.
Deviation

95% Condidence
Std. Interval of the

Error Difference
Mean

Lower | Upper

df

Sig.

(2-
tailed)

Pair 1
preTaskfulfilmentand

Coherence
postTaskfulfilmentand

Coherence

Pair 2
preAccuracyandRangeof
grammar
postAccuracyandRange
ofgrammar

Pair 3
preAccuracyandRangeof
vocabulary
postAccuracyandRange
ofvocabulary

Pair 4
prePronunciation

IntonationandFluency
postPronunciation

IntonationandFluency

-.232

-.161

-.446

-.554

426

371

502

502

.057 -.346 -.118

.050 -.260

-.061

.067 -.581

-.312

.067 -.688 -.419

-4.078

-3.245

-6.660

-8.258

55

55

55

55

.000

.002

.000

.000

From Table 23, some recults can be drawn as follows:
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(1) The average scores in term of task fulfilment and coherence of the posttest
were 0.232 points higher than the pretest scores.

(2) The average scores in term of accuracy and range of grammar of the
posttest were 0.161 points higher than the pretest scores.

(3) The average scores in term of accuracy and range of vocabulary of the
posttest were 0.446 points higher than the pretest scores.

(4) The average scores in term of pronunciation, intonation and fluency were
0.554 points higher than the pretest scores.

The data from the Table 23 revealed that the students of the experimental
group made the most development in pronunciation, intonation and fluency. On the
contrary, they made the least improvement in aspects of accuracy and range of
grammar.

Overall, those findings highlighted the positive impact of PBL interventions
on the speaking abilities of the fifth grade students of Hoa Thanh Primary School.

4.1.4 Findings from the Likert-scale questionnaires on teachers

In addition to pretest and posttest quantitative data, we desired to support value
of results with 5-point Likert questionnaires on 15 teachers. Those quantitative data
contributed to strengthen the results. Table 24 showed personal information of the
teachers who were suggested to complete the questionnaires.

Table 24. Personal information statistics

Gender

Frequency | Percent | Valid percent | Cumulative Percent

Valid Male 2 3.6 13.3 13.3
Female 13 23.2 88.7 100.0
Total 15 26.8 100.0

Missing  System 41 73.2

Total 56 100.0
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EnglishLevel

Valid B2 14 25.0 93.3 93.3
C1 1 1.8 6.7 100.0
Total 15 26.8 100.0

Missing  System 41 73.2

Total 56 100.0

TeachingExprerience

Valid  1-4 years 6 10.7 40.0 40.0
5-8 years 5 8.9 33.3 73.3
Over 8 years 4 7.1 26.7 100.0
Total 15 26.8 100.0

Missing System 41 73.2

Total 56 100.0

PBL application

Valid Yes 15 26.8 100.0 100.0
Missing  System 41 73.2
Total 56 100.0

The total number of 15 participants consisting of 2 males (13.3%) and 13
females (86.7 %) were willing to cooperate with the researcher. One of the
participants (6.7%) has C1 English level and the rest have got B2 English levels
(93.3%), which met qualification requirements for primary teachers in Vietnam. Six
of the teachers (40%) have been teaching English for under 5 years. 5 of them (33.3%)
have been working as primary teachers for 5-8 years, and the rest (26.7%) has more
than eight —year English teaching experiences. 100% participants have ever applied
PBL in their EFL classrooms.

12 statements in the questionnaires focused on the benefits and challenges of
PBL in EFL classrooms. The participants were required to indicate the extends of

their agreement by circling numbers from 1 to 5.
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5-point Likert scale used in the research was:
1 = Strongly Disagree (SD) 2= Disagree (D) 3= Neutral (N)
4 = Agree (A) 5 = Strongly Agree (SA)

The mean and median in Table 25 analysed by SPSS 28.0.0.0 revealed that all
statements had a mean score above 4.5. That indicated a high level of agreement
among the teachers. The consistently high mean scores suggested that the majority of
the teachers either agreed or strongly agreed with the statements provided in the
questionnaires, demonstrating a positive consensus among the participants.

Table 25. Extent of participants’ agreement statistics

Q1 Q2 Q3 Q4 Q5 Q6
N Valid 15 15 15 15 15 15
Missing 41 41 41 41 41 41
Mean 4.60 4.60 453 4.53 4.67 4.73
Median 5.00 5.00 5.00 5.00 5.00 5.00
Std. Deviation 507 507 516 516 488 458
Minimum 4 4 4 4 4 4
Maximum 5 5 5 5 5 5
Q7 Q8 Q9 Q10 Q11 Q12
N Valid 15 15 15 15 15 15
Missing 41 41 41 41 41 41
Mean 4.67 4.87 453 4.67 4,53 4.67
Median 5.00 5.00 5.00 5.00 5.00 5.00
Std. Deviation 488 352 516 488 516 488
Minimum 4 4 4 4 4 4
Maximum 5 5 5 5 5 5
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Q1 Q2 Q3
Frequency | Percent | Frequency | Percent | Frequency | Percent
Valid  Agree 6 10.7 6 10.7 7 125
Strongly Agree 9 16.1 9 16.1 8 14.3
Total 15 26.8 15 26.8 15 26.8
Missing System 41 73.2 41 73.2 41 73.2
Total 56 100.0 56 100.0 56 100.0
Q4 Q5 Q6
Valid Agree 7 125 5 8.9 4 7.1
Strongly Agree 8 14.3 10 17.9 11 19.6
Total 15 26.8 15 26.8 15 26.8
Missing System 41 73.2 41 73.2 41 73.2
Total 56 100.0 56 100.0 56 100.0
Q7 Q8 Q9
Valid Agree 5 8.9 2 3.6 7 125
Strongly Agree 10 17.9 13 23.2 8 14.3
Total 15 26.8 15 26.8 15 26.8
Missing System 41 73.2 41 73.2 41 73.2
Total 56 100.0 56 100.0 56 100.0
Q10 Q11 Q12
Valid  Agree 5 8.9 7 125 5 8.9
Strongly Agree 10 17.9 8 14.3 10 17.9
Total 15 26.8 15 26.8 15 26.8
Missing System 41 73.2 41 73.2 41 73.2
Total 56 100.0 56 100.0 56 100.0

To summarise, both qualitative and quantitative statistic analysis well

supported the overall findings of the research. Both the fifth grade students of Hoa

Thanh Primary School and the teachers from four primary schools in Ham Thuan Bac
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District had positive attitudes on PBL. It was true that despite some unavoidable
challenges in implementing, PBL offered several benefits to both students and

teachers.

4.2 Discussion

The outcomes of the research have provided insights about PBL practise and
possible strategies for successful projects.

First, the results indicated that students in both groups had progress in
speaking abilities. However, the students in the experimental group who reveived
PBL interventions demonstrated much more noticeable speaking improvement than
those in the control group. The analysis focused on several key components of
speaking assessments, and revealed that the students with PBL interventions made a
significant progress in terms of accuracy, grammar and vocabulary range,
pronunciation, intonation and fluency. That analysis supported the theory that PBL
positively impacted on the fifth grade students’ overall speaking skills.

Second, the data gave satisfactory answers for the research questions: (1) How
does project based learning (PBL) enhance the speaking skill of the fifth grade
students of Hoa Thanh Primary School? (2) What are the differences in speaking
competences between the students of the experimental group and the ones of the
control group (case of Hoa Thanh Primary School)? The collected data for the study
demonstrated a rigorous approach to ensure both reliability and validity. The semi —
structured interviews with students offered rich qualitative insights into their
experiences and perceptions, contributing to the robustness of the findings. The use
of the pretest and posttest scores with a same format for both the control and
experimental groups ensured the reliability of the data by allowing for a direct
comparison of speaking skill development before and after the interventions. The
design controlled for individual differences and external factors that may influence
the results. Additionally, the inclusion of Likert — scale questionnaires administered
to teachers regarding their perspectives on PBL enhanced the validity of the study by

providing a comprehensive understanding of the instructional process and potential
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confounding variables. The triangulation of data sources — student interviews,
quantitative assessments and teacher questionnaires — strengthened the overall
validity of the study findings, ensuring a more comprehensive and accurate
representation of the impact of PBL on the fifth grade students’ speaking skills at Hoa
Thanh Primary School.

Third, the data analysis and results demonstrated a correlation between our
research with others about PBL. In comparison with the studies conducted by other
authors mentioned in the literature review section, the similarities were shown in the
reinforcement of effectiveness of PBL in fostering critical thinking, problem —
solving skills, collaboration, motivation and academic achievement among students.
Those studies collectively highlighted the potential of PBL as a pedagogical approach
that engaged students, promoted active learning, and cultivated essential skills for
success in English learning. While the researches shared a common focus on the use
of PBL to enhance specific skills or outcomes, there were notable differences between
them which were categorized as follows:

(1) Target skills or outcomes: Our research specifically targeted the enhancement
of speaking skills. In contrast, the other studies focused on problem — solving
skills, critical thinking, motivation, teamwork, language skills, historical
thinking or engineering skills among others.

(2) Subject area or discipline: Our research on developing speaking skills was
specific to the context of the fifth grade students in a primary setting. In
contrast, the other studies focused on mathematics, science, social studies,
language education, engineering or other specific subject areas.

(3) Grade level: The grade level of students involved differs across the studies.
Our study focused on developing speaking skills focused on the fifth grade
students, while the other studies involved students from different grade levels,
ranging from primary schools to higher education.

(4) Research methods: The research methods employed in each study differed.
Our research utilised a mixed method approach, combining the quantitative

analysis of the pretest and posttest scores and the questionnaire with the
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qualitative insights from the semi — structured interviews and observations. In

contrast, the other studies used different methodologies such as experimental

designs, surveys, case studies or qualitative structured interviews.

(5) Research context: Each study was conducted within a specific research
context, such as a particular school, region or country. Our research on
developing speaking skills focused on a specific primary school whereas the
other studies were conducted in various educational contexts worldwide.

(6) Range of contributions: Each study had different contributions to the field of
education and pedagogy.

By arguing the similarities and differences between our research with others
mentioned in Literature Review, we identified the significance of the study through
valuable and persuasive findings and gained a more comprehensive understanding of
applications, benefits and challenges associated with PBL across different subject
areas, grade levels and research contexts.

Lastly, to implement PBL more effectively, several key considerations and
strategies emerge from the results. In PBL implementation process, it is vital to start
by fostering a supportive and collaborative classroom environment. Utilising a well
— structured framework for project design, as evidenced by the pretest and posttest
scores, helps scaffold the learning experiences. Clearly defined objectives, milestones
and assessment criteria aid students in understanding their progress and goals,
ultimately contributing to improved speaking skills. Furthermore, the data highlights
the importance of selecting culturally relevant and engaging topics that resonate with
the students’ interests and experiences. Continuous feedback loops enable students to
reflect on their speaking progress and identify areas for improvement, fostering a
sense of ownership in their learning journey. Undoubtedly, teacher’s role is one of
the crucial considerations in PBL implementation. Teachers are facilitators who
provide guidance and support to students as they worked in their projects. Teachers
pay close attention to the student’s feelings and bring them a safe and supportive
learning environment. They also encourage students to use classroom language from

a simple level to more complex ones gradually so that all members could join the
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activities in projects. Necessarily, when working with primary students, teachers have
to be patient enough to keep temper under control in order to organize projects
effectively. It is advisory to provide teachers with training workshops and resources
on designing effective PBL activities, and equip them with necessary skills to guide
and facilitate student learning successfully. Regular experience exchanges among
teachers to share best practise and troubleshoot challenges can further enhance PBL
implementation. In conclusion, implementing PBL effectively necessitates a student-
centred, collaborative and well — structured approach. Empowering teachers through
training, promoting culturally relevant project design, and emphasising continuous
feedback mechanisms are key factors that can contribute to a more successful PBL
implementation, ultimately enhancing students’ speaking skills and overall language
learning experience.

To summarise, the outcomes of the research were definitely reliable as our
research was well-designed and it had well-defined methodology. The data analysis
was standardised, using reliable and valid instruments. Those factors have

contributed to confirm the significance of the study and make it different from others.
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CHAPTER 5: CONCLUSION

5.1 Conclusion

The research affirmed that PBL was an engaging and effective way of learning
English for the fifth grade students, case of Hoa Thanh Primary School. Receiving
PBL intervention, students got better scores and they were more confident in
performing English. They accumulated a budget of words and structures. They felt
motivated in English projects and knew how to interview, survey, report, present
products and make conversations in pairs and in groups. In conduction process, EFL
teachers were willing to adapt themselves to this new approach of language teaching
by designing more projects in English classrooms in order to engage and motivate
students in assigned activities.

With appropriate methodology, based on the findings and discussions, we
concluded that the fifth grade students’ English skills were significantly enhanced
when they applied PBL approach. They made great progress in speaking competence
and attributes expressed in the posttest scores. We found that PBL enhanced the
student’s speaking abilities, especially in terms of accuracy, vocabulary range,
pronunciation, intonation and fluency through reports and presentations.

The results met the expectations and pointed out obvious answers for the
research questions. Our research supported the previous dissertations in affirming the
benefits of PBL on students in English speaking skills.

In conclusion, our research contributed to the existing literature by providing
empirical evidence of the positive impact of PBL interventions on the fifth grade
students’ speaking skills. The mixed method approach utilised in our research,
combining quantitative analysis and qualitative insights, strengthens the validity and
reliability of the findings. The study highlights the potential of PBL as an effective
instructional method for enhancing speaking skills, supporting students’ autonomy
and fostering a communicative language learning environment. It also added a new
contribution in teaching and learning English through PBL for the primary students
at Al level.
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5.2 Implications

The research contains practical implications which are evidenced by
perceived benefits and challenges from the fifth grade students about PBL, the real
classroom actions and the speaking performances. The implications of our study are
significant for language educators and curriculum developers. Incorporating PBL in
language teaching can provide a student-centred environment that promotes active
engagement and enhance students’ speaking skills. The findings emphasise the
importance of integrating meaningful and authentic activities within the PBL
framework to create a contextually relevant language learning experience.

Additionally, the study sheds light on the challenges associated with
implementing PBL, suggesting the need for adequate training and support for
teachers to effectively implement this approach in their classrooms. Educational
institutions should emphasise the value of PBL and provide the necessary
infrastructure, such as access to technology, materials and time allocation to facilitate
the successful implementation of projects in the EFL curriculum. By promoting a
culture of creativity and innovation in project design, educators can harness the full
potential of PBL, allowing students to actively engage with the English language,
develop essential skills and become lifelong learners.

In brief, the research on developing English speaking skills through PBL
offered practical implications that can benefit English educators and curriculum
developers. The study also points out the challenges in implementing PBL and
emphasises the strategies for solutions to enable students to active participation and
cultivate a lifelong love for English learning.

5.3 Limitations and recommendations

Our research delves into an exploration of an innovative pedagogical approach
to enhance the speaking skills of the fifth grade students. While the approach holds
promise, it is essential to acknowledge and critically evaluate its limitations to ensure
a comprehensive understand of its applicability and potential impact. Some potential

limitations of our study are stated as follows:
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First, the study’s findings are specific to the selected regions in Vietnam and
may not be fully representative of the entire country. Regional variations in
educational practise, student demographics and cultural factors may influence the
outcomes differently in other regions. Therefore, future research should consider
expanding the study to include a more diverse range of schools and regions to obtain
a more comprehensive understanding of the implications of PBL on speaking skills
across Vietnam. Second, time constraints limited the sample size and scope the
research. Conducting within a specific timeframe often poses challenges in terms of
sample size and the depth of investigation. Those constraints limited the
generalisability of the findings and the ability to explore certain aspects in greater
details. Future studies should aim to allocate sufficient time for data collection and
analysis to ensure a more comprehensive investigation and to increase the sample size
hereby enhancing the reliability and generalisability of the research findings. Finally,
external factors such as students’ motivation and exposure to English outside of
school, may influence the outcomes. Future research could consider incorporating
additional measures or controlling for those variables to better understand the specific
impact of PBL interventions on speaking skills, accounting for the potential influence
of external factors.

In general, although the study on developing speaking skills through PBL for
the fifth grade students of Hoa Thanh Primary School provides valuable insights and
findings, there are certain limitations that schould be thoroughly identified.
Recognising those limitations can guide future studies to enhance the generalisability,
depth and reliability of findings related to the effectiveness of PBL in enhancing

speaking skills.
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APPENDICES

APPENDIX 1

SEMI-STRUCTURED INTERVIEWS (VIETNAMESE VERSION)

HOC SINH 1

Nguoi phong van: Hay gidi thiéu vé ban than em.

HS1: Em tén 1a Thanh Binh, hoc sinh truong Tiéu hoc Hoa Thanh.

Nguoi phong van: C6 c6 mot vai cau hoi cho em vé I16p hoc tiéng Anh.

HS1: Da co.

Nguoi phong van: Em c6 thich 1am viéc theo cip va 1am viéc theo nhém trong 16p
hoc tiéng Anh khong?

HS1: Da thich.

Nguoi phong van: Nhitng hoat dong nao em dugc yéu cau lam theo cip doi?

HS1: Bat va tra 161 cau hoi, st dung cau tric maoi.

Ngudi phong van: Sau nhitng hoat dong d6, em thay minh da phat trién duoc k¥ ning
tiéng Anh nao?

HS1: Nghe va noi.

Ngudi phong van: Em nghi gi vé viéc 1am viéc vai nhiéu hoc sinh khac trong nhém?
HS1: Em thich hoat dong d6. Vui ma. Mot s6 nhiém vu em khong thé ty giai quyét.
Em can sy gitp d& cta ban em.

Nguoi phong van: Néu nhoém cta em chi dinh em lam nguoi trinh bay, em ¢6 dong y
khong?

HS1: Da khong. T1eng Anh cua em khong t6t ¢ oi.

Nguoi phong van: U, ¢d gang 1én em! Gido vién cta em ¢6 hd trg em trong hoc tap
khong?

HS1: Da co.

Nguoi phong van: C6 ay da gitp em nhu thé nao?

HS1: C6 em gilip em ndi nhiing tir mdi va viét tiéng Anh chinh xac. Co con sira 16i
cua em nira.

Nguoi phong van: Tiéng Anh c6 duge dung nhiéu ¢ phong hoc tiéng Anh cua em
khéng?

HS1: Da hau hét 12 néi Tiéng Anh. Déi khi gido vién va em ciing ndi tiéng Viét.
Nguoi phong van: Vay ho? Néi tiéng Viét ldc nao?

HS1: Khi em khong thé dién giai y twong cia em bang tiéng Anh, va gido vién cia
em can phai giai thich ngir phap.

Nguoi phong van: Em mudn phat trién k§ ning tiéng Anh nao?

HS1: Da, k¥ nang nghe va no6i cua em.

Nguoi phong van: Cam on em!

HOC SINH 2

Nguoi phong van: Hay giéi thiéu vé ban than em di.

HS2: Em tén 12 Nhat Sinh dén tir treong Tiéu hoc Hoa Thanh.

1



Nguoi phong van: Co c6 vai cau hoi danh cho em vé tiéng Anh. Em ¢4 thich cac hoat
dong theo cap trong 16p hoc tiéng Anh khong?

HS2: Da co.

Nguoi phong van: Nhitng hoat dong ndo em da lam viéc theo cap?

HS2: Céc hoat dong yéu cau dit cau, hoi va tra loi cac cAu trdc méi véi ban.

Nguoi phong van: Ban nghi gi vé cac hoat dong di quanh 16p, tim ban bé va phong
van ban minh, st dung céc cau hoi dugc cho san?

HS2: Em nghi ring hoat dong d6 gilp ching em ty tin hon trong giao tiép.

Nguoi phong van: Gido vién cta em cé thuong yéu cau em bao céo két qua sau khi
phong van khong?

HS2: Da co.

Nguoi phong van: Em thudng bio céo bang tiéng Anh hay tiéng Viét?

HS2: Da bang Tiéng Anh.

Ngudi phong van: Em thay c6 kho khin gi khi bao cdo bang tiéng Anh?

HS2: Em thay kho khan khi st dung cdc mau cau méi.

Nguoi phong van: Sau khi 1am viéc theo cip va phong van, k¥ ning tiéng Anh nao
cua em da duoc cai thién?

HS2: Em cam thay em da phat trién k¥ nang nghe tiéng Anh.

Nguoi phong van: Em c¢6 thich cac hoat dong nhém dong thanh vién & 16p tiéng Anh
khong?

HS2: Da thich.

Nguoi phong van: Nhitng hoat dong nao em dugc yéu cau lam viéc trong cac nhém
16n?

HS2: Da v¢€ tranh, trang tri thi€p chuc mirng va doc tur vung.

Nguoi phong van: Gido vién ctia em c6 thuong hudng dan cac em cach trinh bay san
pham ctia nhom khong?

HS2: Da co.

Nguoi phong van: Trinh bay bang tiéng Anh hay tiéng Viét khong?

HS2: Da bang tiéng Anh.

Nguoi phong vin: Em thay tir vung va ciu trac trong bai thuyét trinh cua em cd kho
khong?

HS2: Da kho.

Nguoi phong van: Em c6 thich tranh v&, 1am ap phich va thiép theo chii dé khong?
HS2: Em rat thich nhirng hoat dong do.

Nguoi phong van: Gido vién ctia em ¢ thudng phan cong vai trd cho ting thanh vién
ctia nhom hay nhom em tu phan cong vai tro?

HS2: Da, tui em thuong tu phan céng vai tro.

Nguoi phong van: Trong moi hoat dong, gido vién ciia em c6 hudng dan cho nhém
em khong?

HS2: Da co.

Nguoi phong van: Em mit bao 1au dé lam thiép hoic v& tranh?

HS2: Tur 15 dén 30 phat.

Ngudi phong van: Gido vién cia em c6 huéng dan em céch danh gia cc san pham
va bai thuyét trinh ctia cac nhom khac khong?
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HS2: Da co.

Ngudi phong van: Trong hoat dong nhom 16n, em da phat trién dugc nhing k¥ ning
tiéng Anh nao?

S2: K§¥ nang ndi va viét.

Nguoi phong van: Em c6 thich ti gi6i thiéu trude 16p khong?

S2: Co.

Nguoi phong van: Theo em, hoat dong tu gidi thiéu nhu vay la kho hay dé?

S2: Da em thdy ciing dé.

Nguoi phong van: Em thuong thuyét trinh bang tiéng Anh hay tiéng Viét?

HS2: Da, em thuyét trinh bang tiéng Anh.

Nguoi phong van: Gido vién c6 cho cac em thoi gian dé chuén bi cho bai thuyét trinh
khong?

HS2: Da co.

Nguoi phong van: Khi em tu gidi thiéu nhu thé thi kha nang tiéng Anh nao ctia em
dugc cai thién nhiéu nhat?

HS2: Em phat trién k§ ning noi va viét.

Ngudi phong van: Em mubn minh phat trién k¥ nang tiéng Anh nao?

HS2: Da, k¥ ning viét.

Nguoi phong van: Cam on em!

HQC SINH 3

Nguoi phong van: Em hay tu gi6i thiéu vé ban than.

HS3: Em tén 1a Bich Van, hoc sinh truong Tiéu hoc Hoa Thanh.

Ngudi phong van: Co c6 mot sd cau hoi danh cho em vé gior hoe tiéng Anh. Em c6
thich lam viéc theo cip va lam viéc theo nhom trong 16p tiéng Anh khong?

HS3: Da co.

Nguoi phong van: Nhitng hoat dong nao em dugc yéu cau lam viéc theo cap?

HS3: Hoi va tra 10i cac cau trac moi, sir dung cac goi y vé hinh anh.

Nguoi phong van: Em gioi ¢ ki niang tiéng Anh nao?

HS3: Da, nghe va noi.

Ngudi phong van: Em nghi gi vé viéc 1am viéc theo nhom?

HS3: Em thich lam viéc voi1 ban be.

Nguoi phong van: Néu nhoém cia em chi dinh em lam nguoi trinh bay, em ¢6 dong y
khéng?

HS3: Da em sé& dong y. Em mudn néi tiéng Anh trude 16p.

Nguoi phong van: Gioi 1am! Gido vién c6 hd trg em trong hoc tap khong?

HS3: Da tat nhién la co.

Nguoi phong van: Co Ay da gidp gi cho em?

HS3: Bt ctr luc nao em khdng ndi duoc tir nao d6 bang tiéng Anh, em hoi co 1 cd
ay cho em cau tra 1oi ngay.

Ngudi phong van: Tiéng Anh c6 duge dung nhiéu ¢ phong hoc tiéng Anh ctia em
khong?

HS3: Da hau nhu 12 ndi tiéng Anh. D6i khi tui em ciling dung tiéng Viét.

Ngudi phong van: Sao vay?



HS3: Tai vi em khong thé trinh bay hét cac y tuong cta em béng tiéng Anh, va gido
vién cua em cling can phai giai thich them mot sO céu phuc tap dé tui em hiéu 5 hon.
Nguoi phong van: Em muon phat trién k¥ ning tiéng Anh nao?

HS3: Da k¥ ning doc va viét.

Nguoi phong van: Cam on sy hop tac ciia em!

HQC SINH 4

Ngudi phong van: Em hay tu gi6i thiéu vé minh.

HS4: Thua c6! Em tén 1a Buc Phi, hoc sinh trudong Tiéu hoc Hoa Thanh.

Nguoi phong van: CO ¢6 mot s6 cdu hoi danh cho em vé gid hoc tiéng Anh. Em nghi
thé nao vé viéc lam viéc theo nhom dbi va theo nhém 16n trong 16p tiéng Anh?

HS4: Em nghi tuong tac voi nhleu ban trong 16p bang tiéng Anh thi cling hay.
Nguoi phong van: Khi nao em can phai 1am viéc theo cip?

HS4: Da, hdi va tra 161 cau hoi, st dung goi y hinh anh.

Nguoi phong van: Sau hoat dong d6, em nghi minh da phat trién k¥ ning tiéng Anh
nao?

HS4: Da thua c6, nghe va noi.

Nguoi phong van: Em c6 thich thuyét trinh trude 16p khong?

HS4: Da c6. Em rat thich noi tiéng Anh.

Nguoi phong van: Ngoan lam! Giao vién cé hd tro em trong hoc tap khong?

HS4: Da, chic chin roi.

Nguoi phong van: Co Ay gitip gi cho em?

HS4: Co ay giiip em doc tir moi sao cho dung.

Nguoi phong van: Tiéng Anh c6 dugc dung nhleu & phong hoc cua em khong?

HS4: Da s6 la c6. Ma doi khi em cling ¢6 no6i tiéng Viét.

Ngudi phong van: Khi nao?

HS4: Da, khi em khong thé trinh bay y tuong cua em bang tiéng Anh, véi lai gido
vién cua em cling can phai giai thich mot s6 cau phuc tap nira.

Nguoi phong van: Em nghi tiéng Anh dé hay kho?

HS4: Theo em thay tiéng Anh kho. Em khong thé nao nghe tiéng Anh tot duogc ¢o oi.
Nguoi phong van: U, ¢0 biét r6i. Em muén cai thién nhiing k¥ ning tiéng Anh nao?
HS4: Da em mudn cai thién k¥ ning nghe va noi ctia minh.

Ngudi phong van: Cam on su hop tac ctia em!

HOQC SINH 5

Nguoi phong van: Moi em tu gi6i thiéu vé ban than em.

HS5: Thua c6! Em tén 13 Quéc Dai, hoc sinh truong Tiéu hoc Hoa Thanh.

Nguoi phong van: C c6 mot vai cau hoi lién quan dén tiéng Anh can hoéi em. Nhiing
hoat dong nao em dugc yéu cau lam viéc theo cap doi?

HS5: Da thua c6. Em thuong hoi va tra 1oi phan D trong sach gido khoa véi ban.
Ngudi phong van: Phan D 14 phan thyc hanh ciu triic diing khong em?

HS5: Da dung.

Nguoi phong van: Em thdy 1am viéc nhom thi sa0?

HS5: Em ciing thich cac hoat dong nhom 16n. Nhiéu ngudi thi co thé dua ra nhiéu
giai phap t6t cho cac cau hoi.



Nguoi phong van: Gido vién cia em co giam sat cac hoat dong va gitip cac em khong?
Co ay co6 gidi han thoi han cho hoat dong nhom khéng?

HS5: Da c6. Khoang 5 - 10 phat va sau d6 chiing em ngimg 1am viéc, rdi trinh bay
két quéa hoat dong ctiia nhom em.

Nguoi phong van: Theo em thi tir vung va cdu trac trong phan trinh bay c6 khé
khong?

HS5: Em thay rat kho.

Nguoi phong van: Vi sao lai kho?

HS5: Vi kha niang ndi tiéng Anh ctia em khong duoc tot. Em khong thé néi tiéng Anh
luu loat duoc.

Nguoi phong van: Em mudn cai thién nhirng k¥ ning tiéng Anh nao?

HS5: Da, k¥ nang noi.

Ngudi phong van: U. Co nghi em c6 thé 1am dugc néu em cb gang hét sitc. Cam on
em nhé.

HQC SINH 6

Nguoi phong van: Em hdy tu gi6i thiéu vé ban than.

HS6: Tén tdi 1a Tién Pat, hoc sinh Trudng Tiéu hoc Hoa Thanh.

Ngudi phong van: Em c6 thich tiéng Anh khong?

HS6: Da co.

Ngudi phong van: Vi sao em lai thich tiéng Anh?

HS6: Viem muén tré thanh gido vién tiéng Anh.

Nguoi phong van: Em thuong lam gi trong 16p hoc tiéng Anh?

HS6: Em hoi va tra 161 cac cau mau véi ban ng01 canh em va doi khi em thao luan
trong mot nhom 16n dé tim cac tir lién quan dén mot chu dé nhat dinh.

Nguoi phong van: Em thdy tiéng Anh c6 khd khong?

HS6: Da c6, em khong thé nhd hét tur tiéng Anbh.

Nguoi phong van: Khi em két thuc 1am viéc nhom, em 1am gi tiép theo?

HS6: Tui em s€ chia sé y tudng cua tui em trude 16p.

Nguoi phong van: Ai 1a nguoi thuyét trinh?

HS6: Da 1a nhém trudng.

Nguoi phong van: Trong cic hoat dong, gido vién cta ban lam gi?

HS6: C6 ay quan sat khi tui em thao luan va gitp tui em trinh bay két qua.

Nguoi phong van: Em nghi minh can cai thién nhimng k¥ ning tiéng Anh nao nhat?
HS6: Da k¥ nang noi.

To6i biét roi. C6 cdm on em.

HOQC SINH 7

Ngudi phong van: Em hdy tu gi6i thiéu vé ban than.

HS7: Thua c6! Em tén 1a Minh Triét, hoc sinh truong Tiéu hoc Hoa Thanh.

Nguoi phong van: CO c6 vai cau hoi danh cho em. Em lam gi trong mdi tiét hoc tiéng
Anh?

HS7: Da, em thyc hién nhiéu hoat dong do giao vién giao cho em.

Nguoi phong van: Em hay cho biét mot s6 hoat dong ma em thich.

HS7: Da c6. Phong van, v& tranh, son mau, hat va choi tro choi.

Nguoi phong van: Em nghi gi vé hoat dong phong van?
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HS7: Em thich a.

Nguoi phong van: Vi sao em thich ng?

HS7: Boi vi em thich di chuyén trong thoi gian hoc tap. Ngdi & mot chd sudt ngay
that 1a chan.

Nguoi phong van: Em hoc duoc gi tir nhitng 1an phong van?

HS7: Em hoc duoc tir méi va mau ciu méi.

Ngudi phong van: Em lam gi sau khi hoan thanh phong van?

HS7: Em bao cao két qua phong van.

Nguoi phong van: Bang tiéng Anh hay tiéng Viét?

HS7: Da, bang tiéng Anh.

Nguoi phong van: Em c6 thich 1am viéc nhom trong gior hoc tiéng Anh khong?

HS7: Da co.

Nguoi phong van: Em 1am nhiing hoat dong gi theo nhém?

HS7: Tim hiéu tir méi. Giao Vien giao chu dé cho tui em thao luan dé tim nhiéu tir c6
lién quan, cang nhleu tor cang tot.

Nguoi phong van: Tha vi ghé ta. Gido vién cta em c6 giam sat va huéng dan nhém
khong?

HS7: Da c6. Co khuyén khich tyi em suy nghi va chia sé ¥ tuong mot cach tu tin ngay
ca khi cau tra 161 cia em chua hoan toan dung.

Ngudi phong van: Ding rdi, tu tin khi hoc tiéng Anh 1a rat quan trong. Em mudn ky
nang tiéng Anh ndo cai thién nhat?

HS7: Da k¥ nang n6i. Em mudn néi tiéng Anh véi ngudi nudc ngoai.

Nguoi phong van: Ngoan 1am! C6 nghi em c6 thé lam duoc. Cam on em!

HOC SINH 8

Nguoi phong van: Em hiy tu gidi thiéu vé ban than.

HS8: Thua c6. Tén em 1a Nhu Quynh. Em 1a hoc sinh trudng Tiéu hoc Hoa Thanh.
Nguoi phong van: OK. Bay gid ching ta hiy c6 mot cudc trao doi nho. Pong ¥
khéng?

HS8: Da.

Ngudi phong van: Em ¢ thich hoc tiéng Anh khong?

HS8: Da co.

Nguoi phong van: Vi sao?

HS8: Em rét thich cac tro choi tiéng Anh. Vui lam c6.

Nguoi phong van: Ngoai nhiing trd choi ra, con hoat dong nao khac ma em thich nita
khéng?

HS8: Da, hoi va tra 161 cac cau hoi véi ban.

Ngudi phong van: La phan thyc hanh ciu tric m&i. Em nghi nhu thé nao vé hoat dong
tim ban va phong van ho trong l6p?

HS8: Em cam thay no rat tot vi cé thé giup tui em phat trién k¥ nang nghe, néi, doc
va viét.

Ngudi phong van: Em c6 thidy khé ma trinh bay y tudng ciia em bang tiéng Anh
khong?

HS8: Da, doi khi em khong biét tat ca cac tir tiéng Anh dé thé hién y tudng ctia minh
sa0 cho tot.



Nguoi phong van: Em c6 thich cac hoat dong nhém déng khoang 5 hodc 6 hoc sinh
trong 16p hoc tiéng Anh khéng?

HS8: Da co.

Ngudi phong van: Sao em lai thich no?

HSS8: Bai vi em thich 1am viéc chung va chia s¢ y tudng véi cac ban.

Nguoi Phong Van: Bang tiéng Anh?

HS8: (Cuoi) Hau nhu bang tiéng Anh.

Nguodi phong Van Giao vién ctia em c0 g iam sat va giup em hoc tap khong?

HS8: Da co. Coa ay ludn giup tui em. CO ay sua am va ngir diéu cua em.

Nguoi phong van: Em ¢ nghi rang tleng Anh 1a mot moén hoc kho khong?

HS8: Em khong nghi vay. Em da c6 gang hoc tleng Anh, va em c¢6 thé noi duge.
Nguoi phong van: Em c6 thich thuyét trinh bang tiéng Anh khong?

HS8: Da c6. Em hay tinh nguyén thuyét trinh bang tiéng Anh.

Nguoi phong van: Em dung 1a hoc sinh giéi! Em mudn cai thién k§ nang tiéng Anh
nao?

HS8: Da ¢d, bon k¥ nang: nghe, noi, doc va viét.

Nguoi phong van: Cam on em!

HOC SINH 9

Ngudi phong van: Em hiy ti gi6i thiéu vé minh.

HS9: Thuwa c6! Em tén 1a Vian Phuc, hoc sinh truong Tiéu hoc Hoa Thanh.

Nguoi phong van: Co c6 mot vai cau hoi cho em, lién quan dén tiéng Anh. Trong gid
hoc tiéng Anh, em lam vi¢c theo cap & hoat dong nao?

HS9: Em thuong hdi va tra 10i cac cau mau theo cap.

Nguoi phong van: Em nghi sao vé viéc di quanh 16p dé tim ban va phong van?

HS9: Hoat dong d6 rat thua vi.

Nguoi phong van: Em co thuong bao cao sau khi phong van khong?

HS9: C6.

Nguoi phong van: Em bao cdo bang tiéng Anh hay tiéng Viét khong?

HS9: Thua cd, bang tiéng Anh.

Nguoi phong van: Em c6 thdy kho khin khi bao co bang tiéng Anh khong?

HS9: Da co.

Nguoi phong van: Tai sao em lai thay kho?

HS9: Viem khong gioi tiéng Anh.

Nguoi phong van: Lam viéc nhom thi sa0? Em c6 bao gid hoc tiéng Anh theo nhém
chua?

HS9: Da c¢0, thinh thoang. Tui em da v€ nhitng buc tranh don gian.

Nguoi phong van: Va sau do, em lam gi?

HS9: Mot nguoi trong nhom em trinh bay tranh véi 16p.

Nguoi phong van: Em c6 thuong trinh bay khong?

HS9: Da hiém ldm co. Tiéng Anh em khong troi chay lam.

Nguoi phong van: C nghi em nén thir. Mot ngay nao d6 em c6 thé néi tiéng Anh luu
loat.

HS9: Da co.

Nguoi phong van: Tiéng Anh hay tiéng Viét duoc noi trong 16p hoc tiéng Anh?

7



HS9: Da ca hai. Pdi khi em ciing néi tiéng Viét. Con lai hau nhu chung em déu noéi
tiéng Anh.

Nguoi phong van: Gido Vlen cod glup gi cho em trong viéc hoc khong?

HS9: Da tt nhién la co r01 C6 ay day em cach noi tiéng Anh va sira 15i cho em.
Nguoi phong vin: Em mudn ning cao k¥ ning tiéng Anh nao?

HS9: Da c4 bén k¥ ning.

Nguoi phong van: Roi, ¢d cam on em.

HOQC SINH 10

Ngudi phong van: Em hdy tu gi6i thiéu vé ban than.

HS10: Da. Em tén 12 Minh An. Em 14 hoc sinh truong Tiéu hoc Hoa Thanh.

Nguoi phong van: C6 mudn hoi em mot s6 cau lién quan dén tiét hoc tiéng Anh.
HS10: Da co.

Nguoi phong van: Em thudng lam viée theo cdp véi nhitng hoat dong nao?

HS10: Da, hoi va tra 1061 cau hoi voi ban.

Nguoi phong van: Em nghi gi vé hoat dong em di quanh 16p dé tim ban va phong van
ho theo yéu cau cua gido vién?

HS10: Em cam thiy hoat dong d6 hay.

Nguoi phong van: Em c6 thy tiéng Anh kho khong?

HS10: Da khong a. Em thich tiéng Anh nhat ludn.

Nguoi phong van: Em c6 thich cac hoat dong nhém déng khoang 5 hodc 6 hoc sinh
trong 16p hoc tiéng Anh khdng?

HS10: Da c6.

Nguoi phong van: Em thich lam viéc theo nhém 16n voi nhitng hoat dong nao?
HS10: Da, v€ tranh va lam thiép chuc mung.

Nguoi phong van: Em ciing gioi mon Nghé thuat dung khong?

HS10: Da dtng rdi co.

Nguoi phong van: Do 1a 1i do sao em thich v&. Trong thoi gian hoc tiéng Anh, gido
vién cua em c6 giam sat va gitp d& em khong?

HS10: Da c6. Co ay rat hay giup d& em.

Nguoi phong van: Gido vién cua em co gidi han thoi gian cho tit ca cac hoat dong
khong?

HS10: Da c6. 5 dén 10 phut thi tui em dung lai. Tui em khong c6 du thoi gian.
Nguoi phong van: Néu em khong thé hoan thanh cong viéc ¢ 16p thi em s& lam gi?
HS10: Thi em sé tiép tuc hoan thanh né & nha. Co em sé& kiém tra sau.

Nguoi phong van: Em ¢ thuong xuyén thuyét trinh bang tiéng Anh khong?

HS10: Da thinh thoang thoi ¢6. Em thich cd em c6 thé giao thém nhiéu hoat dong
nhoém dé em c6 nhiéu co hoi thuyét trinh hon.

Ngudi phong van: CO hiéu rdi. Em mudn phat trién nhitng ky niang tiéng Anh nao?
HS10: Em mudn phat trién k¥ nang ndi ctia minh.

Nguoi phong van: Cam on em!

HOC SINH 11

Ngudi phong van: C6 chao em. Em hdy tu gi6i thiéu vé ban than.

HS11: Em tén la Tan Dat, hoc sinh truong Tiéu hoc Hoa Thanh.



Nguoi phong van: Ching ta ciing trao d6i mot s6 thong tin vé 16p hoc tiéng Anh cua
em! DBuoc cha?

HS11: Da duoc.

Nguoi phong vin: Em c6 thich 1am viéc nhom dbi khi hoc tiéng Anh khong? Va em
thuong lam viéc theo nhom doi ¢ nhirng hoat dong nao?

HS11: Da, em thich hoat dong nhém do6i. Em thuong hoi va tra 101 cac cAu trac méi
theo cap.

Nguoi phong van: Em cam thay kho néi tiéng Anh ¢ khé khong?

HS11: Da khé. Em khong thé nho tir tiéng Anh dé noi.

Nguoi phong van: Em 1am viéc theo nhom 16n vé6i nhitng hoat dong nao?

HS11: Da, v& hinh don gian.

Nguoi phong van: Gido vién c6 hudng dan va giup em trong cic hoat dong khong?
HS11: Da c6. C6 hudng dan tyi em cach mo ta tranh.

Nguoi phong van: Em mo ta buc tranh bang tiéng Anh hay tiéng Viét khong?

HS11: Da bang Tiéng Anh cht cb.

Nguoi phong van: Em mudn cai thién k¥ ning tiéng Anh ndo nhat?

HS11: Da, k¥ ning n6i. Em thich néi tiéng Anh that nhanh.

Ngudi phong van: Puge rdi, €6 cam on em.

HOC SINH 12

Ngudi phong van: Em hay tu gi6i thiéu vé minh di.

HS12: Da. Tén em & An Huy, hoc sinh trudng Tiéu hoc Hoa Thanh.

Ngudi phong van: CO ¢6 mot s6 cau hoi danh cho em vé tiéng Anh. Em c6 thich hoat
dong cap doi trong 16p hoc tiéng Anh khong?

HS12: Da c6.

Ngudi phong van: Em 1am viéc theo cap ¢ nhiing hoat dong nao?

HS12: Hoi va tra 16i Phan D véi ban.

Nguoi phong van: Phan D 14 phan gi?

HS12: Da la c¢6 khoang 6 hodc 8 hinh anh. Tui em nhin tranh, thay phién nhau hoi va
tra 10i cac cau hoi, diing cac mau cau mdi.

Nguoi phong van: U. C6 hiéu rdi. Con hoat dong nhém thi sao? Em c6 thich khéng?
HS12: Em nghi 12 Iam viéc nhoém tt cho tui em.

Nguoi phong van: Gido vién ciia em cé bao gio to chitc cac hoat dong nhém cho 16p
hoc cua em khong?

HS12: Da c6, nhung hiém khi cho. Cé em thuong danh véi thoi gian dé gidi thiéu tir
m&i va cau trac moi.

Nguoi phong van: Cho cd biét mot s6 hoat dong nhom em da trai nghiém trong viéc
hoc tiéng Anh?

HS12: Da, mo t4 tranh va choi tro choi.

Ngudi phong van: Nghe c6 vé thu vi! Gido vién c¢6 hudng dan em trong viéc hoc
khong?

HS12: Da cd. CO em huéng din ki, d6i khi ndi bing tiéng Viét dé tui em hiéu luat
choi cho ro.

Nguoi phong van: Em thiy em gip kho khan gi khi hoc tiéng Anh?

HS12: Em thiy kho khin khi st dung tir vung trong céc cu.
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Nguoi phong van: Em mudn trau doi nhitng k¥ ning tiéng Anh nao?

HS12: Da, k¥ nang nghe va noi cia em.

Nguoi phong van: CO cam on em!

HOQC SINH 13

Nguoi phong van: Chao cd gai! Tén em 1 gi?

HS13: Da. Tén em la Anh Tram.

Nguoi phong van: CO rat vui dugc gip em. Bay gid ta sé trao doi mot sb thong tin vé
16p hoc tiéng Anh cua em. Em c6 chiu khdng?

HS13: Da dugc.

Nguoi phong van: Hiy cho cd biét mot s6 hoat dong em 1am trong 16p hoc tleng Anh!
HS13: Da. Doc tir mdi, luyén tap mau cau, choi trd choi, hat va 1am bai kiém tra.
Nguoi phong van: Em 1am viée theo cip & nhirng hoat dong nao?

HS13: Da, em luyén tap cac cau triic méi theo cap.

Nguoi phong van: Em c6 thich hoat dong d6 khong?

HS13: Da c6. Em thay rat vui.

Ngudi phong van: Em c6 thich 1am viéc nhém trong gio hoc tiéng Anh khong?
HS13: Da c6.

Ngudi phong van: Em lam viéc theo nhom c¢6 nhitng hoat dong nao?

HS13: Da, la choi tro choi.

Nguoi phong van: Y em mudn néi dén viée choi tro choi theo doi phai khong?
HS13: Da dtng rdi co.

Nguoi phong van: Gido vién ciia em cé gidi han thoi gian cho céc trd choi khong?
HS13: Da c6, khoang 5 - 6 phat.

Nguoi phong van: Giao vién cua em c6 giai thich cac quy tac cho em khdng?
HS13: Da c6. CO em giai thich rd rang lam.

Nguoi phong van: Tir vung tiéng Anh va mau cau c¢6 kho vai em khong?

HS13: Da cd. Em khéng thé nhé hét duoc.

Nguoi phong van: Em mudn trau doi nhitng k¥ nang tiéng Anh nao?

HS13: Da & ca bn k¥ nang, nhat 13 k§ niang nghe va noi.

Nguoi phong van: CO cam on em!

HOC SINH 14

Nguoi phong van: Xin chao em. Em cho biét tén em nao!

HS14: Em chao c6. Em tén la Bao Ngan.

Nguoi phong van: CO c6 mot sb cdu mudn hoi em vé mdn tiéng Anh. Em lam viée
theo cap trong 16p tiéng Anh 1a dé thuc hién nhirng hoat dong nao?

HS14: Da, em hoi va tra 10i cac cdu triic moi, st dung cac goi ¥ hinh anh.

Phong vin: Em nghi gi vé& phong van bang cach di chuyén quanh 16p dé tim ban?
HS14: N6 gilp em c6 thém kién thuc.

Nguoi phong van: Em 1am nhiing hoat dong gi theo nhém?

HS14: Da. Thao luan vé mot bai doc khé hodc viét trong sach gido khoa.

Nguoi phong van: Em lac nio ciing thao luan bang tiéng Anh &?

HS14: Da khong, khong phai lic ndo ciing vay. Doi khi tui em c6 ndi tiéng Viét.
Nguoi phong van: Sao lai noi tiéng Viét?
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HS14: Tai em khong biét cac tir tiéng Anh twong tng véi tir tiéng Viét, nén em noi
tiéng Viét ludn co.

Nguoi phong van: Gido vién ctia em c6 gidm sat va hudng ddn nhoém cua em khong?
HS14: Da c6 chir.

Nguoi phong van: Gido vién ciia em c6 gi6i han thoi gian cho hoat dong d6 khong?
HS14: Da c6, thuong 1a khoang 10 phut dé thao luan va chia sé cdu tra 101 véi cac
nhom khac.

Nguoi phong van: Em c6 thich nhiém vu trinh bay khong?

HS14: Da khong dau ¢6. Ky nang noi cua em khong dugc tHt.

Nguoi phong van: Em muon phat trlen k¥ ning tiéng Anh nao nhét?

HS14: Da tat nhién la ky nang noi rOi.

Nguoi phong van: Puoc rdi. C6 cam on em!

HOC SINH 15

Ngudi phong van: C chao em. Co c6 thé biét tén em 1a gi khong?

HS15: Em chao c6. Tén em la Quynh Nhu. Em hoc 16p SA.

Nguoi phong van: Co mudn hoi em mot s6 cau hoi lién quan dén viée hoc tiéng Anh.
Em c6 thich tiéng Anh khéng?

HS15: Da c6, n6 1a mot trong nhitng mén hoc ma em thich hoc do.

Nguoi phong van: Trong 16p tiéng Anh, em thyc hién nhiing hoat dong nao?

HS15: Da, hoi va tra 161 cac cau hoi voi ban em.

Nguoi phong van: Con gi nita khéng?

HS15: Da con. Con hat, nhay va choi tro choi.

Nguoi phong van: Em ¢6 timg 1am bao co hay thuyét trinh gi khéng?

HS15: Da cd, chi la l1au 1au ¢d em cho tu gidi thiéu trudce 16p.

Nguoi phong van: Em tu gidi thiéu bang tiéng Anh dung khéng?

HS15: Da dang rdi.

Ngudi phong van: Tt 1am! Em c6 thich cac hoat dong nhém 16m trong 16p hoc tiéng
Anh khong?

HS15: Da c6. Tui em thuong thao luan nhitng bai doc kho trong sach gido khoa theo
nhom.

Nguoi phong van: Em lac nao ciing thao luan biang tiéng Anh hay sao?

HS15: Da dau c6, khong phai luc nao tiéng Anh. Nhiéu luc tui em ciing ndi tiéng Viét
dé hiéu rd ¥ cua nhau hon.

Nguoi phong van: Tai sao lai thé?

HS15: Tai em khong biét cac tir tiéng Anh c6 lién quan, nén em néi tiéng Viét ludn.
Nguoi phong van: Gido vién ctia em c6 giam sat va hudng ddn nhom caa em khong?
HS15: Da cd.

Nguoi phong van: Cé phai gido vién cua em gi6i han thoi gian cho mdi hoat dong,
dang khong?

HS15: Da, thong thuong khoang 10 phut dé thao luan va chia sé cau tra 1oi véi cac
nhom khac.

Nguoi phong van: Em c6 thich nhiém vu trinh bay khong?

HS15: Da c6. Em hay xung phong thuyét trinh truéc 16p.
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Nguoi phong van: Em dang 1a mot hoc sinh xuit sic. Em mudn phat trién k¥ ning
tiéng Anh ndo nhat?

HS15: Da ca bon k¥ nang, dac biét 1a em mudn ndi tiéng Anh gidng y chang nguoi
ban xu.

Nguoi phong van: C6 tin em lam duoc. Em rét ty tin. C6 cam on em!

HOC SINH 16

Ngudi phong van: C6 chao em. Em cho co biét tén.

HS16: Da em chao c6. Em tén 1a Thanh Long, hoc sinh truong Tiéu hoc Hoa Thanh.
Nguoi phong van: CO c¢6 mot s6 cau hoi danh cho em vé gid hoc tiéng Anh. Em ¢6
thich hoat dong cip doi trong 16p hoc tiéng Anh khong?

HS16: Da co.

Nguoi phong van: Nhirng hoat dong em dugc yéu cau lam viéc theo cip?

HS16: Da, hoi va tra 16i cAu truc trong phan D trong s&ch gido khoa.

Nguoi phong van: Em nghi sao vé viéc di quanh 16p tim ban dé phong van?

HS16: Em thiy hoat dong d6 t6t cho em.

Nguoi phong van: Em ¢ cam thay khé khan khi noi tiéng Anh khong?

HS16: Da cd, em khong biét mot s6 tir moi dé dién dat ¥ tudng ctia minh.

Ngudi phong van: Em c6 thich 1am viéc theo nhém & 16p tiéng Anh khong?

HS16: Da c6.

Nguoi phong van: Nhitng hoat dong nao em dwogc yéu cau lam viéc trong cac nhém
16mn?

HS16: Da, 1a choi trd choi va vé cac so do tir vung.

Nguoi phong van: Trong cac hoat ddng nhom, gido vién ctia em c6 giam sét va gidp
em nhiéu khong?

HS16: Da c6 chi.

Nguoi phong van: Co ay giiip em nhiing gi?

HS16: C6 dua ra cac quy tac cta tro choi nhiéu 1an 1dm. C6 con gilp em trinh bay.
Nguoi phong van: Em va gido vién ciia em c6 lubn ludn ndi tiéng Anh trong 16p hoc
tiéng Anh khong?

HS16: Da khong, khong phai lic nio ciing vay. Doi khi tui em c¢6 noi tiéng Viét dé
hiéu rd van de.

Nguoi phong van: Theo em thi vén tir vung tiéng Anh va cau triac cdu c6 kho hay
khéng?

HS16: Da, rat kho luén co.

Nguoi phong van: Em can nang cao nhitng k¥ ning tiéng Anh nao?

HS16: Da, k¥ nang noi va thuyét trinh trude 10p. Bay gio em thiy ngai néi trudce 16p
lam.

Nguoi phong vin: Em phai cd gang 1én nghen. Em c6 thé lam duoc théi. C6 cam on
em!

HOQC SINH 17

Nguoi phong van: C6 chao em. Cho c6 biét tén caa em.

HS17: Da em chao ¢6. Tén em la Céng Lam dén tir 16p SA.

Nguoi phong van: CO ¢6 mot vai cau hoi danh cho em vé mdn tiéng Anh. Em c6 thich
haotj dong nhom ddi trong 16p hoc tiéng Anh khéng?
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HS17: Em thich 1am viéc theo cdp. Gido vién thudng yéu cau em hoi va tra 161 mau
cau voi ban em.

Nguoi phong van: Em nghi sao vé viéc di quanh 16p dé tim ban phong van?

HS17: Em thay hoat dong d6 gitip em c6 nhiéu tir vung hon.

Nguoi phong van: Lam viéc nhém thi sao0? Em duge yéu cau lam viée theo nhém
nhirng hoat dong nao?

HS17: Da, khi can giai quyét hoat dong viét ¢6 ndi dung kho.

Nguoi phong van: Vay em di lam gi? Cho cd biét thém di.

HS17: Mbi nguoi trong nhom emduaray kién, sau d6 tui em thao luan va thong nhat
nhimng ¥ kién hay nhat dé viét trén gidy cta nhom.

Nguoi phong van: Céacem CO thao luan bang tiéng Anh khong?

HS17: Da, ca tiéng Anh va tiéng Viét.

Ngudi phong van: Tai sao cAc em néi tiéng Viét trong lc thao luan?

HS17: Béi vi tui em khong biét hét cac tir tiéng Anh c6 lién quan dé dién dat ¥ kién.
Nguoi phong van: A, c6 hiéu roi. Va gido vién ciia em c6 hd tro cac em lam viéc
nhom khéng?

HS17: Da c6. C6 4y thuong di lai va stra 161 sai giup tui em.

Nguoi phong van: Em thdy em can trau doi nhitng k¥ ning tiéng Anh nao?

HS17: Da ca bon k¥ niang, dic biét 1a ki nang ndi va nghe.

Nguoi phong van: Cam on em! Tam biét! Hen gip lai em nhen!

HOQC SINH 18

Nguoi phong van: Em hay tu gi6i thiéu vé minh.

HS18: Da. Em tén la Bao Khang, hoc sinh Truong Tiéu hoc Hoa Thanh.

Nguoi phong van: CO c6 mot vai cau hoi danh cho em vé mén tiéng Anh. Em thich
tiéng Anh khong?

HS18: Da co.

Nguoi phong van: O mén tiéng Anh, em hoc nhimng hoat dong gi?

HS18: Em lam viéc theo cip. Gido vién thuong yéu cau em hoi va tra 10i mau cau véi
ban em.

Nguoi phong van: T6t! Em cam thay thé nao vé viéc di quanh 16p dé tim ban phong
van?

HS18: Em nghi hoat dong d6 gitp em c6 thém nhiéu tir vung hon.

Nguoi phong van: Em c6 thich 1am viéc nhom trong gio hoc tiéng Anh khong? Em
lam viéc theo nhom & nhitng hoat dong nao?

HS18: Da, v& so d6 vé mot chu de.

Nguoi phong van: Em thudng phai thuyét trinh bang tiéng Anh hay tiéng Viét?
HS18: Da, bang Tiéng Anh.

Nguoi phong van: Theo em, viéc néi tiéng Anh c6 khé khong?

HS18: N6 khong khé.

Nguoi phong van: Gido vién ciia em c6 huéng dan em nhan xét vé cac san pham va
phan trinh bay cia nhom khac khong?

HS18: Da cd. Tui em stra 16i dum cac ban do.

Nguoi phong van: Em c6 thich cac hoat dong thuyét trinh khéng?

HS18: Da c¢6. Em hay xung phong 1am bai thuyét trinh 1am c6.
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Nguoi phong van: Giéi qua! Em mudn cai thién k§ ning tiéng Anh nao?

HS18: Da ca bon k¥ ning, dic biét 13 ki ning viét.

Nguoi phong van: C6 cam on em.

HOC SINH 19

Nguoi phong van: Xin chao em. Cho ¢6 biét tén em.

HS19: Da em chao c6. Em tén la Minh Khéi. Em Ia hoc sinh truong Tiéu hoc Hoa
Thanh.

Nguoi phong van: Em c6 thé tra 1oi cac cau hoi lién quan dén viée hoc tiéng Anh
duoc khong?

HS19: Da duoc.

Nguoi phong van: Em da timg 1am viée theo cip trong cac bai hoc tiéng Anh chua?
HS19: Da c6, héi va tra 101 cac cau hdi voi ban em, st dung hinh anh.

Ngudi phong van: Em nghi gi vé hoat dong di vong quanh 16p dé tim ban va phong
van ho?

HS19: Em cam nhéan hoat dong ndy gitip minh phét trién duoc nhiéu k¥ ning tiéng
Anh.

Nguoi phong van: Em c6 thich lam viéc theo nhém véi khoang 5 hodc 6 hoc sinh
trong 16p tiéng Anh khong?

HS19: Da c6.

Nguoi phong van: Em duoc yéu cau lam viéc theo nhoém & nhimg hoat dong nao?
HS19: Da 1a liét ké cac tir lién quan dén bai hoc va doc tir méi.

Nguoi phong van: Gido vién ciia em c6 han thdi gian cho hoat dong d6 khong?
HS19: Da c6.

Nguoi phong van: Gido vién cta em cé hudng din em céch trinh bay san pham cua
nhom khong?

HS19: Da cé.

Nguoi phong van: Gido vién ctia em yéu cau em thuc hién thuyét trinh bang tiéng
Anh hay tiéng Viét?

HS19: Da, ni tiéng Anh hét.

Nguoi phong van: Tir vung va ciu trac cdu c6 kho khong?

HS19: Da thwa co, kha 1a khé, dic biét 1a khi mubn thém nhiéu ndi dung va nhiéu cau
ma em chua hoc.

Nguoi phong van: Gido vién ctia em c6 hudng dan em nhan xét cac bai thuyét trinh
cua cac nhom khac khong?

HS19: Da cé.

Nguoi phong van: Em can trau doi nhitng k¥ ning tiéng Anh nao?

HS19: Tét ca cac k¥ ning tiéng Anh, dic biét 1a k§ nang noi.

Nguoi phong van: CO cam on em!

HOQC SINH 20

Ngudi phong van: C6 chao em. Em hdy tu gi6i thiéu vé minh.

HS20: Da, em tén 1a Nhat Luan, hoc 16p 5SA.

Nguoi phong van: CO va em cling trao doi mot s6 thong tin vé cac bai hoc tiéng Anh
nhen.

HS20: Da duoc co!

14



Nguoi phong van: Em 1am viée theo cip & nhirng hoat dong nao?

HS20: Em hoi va tra 101 cac ciu trac méi trong phan D trong sach giéo khoa.

Nguoi phong van: Em nghi gi vé phong vén, di quanh 16p dé tim ban cho minh?
HS20: N6 rat cé ich cho em. Tui em ¢6 co hdi duoc noi tiéng Anh.

Nguoi phong van: Em lac nao ciing néi tiéng Anh trong 16p hoc tiéng Anh hay sao?
HS20: Da khong dau co. Doi khi tui em ciing ¢6 ndi tiéng Viét.

Nguoi phong van: Em ¢ cam thay khé khi noi tiéng Anh khong?

HS20: Da ¢, tai vi em khong c6 du von tir.

Ngudi phong van: Em c6 thich 1am viéc nhém trong gior hoc tiéng Anh khong?
HS20: Da cé.

Nguoi phong van: Em 1am viéc theo nhom & nhitng hoat dong nao?

HS20: Da, doc tir ma1 va ve tranh.

Nguoi phong van: Em c6 thich viéc v& cac hinh anh theo chii dé khong?

HS20: Da c6. Pa lam co.

Nguoi phong van: Gido vién ciia em cO gidm sat va hudng dan viéc hoc clia em
khong?

HS20: Da c6. Co tu vin mau Sic dé trang tri, cac chi tiét cua hinh anh va cach mé ta
ching sau khi ching em hoan thanh vé va t6 mau.

Nguoi phong van: Gido vién ciia em c6 gidi han thoi gian cho hoat dong d6 khong?
HS20: Da cé.

Nguoi phong van: Gido vién ciia em c6 hudng dan em thuyét trinh san pham nhoém
khéng?

HS20: Da 6, nhung doi luc tui em khong co du thoi gian dé thuyét trinh.

Nguoi phong van: Rdi gido vién ciia em giai quyét tinh hudng d6 nhu thé nao?
HS20: C6 yéu cdu nhom em vé thuce hanh ¢ nha va thuyét trinh ¢ tiét hoc sau.
Nguoi phong van: Co hiéu réi! K§ ning tiéng Anh ndo em can phai duoc cai thién
ngay bay gio?

HS20: Da, ky nang nghe, néi va doc.

Nguoi phong van: Rdi. C6 cam on em! Tam biét, Luan.

HOC SINH 21

Nguoi phong van: Chao em! Tén em la gi?

HS21: Da em chao cb. Tén em 1a Kiéu Oanh, hoc sinh truong Tiéu hoc Hoa Thanh.
Nguoi phong van: CO c6 mot s6 cdu mudn hoi em vé mon tiéng Anh. Em lam viée
theo cip doi trong céc tiét hoc tiéng Anh ¢ hoat dong nao?

HS21: Da. Em hoi va tra 1i cac cu tric méi trong Phan D trong sach giao khoa véi
ban em.

Nguoi phong van: Em nghi gi vé phong van, di quanh 16p dé tu tim ban cho minh?
HS21: Da, vui. N6 cling gilp ching em noi tiéng Anh.

Nguoi phong van: Em c6 cam thay khé khi noi tiéng Anh khong?

HS21: Da co, vi em khong thé nhé hét nhitng tir méi va cau trac méi ma em da duoc
hoc.

Nguoi phong van: Gido vién ciia em ¢6 giam sat va hudng dan nhém em khdng?
HS21: Da c6. C6 4y gitup d& va dong vién em doc va viét tiéng Anh.

Ngudi phong van: Em c6 thich 1am viéc nhém trong gio hoc tiéng Anh khong?
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HS21: Da khéng. Em rat ngai. K§ ning néi ciia em khong tt.

Nguoi phong van: Em c6 thich 1am ap phich va v& tranh theo chii d@& khong?

HS21: Da c6. Nhung em khong mudn 1a ngudi thuyét trinh cia nhom. Em chi thich
v€ va t6 mau thoi.

Nguoi phong vin: Co hiéu. D6 1a vi em khong tu tin khi néi tiéng Anh. Vay nén em
nén thir néi nhiéu hon. Vay em hy vong s& cai thién duoc k¥ ning tiéng Anh nao?
HS21: Da, ky nang nghe va néi cua em.

Nguoi phong van: Puoc roi. C6 cam on em! Tam biét!

HOC SINH 22

Nguoi phong van: Chao em. C6 c6 thé biét tén em khong?

HS22: Em tén 1a Minh Thanh, hoc sinh Trudng Tiéu hoc Hoa Thanh.

Nguoi phong van: Co rat vui khi gip em. CO 6 thé hoi em vai cau vé tiét hoc tiéng
Anh khong?

HS22: Da, c6 hoi di.

Nguoi phong van: Em c6 hoat dong nhom d6i khi hoc tiéng Anh khong?

HS22: Da co.

Nguoi phong van: Em thuong [am nhém dbi ¢ hoat dong nao?

HS22: Da, ¢6 em thudng yéu cau em hoi va tra 1o cac cdu mau véi ban em.

Nguoi phong van: Em nghi sao vé viéc di quanh lop dé tim ban phong van?

HS22: Em nghi hoat dong do giup em co nhiéu tir vung hon.

Interviewer: Nhirng thur tleng nao duoc sir dung trong 16p hoc tiéng Anh ctia em?
HS22: Da, tiéng Anh va tiéng Viét.

Nguoi phong van: Em ¢ cam thiy khé khi noi tiéng Anh khong?

HS22: Da khong. Em thay khong kho.

Nguoi phong van: Sau cac hoat dong nhém doi, em phét trién ky nang tiéng Anh nao
nhét?

HS22: Da, k¥ nang noi.

Nguoi phong van: Vay lam viéc nhém thi nhu thé nao? Em lam viéc theo nhom &
nhitng hoat dong nao?

HS22: O hoat dong tra 10 cau hoi, st dung hinh anh 1am goi ¥.

Nguoi phong van: Em c6 thich 1am thiép chiic ming hay v& tranh khong?

HS22: Da cé.

Nguoi phong van: Giao vién c6 hd tro em trong hoc tap khdng?

HS22: Da c6. C6 rat hay gilip em. C0 stra cach phat am va ngit diéu ctia em.

Nguoi phong van: Em can phat trién nhitng k¥ nang tiéng Anh nao?

HS22: Da ca bon k¥ nang, dac biét 1a k§ nang noi.

Nguoi phong van: Cam on em! Tam biét!

HOC SINH 23

Nguoi phong van: Chao em. Em hay tu gidi thiéu vé ban than.

HS23: Da. Tén em la Lam Phuong dén tir 16p 5A.

Nguoi phong van: CO c6 mot vai cau hoi cho em, lién quan dén tiéng Anh! Em c6
thich hoat dong cip doi trong 16p hoc tiéng Anh khéng?

HS23: Da em thich.

Nguoi phong van: Em 1am viée theo cip & nhirng hoat dong nao?

16



HS23: Em thuong hoi va tra loi cac céu mau theo cip.

Ngudi phong van: Em nghi sao vé viée di quanh 16p dé tim ban phong van?

HS23: Hoat dong d6 cho em co héi dé néi tiéng Anh v0i ban be em.

Nguoi phong vin: Em c6 thich cac hoat dong nhém gdm nhiéu hoc sinh trong 16p
tiéng Anh khong? Em lam viéc theo nhém & nhitng hoat dong nao?

HS23: Da, choi tro choi.

Ngudi phong van: Con hoat dong nao nira khdng?

HS23: Da c6. Théo luan vé cac bai thudc Phan doc va viét.

Nguoi phong van: Thao luan bang tiéng Anh  hay tiéng Viét?

HS23: Ca tiéng Anh va tiéng Viét. CO néi tiéng Anh, nhung tui em khong hiéu, nén
cod chuyen sang noi tleng Viét.

Nguodi phong Van U. C6 biét roi.

Nguoi phong van: Gido vién ¢ hd tro cac em trong cac hoat dong d6 khong?

HS23: Da cé. CO em quan sat va giup do bét ctr khi ndo em hoi co.

Nguoi phong Van Em mudn cai thién nhitng k¥ ning tleng Anh nao?

HS23: Em mubn ning cao k¥ ning nghe va noéi. Em mudn néi chuyén nhu nguoi ban
X1,

Nguoi phong van: U, ¢ cam on em.

HOQC SINH 24

Nguoi phong van: Chao em. Cho ¢ biét tén nao.

HS24: Da em chao c6. Tén em 1a Thuc Quyén. Em I hoc sinh trudng Tiéu hoc Hoa
Thanh.

Nguoi phong van: Co c6 thé hoi mot s cau lién quan dén mén tiéng Anh cua em
duoc khong?

HS24: Da c6, duoc.

Nguoi phong van: Em 1am viéc theo cip doi ¢ nhitng hoat dong nao?

HS24: Em hoi va tra 101 véi ban bé cua em.

Nguoi phong van: Em nghi gi vé hoat dong em di quanh 16p dé tim ban phong van
ho theo yéu ciu cua gido vién?

HS24: Hoat dong nay giup em gin giii hon véi cac ban va tu tin hon trong viéc noi
tiéng Anh.

Nguoi phong van: Em c6 thay kho khi néi va trinh bay bang tiéng Anh khong?
HS24: Da hoi kho.

Nguoi phong van: Tai sa0 em thiy nhu vay?

HS24: Da vi em khong thé biét nhing tir la.

Nguoi phong van: Em c6 thich cac hoat dong nhoém déng khoang 5 hoic 6 hoc sinh
trong 16p hoc tiéng Anh khéng?

HS24: Da co.

Nguoi phong van: Em duoc yéu cau 1am viéc theo nhom 16n ¢ nhitng hoat dong niao?
HS24: Da. Liét ké cac tir lién quan dén chu dé va choi tro choi.

Nguoi phong van: Gido vién ¢ hd tro hoc tap cho em khéng?

HS24: Da c6. Co Ay rat thuong giup d& em, nhung c6 khi tui em 1am cho c6 ay phét
buc, nén c6 la tui em luon.

Nguoi phong van: Sao vay?
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HS24: Tai tyi em lam 6 on trong 16p qua.

Nguoi phong van: Cht gi nita. Miy em can tap trung vao bai hoc chd. Em ¢0 thich
cac hoat dong 1am ap phich va v& hinh anh theo chu dé khong?

HS24: Da c0. Em thich v& lim.

Ngudi phong van: Em thiy hoat dong thuyét trinh 1a kho hay d&?

HS24: Em thay khd, nhung cling thu vi.

Ngudi phong van: Thi vi chd nao?

HS24: Em c6 thé n6i chuyén bang mot ngdn ngit khac. Em tu thiy tu hao vé ban than.
Nguoi phong van: Em can trau dbi nhitng k¥ ning tiéng Anh nao?

HS24: Da ¢, ¢ ky nang noi ¢ oi.

Nguoi phong van: Cam on em nhé. Tam biét!

HOQC SINH 25

Ngudi phong van: Chao em! Em hay tu giéi thiéu vé ban than.

HS25: Em chao cd! Tén em 1a Ngoc Tién, hoc sinh truong Tiéu hoc Hoa Thanh.
Nguoi phong van: C6 c6 mot vai cau hoi cho em, lién quan dén mon tiéng Anh! Em
c6 thich hoc tiéng Anh khéng?

HS25: Thua c6 khong. Thuc sy né qua kho.

Nguoi phong van: DU sao thi em ciing tra 10i mot s6 cau hoi cua ¢d nhen. Em dong y
khéng?

HS25: Da duoc.

Ngudi phong van: Em lam viéc theo cap dbi nhirng hoat dong nao?

HS25: Em hoi va tra 1i cac cdu trac méi theo cap.

Ngudi phong van: Em nghi sao vé viéc di quanh 16p dé tim ban phong van?

HS25: Da, vui.

Ngudi phong van: Em c6 cam thay kho khi néi tiéng Anh khong?

HS25: Da, phai noi 1a n6 rat khé luén co.

Nguoi phong van: Tai sao em thdy khé dén nhu vay?

HS25: Vi em khong gidi tir vung.

Nguoi phong van: Em c6 thich hoat dong vé& tranh va ap phich theo chii dé khong?
HS25: Da khong luon ¢6. Em khong gioi khau vé va t6 mau.

Ngudi phong van: Gido vién co hd tro cho em trong hoc tap khong?

HS25: Da c6. Co day em cach doc va viét tiéng Anbh.

Phoéng van: Gido vién ciia em c6 td chirc cac hoat dong nhém khoang 5 hodc 6 hoc
sinh trong 16p tiéng Anh khong?

HS25: Da c6. Tui em suy nghi vé céc tir lién quan dén mot chu dé va viét cau tra 10
ctia minh vao bang ctiia nhom.

Ngudi phong van: Gido vién ctia em c6 hudng dan va gitp dd tat ca cac nhom khong?
HS25: Da c6. Co gitip tui em va gidi han thoi gian cho hoat dong. C6 hudng dan tui
em nhan xét nira.

Nguoi phong van: Co cho thoi gian bao 1au?

HS25: Khoang 10 phut.

Ngudi phong van: Khi em gip véi khé khan trong viée dién dat y tuong bang tiéng
Anh, em s¢€ lam gi?

HS25: Em nho ban va co6 giap do.
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Nguoi phong van: Em can phat trién nhitng k¥ ning tiéng Anh nao?

HS25: Da, ky nang nghe va noi.

Nguoi phong van: Roi, ¢d cam on em. Tam biét!

HOQC SINH 26

Nguoi phong van: Chao em. Em hay tu gi6i thiéu vé ban than.

HS26: Em chao cb. Tén em la Hoai Nam & 16p 5A.

Nguoi phong van: C c6 mot sé cau hoi danh cho em vé mdn tiéng Anh. Em c6 thich
hoat cip doi trong 16p hoc tiéng Anh khéng?

HS26: Da cé.

Ngudi phong van: Em lam viéc theo cip ¢ nhiing hoat dong nao?

HS26: Em thuc hanh céc cau, 1am phan D trong sach gido khoa dé hoi va tra 101 véi
ban.

Ngudi phong van: Em nghi gi vé cac hoat dong di quanh 16p, tim ban va phong van
ho, str dung cac cau hoi goi y?

HS26: Em nghi hoat dong nay 1a t6t cho em dé phat trién k¥ nang tiéng Anh.

Nguoi phong van: Khé khan ctia em khi hoc tiéng Anh 12 gi?

HS26: Em thay kho khi sir dung cac mau cdu va c6 rt nhiéu tir la.

Nguoi phong van: Em c6 thich cac hoat dong nhom trong gio hoc tiéng Anh khong?
HS26: Em thICh hoat dong nhom ¢ lop tiéng Anh.

Ngudi phong van: Em dugc yéu cau 1am nhitng hoat dong gi trong hoat dong nhém?
HS26: Nhom em thao luan dé hoan thanh nhiém vu doc va viét, sau d6 trao doi bang
nhém cho nhau dé nhan xét.

Ngudi phong van: Gido vién ciia em c6 hd trg hoat dong nhdm khong?

HS26: Da c6. Co6 em di quanh 16p va khuyén khich tui em trao doi y tuong bang tiéng
Anh.

Nguoi phong van: Vay em trinh bay bang tiéng Anh hay tiéng Viét?

HS26: Da, bang Tiéng Anh.

Nguoi phong van: Em c6 thich thuyét trinh trudc 16p khong?

HS26: Da thua c¢6, em khong thich. Em khong tu tin khi ding trudce nhiéu nguoi.
Nguoi Phong Véan: Em dung ngai cha! Phai cd géng n6i nhiéu 1an trude 16p. Roi em
mudn phat trién nhiing k¥ ning tiéng Anh nao?

HS26: Da cé 4 ki nang.

Nguoi phong van: Cam on em! Tam biét! Hen gip lai!

HOC SINH 27

Nguoi phong van: Chao em. C6 c6 thé biét tén em khong?

HS27: Em chao c6. Em 1a Tran Nam, hoc sinh truong Tiéu hoc Hoa Thanh.

Nguoi phong van: CO c6 thé hoi em mot s6 cau vé 16p tiéng Anh ctia em duoc khong?
HS27: Da co, duoc.

Nguoi phong van: Em tham gia hoat dong gi trong cac tiét hoc tiéng Anh?

HS27: Da. Poc tir vung va hoi - tra 10i cac cau tric mdi theo ciap.

Nguoi phong van: Con gi nita khong?

HS27: Choi tro choi va ca hat.

Nguoi phong van: Em nghi gi vé hoat dong di vong quanh 16p dé tim ban va phong
van?
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HS27: Em cam thay rat vui thich.

Nguoi phong van: Em lam viéc theo nhom c6 nhirng hoat dong nao?

HS27: Da. V& cac so dd lién quan dén cac chu dé.

Ngudi phong van: Em c6 thich 1am thiép chiuc mung theo nhém khong?

HS27: Da c6, em biét thiét ké thiép. Em c6 xem mot vai video trén Youtube vé 1am
thiép roi.

Nguoi phong van: Tot réi! Em thich hoat dong thiét ké. Tiéng Anh c6 kho véi em
khong?

HS27: Da c6. Vi em khong thé nhé nhitng tir ma em da hoc duoc mic du em da cb
hét sirc.

Nguoi phong van: VAy em can trau doi nhirng k¥ ning tiéng Anh nao?

HS27: Da. Ky nang nghe va noi.

Nguoi phong van: Cam on em! Tam biét!

HOQC SINH 28

Nguoi phong van: Chao em. Em cho c6 biét tén em.

HS28: Em chao c6 Yén. Em tén 1a Ngoc Anh, hoc sinh truong Tiéu hoc Hoa Thanh.
Ngudi phong van: CO c6 mot vai cau hoi cho em, lién quan dén tiéng Anh! Em thich
1am viéc theo cdp hodc lam viéc theo nhom trong 16p tiéng Anh khéng?

HS28: Em thich ca hai.

Nguoi phong van: Em thudng 1am viée theo cdp ¢ nhitng hoat dong nao?

HS28: Da. Em hoi va tra 10i cac ciu tric méi theo cap.

Nguoi phong van: Em thudng lam viéc theo nhém & hoat dong nao?

HS28: Em choi tro choi va hoan thanh cic nhiém vu doc va viét.

Nguoi phong van: Em hay cho c¢6 biét thém vé cai nay.

HS28: Da. Tui em thao ludn, chia sé y tuong va chon nhiing y dung dé viét trén gidy
ctia nhom, réi ctr dai dién thuyét trinh trudc 16p.

Nguoi phong van: Nghe c6 vé tha vi ddy. Em luén str dung tiéng Anh ho?

HS28: Da khong, doi khi em ciing sir dung tiéng Viét dé thé hién may y tuong dai.
Nguoi phong van: Em c6 thay tiéng Anh khé khong?

HS28: Da c6. Em khong gioi vé tir ving. Em khong biét noi tiéng Anh.

Ngudi phong van: C6 hiéu rdi. Gido vién c6 hudng din va giup em khong?

HS28: Da c6. Cd em gilp em nhiéu va quy dinh thoi gian cho hoat dong. C6 con
huéng dan nhom em vé cach trinh bay san pham.

Nguoi phong van: Em trinh bay bang tiéng Anh hay tiéng Viét?

HS28: Da bang Tiéng Anh.

Nguoi phong van: Theo em, tir vung va cau tric cau c6 kho khong?

HS28: Da c0 chtt ¢, rat kho véi em.

Ngudi phong van: R6i em mudn trau doi nhitng k¥ ning tiéng Anh nao?

HS28: Da c4 4 ki nang.

Ngudi phong van: U, ¢6 cam on em. Tam biét!

HOQC SINH 29

Nguoi phong van: Em hiy tu gi6i thiéu vé ban than.

HS29: Em tén 1a Thuan, hoc sinh truong Tiéu hoc Hoa Thanh.
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Nguoi phong van: CO c6 mot s6 cau hoi danh cho em vé gid hoc tiéng Anh. Em c6
thich lam viéc theo cdp va lam viéc theo nhom trong 16p tiéng Anh khong?

HS29: Da cé.

Nguoi phong van: Nhitng hoat ddng ndo em duogc yéu cau lam viée theo cap?

HS29: Da la hoi va tra 101 cac cau hoi, st dung cAu triic méi.

Ngudi phong van: Sau hoat dong d6, em nghi minh da phat trién dugc k¥ nang tiéng
Anh nao?

HS29: Da la ki nang nghe va noi.

Ngudi phong van: Em nghi gi khi 1am viéc voi nhiéu hoc sinh theo nhém?

HS29: Em thich n6. Vui ma c6. Mot sb thir em khong thé tu giai quyét. Em can su
giup do cua cac ban.

Nguoi phong van: Néu nhém ctia em cir em thuyét trinh, em c6 dong y khong?
HS29: Da khong c6 oi. Tiéng Anh cua em khong duoc gioi.

Nguoi phong van: C6 ging 1én chtr em! Gido vién ¢ hd trg em trong hoc tap khong?
HS29: Da c6.

Ngudi phong van: Co Ay gitp gi cho em?

HS29: C6 em gilip em doc nhitng tir méi va viét tiéng Anh. C6 ciing stra cac 15i sai
cua em.

Nguoi phong van: Téng Anh c6 dugc dung nhiéu & phong hoc cia em khong?
HS29: Da hau nhu 1 dung tiéng Anh. Déi IGc thi cd va em ciing néi chut it tiéng Viét.
Nguoi phong van: Vay khi nao em va gido vién cua em ndi tiéng Viét trong 16p hoc
tiéng Anh?

HS29: Khi em khong thé giai thich ¥ tuéng ctia em bang tiéng Anh, va ¢ em thi can
phai giai thich nglr phap.

Nguoi phong van: Em thay em can trau doi nhiing k¥ nang tiéng Anh nao?

HS29: Da, k¥ nang nghe va néi.

Nguoi phong van: Cam on em da tra 101!

HOQC SINH 30

Nguoi phong van: Chao em. Tén em Ia gi?

HS30: Tén em la Gia Vy dén tir 16p 5C.

Nguoi phong van: C c6 mot s6 cau hoi danh cho em vé mdn tiéng Anh. Em ¢ thich
hoat dong cap doi trong 16p hoc tiéng Anh khdng?

HS30: Da cé.

Nguoi phong van: Em 1am viée theo cip & nhirng hoat dong nao?

HS30: Céac hoat dong doi hdi thuc hanh céac cau, héi va tra 101 cac cAu tric moéi véi
ban.

Ngudi phong van: Em nghi gi vé cac hoat dong di quanh 16p, tim ban va phong van
ho, str dung céc cau hoi goi y?

HS30: Em nghi hoat dong nay gilp chiing em tu tin hon trong giao tiép.

Ngudi phong van: Gido vién ciia em ¢ yéu cau em bao co két qua sau cudc phong
van khong?

HS30: Da co.

Nguoi phong van: Em thay kho khan gi khi bao cao bang tiéng Anh?

HS30: Em thiy khé dung cac mau ciu.
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Nguoi phong van: Sau khi 1am viée theo cip va phong van, k¥ ning tiéng Anh nao
cua em da duoc cai thién?

HS30: Em cam thiy minh d3 phat trién k¥ ning nghe tiéng Anh.

Nguoi phong van: Em c6 thich cac hoat ddng nhom trong 16p hoc tiéng Anh khong?
HS30: Em thich cac hoat dong nhom 16n trong 16p hoc tiéng Anh.

Nguoi phong van: Em duoc yéu cau lam viéc theo nhém & nhimg hoat dong nao?
HS30: Son mau, trang tri bang va doc tir vung.

Phong van: Gido vién cua em c6 hudng dan em cach trinh bay san phdm khong?
HS30: Da c6.

Ngudi phong van: Vay em trinh bay bang tiéng Anh hay tiéng Viét khong?

HS30: Da bang Tiéng Anh.

Nguoi phong van: Tir viung va ciu trac bai thuyét trinh cua em c6 kho khdng?
HS30: Da kho.

Ngudi phong van: Em c6 thich vé tranh, 1am ap phich theo chu dé khong?

HS30: Em rat khoai.

Nguoi phong van: Gido vién ctia em cé phan cong vai tro cho timg thanh vién cia
nhom hay nhom em tu phan cong?

HS30: Thua c6, ching em tu phan céng vai trd cho minh.

Nguoi phong van: Trong hoat dong nay, gido vién cia em c6 hudng dan cho cac em
khong?

HS30: Da c6.

Nguoi phong van: Em mat bao 1au dé 1am bai hoic vé tranh?

HS30: Tir 15 dén 30 phut.

Nguoi phong van: Gido vién ciia em c6 hudng dan em cach danh gia san pham va bai
thuyét trinh ctia cac nhom khac khéng?

HS30: Da cé.

Ngudi phong van: Trong hoat dong nhom, em da phat trién duoc nhimng k¥ ning tiéng
Anh nao?

HS30: K§ nang noi va viét.

Nguoi phong van: Em c6 thich tu gi6i thiéu trude 16p khong?

HS30: Da co.

Nguodi phong van: V&i em, hoat dong tu gidi thiéu nhu vay 1a kho hay dé?

HS30: Da dé théi ma.

Ngudi phong van: Em tu gidi thidu bang tiéng Anh hay tiéng Viét?

HS30: Bang tiéng Anh.

Phong van: G&o vién c6 cho em thoi gian dé chuan bi bai khdng?

HS30: Da c0.

Ngudi phong van: Em mubn k¥ ning tiéng Anh nao cai tién nhat?

HS30: Em mudn phat trién k¥ ning noi va viét.

Nguoi phéng van: CO cam on em!

HOQC SINH 31:

Ngudi phong van: Xin chao. Cho c6 biét tén em.

HS31: Em chao ¢6 Yén. Em tén 1a Triéu Chau, hoc sinh truong Tiéu hoc Hoa Thanh.
Nguoi phong van: C8 c6 thé hoi em mot s6 cau hoi vé gio hoc tiéng Anh hay khong?
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HS31: Da duoc co.

Nguoi phong van: Em c6 thich hoat dong nhom dbi trong viéc hoc tiéng Anh khong?
HS31: Da c6.

Nguoi phong van: Nhitng hoat ddng ndo em duoc yéu cau lam viée theo cap?

HS31: Da. Héi va tra 101 cac cau héi, st dung goi y hinh anh.

Ngudi phong van: Sau hoat dong d6, em nghi minh da phat trién ky nang tiéng Anh
gi?

HS31: Ki niang nghe va noi.

Nguoi phong van: Em nghi gi khi lam viéc theo nhom?

HS31: Em thich lam viéc v&i cac ban cuia em.

Nguoi phong van: Néu nhoém ctia em ctr em trinh bay, em c6 dong y khong?

HS31: Da c6. Em muén néi tiéng Anh trudce 16p.

Nguoi phong van: Gioi 1am! Gido vién c6 hd trg em trong hoc tap khong?

HS31: Da chic chén roi.

Nguoi phong van: Co ay giup gi cho em?

HS31: Khi em khong thé néi bat ky tir tiéng Anh ndo, em hoi ¢6 em 14 cd cho em cau
tra 10i lién.

Nguoi phong van: Tiéng Anh c6 duge dung nhiéu & phong ctiia em khong?

HS31: Gan nhu 1a noi tiéng Anh hét 4 c6, ma doi khi c6 va em cing dung tiéng Viét.
Nguoi phong van: Vay khi ndo em va gido vién ctia em néi tiéng Viét trong 16p hoc
tiéng Anh?

HS31: Khi em khong thé trinh bay y tudng clia em bang tiéng Anh, va cd em ciing
can phai giai thich mot sé cau phuc tap.

Nguoi phong van: Em mudn cai thién k¥ ning tiéng Anh nio nhat?

HS31: Em mubn phat trién k¥ ning nodi ctia minh.

Nguoi phong van: CO cam on Vi em d hop tac véi co!

HOQC SINH 32:

Nguoi phong van: Xin chao. Em hay tu gidi thiéu vé ban thin mot cht.

HS32: Em tén 1a Thu Hién, hoc sinh trudng Tiéu hoc Hoa Thanh.

Nguoi phong van: C6 c¢6 mot s6 cau hoi danh cho em vé gid hoc tiéng Anh. Em ¢6
thich hoat dong nhom doi trong 16p hoc tiéng Anh khdng?

HS32: Da co.

Ngudi phong van: Em duge yéu cau thyc hién nhém d6i & nhitng hoat dong nao?
HS32: Hoi va trd 101 céc cau hoi, Sir dung goi y hinh anh.

Nguoi phong van: Sau hoat dong d6, em nghi minh da phat trién k¥ ning tiéng Anh
nao?

HS32: Da, em thiy em phat trién ki nang nghe va noi.

Nguoi phong van: Em nghi gi khi 1am viéc theo nhém?

HS32: Em thich lam viéc chung véi cac ban.

Nguoi phong van: Tleng Anh c6 duoc ding nhiéu 6 phong hoc cua em khong?
HS32: Da gan nhu t6i da. Do6i khi ciing c6 dung tiéng Viét.

Gi4o vién c6 hd tro cho em trong hoc tap khong?

HS32: Da cd, chic chén rdi.

Nguoi phong van: C6 ay di gidp gi cho em?
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HS32: CO em gilip em ndi tiéng Anh sao cho chuan.

Nguoi phong van: Vay khi nao em va gido vién cua em ndi tiéng Viét trong 16p hoc
tiéng Anh?

HS32: Khi em khong thé trinh bay y tudng ciia em bang tiéng Anh, va cd em can phai
giai thich mot sé cau phire tap.

Nguoi phong van: Em nghi tiéng Anh dé hay kho?

HS32: Em nghi n6 kho. Em khong thé nghe tiéng Anh tét.

Nguodi phong Van Em muon ky nang tiéng Anh nao dugc cai thién nhiéu nhat?
HS31: Em muon phat trién ca bén k¥ ning.

Nguoi phong van: Cam on em d3 hop tac cing co!

HOC SINH 33:

Nguoi phong van: CO chao em. Cd c6 thé biét tén em 1 gi khdng?

HS33: Tén em la Vii, dén tir 16p 5C.

Ngudi phong van: C6 ¢6 vai cAu mudn hoi em. Nhitng hoat dong em can lam viéc
theo cap trong 16p tiéng Anh 1 gi?

HS33: Hoi va tra 101 phan D trong sach gido khoa.

Nguoi phong van: Phan D 1a phan thyc hanh cdu tric ding khong?

HS33: Da dung.

Nguoi phong van: Em c6 thich cac hoat ddng nhom trong 16p hoc tiéng Anh khong?
HS33: Da thich. Em thich cac hoat dong nhom 16n.

Nguoi phong van: Hoat dong nao 1a 1am theo nhom?

HS33: Da la choi game va vé tranh.

Nguoi phong van: Trong cac hoat dong d6, gido vién cia em ¢6 giam sat va giup d&
em khong? C6 ay co gi61 han thoi gian cho hoat dong khong?

HS33: Da c6 hudng dan va c6 cho thoi gian khoang 10 phut.

Nguoi phong van: Theo em thi tir vung va céu trac tiéng Anh CO kho khong?

HS33: Da cb, rat kho. K§ ning néi tiéng Anh ctia em khong tt.

Nguoi phong van: Em mudn cai thién nhimng k¥ ning tiéng Anh nao?

HS33: Da, k¥ nang néi.

Nguoi phong van: C6 nghi em c6 thé 1am dugc néu em cb hét sirc. Cam on em.
HOQC SINH 34:

Nguoi phong van: Xin chao. Em hiy tu gidi thiéu vé minh.

HS34: Em tén l1a Viét, hoc sinh Truong Tiéu hoc Hoa Thanh.

Nguoi phong van: CO c¢6 mét vai cau hoi danh cho em vé mdn tiéng Anh. Em c6 thich
hoat ddng nhom doi trong 16p hoc tiéng Anh khéng?

HS34: Da thich.

Nguoi phong van: Em thuc hién nhom déi ¢ hoat dong gi?

HS34: CO em thudng yéu cau em hoi va tra 101 cac cac mau cdu cung voi ban.
Nguoi phong van: Em thay tiéng Anh c6 kho khdng?

HS34: Da kho, em khong thé nhé hét tir tiéng Anh.

Ngudi phong van: Em c6 thich 1am viéc nhom trong gid hoc tiéng Anh khong? Em
duoc yéu cau lam viéc theo nhom & nhitng hoat dong nao?

HS34: V& so dd vé mot chu dé do c6 em dua ra.

Nguoi phong van: Khi em vé xong, tiép theo em lam gi?
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HS34: Ching em néi vé so dd dé trude 16p.

Nguoi phong van: Ai trinh bay?

HS34: Da, truéng nhom.

Nguoi phong van: Trong qua trinh hoat dong, gido vién ctia em c6 gitp nhdm khong?
HS34: Da c6 chir ¢d, c6 em quan sét va gilp ching em trinh bay san pham.

Phong van: Gido vién ciia em c6 hudng dan em nhan xét cac san pham va phan trinh
bay cta nhoém khéac khong?

HS34: Da c0.

Ngudi phong van: Em can trau dbi k¥ ning tiéng Anh nao nhat?

HS34: Da 1a k¥ nang néi.

Nguoi phong van: CO biét rdi. Cam on em.

HOC SINH 35:

Nguoi phong van: Xin chao em. Tén em la gi?

HS35: Tén em la Tam, hoc sinh 16p 5C.

Nguoi phong | van: Bay gio hdy cho cd biét mot s6 hoat dong em thudng 1am trong
c4c tiét hoc tiéng Anh?

HS35: Em da hoi va tra 101 cac cau haéi voi ban.

Nguoi phong van: Em nghi gi vé hoat dong phong van: di quanh 16p dé ban cho minh
va dat cau hoi?

HS35: Em thay hoat dong 4y vui.

Nguoi phong van: Em c6 thich 1am viéc nhém trong gid hoc tiéng Anh khong?
HS35: Da c6.

Nguoi phong van: Em 1am viéc theo nhom & nhirng hoat dong gi?

HS35: Em tim hiéu nhimg tir méi. CO ra chu de chung em thao luan dé tim nhiéu tir
cé lién quan den chu dé 4y, cang nhiéu cang tot.

Ngudi phong van: Nghe c6 vé hay! Gido vién ciia em c6 gidm st va huéng dan nhom
khong?

HS35: C6 chtr ¢6. CO6 em khuyén khich chiing em dong ndo va ty tin chia sé ¥ tudng
ngay ca khi cdu tra 101 cia em chua chinh xéc.

Phong van: Gido vién ctia em c6 huéng dan em céch nhan xét y tuong cua hoc sinh
khéc khong?

HS35: Da cling co.

Nguoi phong van: Em c¢6 quan tdm dén hoat dong lam thiép trong nhém khong?
HS35: Da. Em that su rat thich cit gidy va trang tri thiép.

Nguoi phong van: Ngon ngir nao duoc su dung trong 16p hoc tiéng Anh ctia em?
HS35: Ca tleng Anh va tiéng Vigt.

Nguoi phong van: Em co nght rang tiéng Anh 1a mot mon hoc khé khong?

HS35: Da c6. C6 qua nhleu tir tiéng Anh ma em khdng hé biét.

Nguoi phong van: Em mudn k¥ ning tiéng Anh ndo ctia minh cai thién nhét?

HS35: Da 1a k¥ ning n6i. Em mudn néi tiéng Anh véi ngudi nude Ngoai.

Nguoi phong van: Tt 1am! C nghi em 1am dugc d6. Cam on em!

HOC SINH 36:

Nguoi phong van: Xin chao em. Em hay tu gi6i thiéu vé minh di.

HS36: Tén em la Phdc Khang, hoc sinh truong Tiéu hoc Hoa Thanh.
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Nguoi phong van: C6 mudn hoi em mot s6 ciu lién quan dén viée hoc tiéng Anh.
HS36: Da co.

Nguoi phong van: Trong 16p tiéng Anh, em lam viéc theo cdp nhiing hoat dong nao?
HS36: Em hoi va tra 101 cac cau hoi voi ban cua em.

Nguoi phong van: Em nghi gi vé hoat dong di vong quanh 16p dé tim ban va phong
van ho?

HS36: Em cam thay hoat dong d6 rat tot vi nd co thé giup chiing ta phat trién k¥ ning
nghe, n6i, doc va viét.

Ngudi phong van: Em c6 thidy khé ma trinh bay y tuéng clia em bang tiéng Anh
khong?

HS36: Da co, d6i khi vi em khong biét tat ca cac tir tiéng Anh dé thé hién y tudng cua
minh cho t6t.

Ngudi phong van: Em c6 thich hoat dong nhém 5 hodc 6 hoc sinh tong 16p hoc tiéng
Anh khéng?

HS36: Thua co, co.

Ngudi phong van: Sao em lai thich no?

HS36: Bai vi em thich lam viéc chung va chia sé y tudng véi ban bé cua em.

Ngudi Phong Van: Bang Tiéng Anh ding khong?

HS36: (Cudi) Da. Hau nhu bang tiéng Anh.

Nguoi phong van: Gido vién ciia em c6 gidm sat va gidp em hoc tap khong?

HS36: Da c6. Co em ltc nao ciing giup em. CO stra phat am va ngitr di€u ctia em.
Nguoi phong van: Em c6 nghi rang tiéng Anh la mot mon hoc kho khong?

HS36: Em khong nghi vay. Em rang hoc tleng Anh, 10i em ciing n6i dugc thdi.
Nguoi phong van: Em c6 thich thuyét trinh bang tleng Anh khong?

HS36: Ciing ¢6 ludn c6. Em hay xung phong thuyét trinh bang tiéng Anh trong 16p
lam.

Ngudi phong van: Hoc sinh gioi ddy mal Em mudn cai thién k¥ ning tiéng Anh nio
trong thoi gian téi?

HS36: Thua co, ca bén k¥ nang: nghe, noi, doc va viét.

Nguoi phong van: Cam on em.

HOQC SINH 37:

Nguoi phong van: Chao em. Em hay tu gidi thiéu vé ban than chut di na.

HS37: Em chao ¢6 Yén. Tén em la Hy Khang, hoc sinh trudng Tiéu hoc Hoa Thanh.
Ngudi phong van: Co ¢6 mot vai cau hoi cho em, lién quan dén mdn tiéng Anh! Trong
gid hoc tiéng Anh, em ¢ thich lam viéc theo cip ¢ khong?

HS37: Da c6. Em thudng hoi va tra 161 cac mau cau theo cip doi.

Ngudi phong van: Em nghi sao vé viéc di quanh 16p dé tim ban phong van?

HS37: Hoat dong doé that vui.

Ngudi phong van: Em da bao gid bao cdo hoic trinh bay két qua hoat dong ciia em
trong cac bai hoc tiéng Anh chua?

HS37: Da c6, nhung hiém khi lim co.

Ngudi phong van: Em bao céo bang tiéng Anh hay tiéng Viét?

HS37: Em da bao cao bang tiéng Anh.

Nguoi phong van: Em c6 thay kho khin khi bao céo bang tiéng Anh khong?
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HS37: Co cb oi.

Nguoi phong van: Tai sao em thiy kho vay?

HS37: Vi em dau c6 gidi mon tiéng Anh.

Nguoi phong van: Con lam viéc nhom thi sa0? Em c6 bao gid hoc tiéng Anh theo
nhom chua?

HS37: Da c6, thinh thoang ciing ¢ hoc nhom. Ching em vé& nhiing tranh don gian.
Ngudi phong van: Va sau do em da lam gi?

HS37: M6t trong nhitng ngudi ban trong nhém em s& thuyét trinh trude 16p.

Nguoi phong van: Tai sao em khdng trinh bay?

HS37: Em khong thé néi tiéng Anh troi chay c6 oi.

Nguoi phong van: C nghi em nén thir. Mot ngay nao d6 em c6 thé néi tiéng Anh luu
loat nhur em mudn thi sao.

HS37: Da co.

Nguoi phong van: Tiéng Anh hay tiéng Viét duoc ndi trong 16p hoc tiéng Anh cua
em?

HS37: Da, ca hai. Poi luc néi tiéng Viét con hau nhu tui em néi tiéng Anh.

Ngudi phong van: Gido vién c6 gidp gi cho em trong viéc hoc khong?

HS37: Da cd, chic chin rdi. C6 em day em cach doc tiéng Anh va sira 15i sai cho em.
Ngudi phong van: Em muébn nang cao k¥ ning tiéng Anh nao?

HS37: Da ca 4 ki nang.

Nguoi phong van: U. Cé cam on em d3 hop téc.

HOQC SINH 38:

Ngudi phong van: Xin chao em. Em hay tu gi6i thiéu vé minh chut di.

HS38: Da em chao c6. Em tén 12 Binh Minh, 1a hoc sinh trudng Tiéu hoc Hoa Thanh.
Nguoi phong van: CO mubn hoi mot s cau lién quan dén tiét hoc tiéng Anh cta em.
HS38: Da co.

Nguoi phong van: Em 1am viée theo cip & nhirng hoat dong nao?

HS38: Hoi va tra 161 cau hoi véi ban.

Nguoi phong van: Em nghi gi vé hoat dong em di quanh 16p dé tim ban va phong van
ho theo yéu cau cua gido vién?

HS38: Em cam thiy hoat dong nay 14 rat tha vi.

Nguoi phong van: Em di bao gior bao cao két qua trude 16p chua?

HS38: Da cd. Em da miéu ta cac burc tranh ciia em trude 16p.

Nguoi phong van: Bang tiéng Anh hay tiéng Viét?

HS38: Da bang Tiéng Anh chir co.

Ngudi phong van: Noi dung tranh vé chu dé gi?

HS38: V& nhitng con vat yéu thich caa em.

Nguoi phong van: Em c6 thiy kho khin khi bao céo bang tiéng Anh khong?

HS38: Da khong kho.

Ngudi phong van: Sau nhitng hoat dong nay, em nghi minh di phat trién nhiing k§
nang tiéng Anh nao?

HS38: Em phat trién k¥ ning nghe va noi.

Nguoi phong van: Em c6 thich cac hoat dong nhom khoang 5 hodc 6 hoc sinh trong
16p hoc tiéng Anh khdng?
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HS38: Da c0.

Nguoi phong van: Nhitng hoat dong ndo em 1am viéc trong nhoém 16n?

HS38: Liét ké cac tir lién quan dén bai hoc va doc tir méi.

Nguoi phong van: Trong cac hoat dong dé, gido vién cua em ¢6 giam sat va giup d&
em khong?

HS38: Da co.

Nguoi phong van: Gido vién ctia em ¢ dua ra gi6i han thoi gian cho hoat dong d6
khong?

HS38: Da c6. Khoang 5-10 phut, tuy vao tirng hoat dong.

Interviewer: Nhirng ngdn ngit ndo dugc str dung trong 16p hoc tiéng Anh ctia em?
HS38: Da la tiéng Anh va tiéng Viét.

Nguoi phong van: Tir vung va cdu tric ciu trong bai thuyét trinh c6 khé voi em
khong?

HS38: Da hoi khoé mét chut.

Nguoi phong van: Em mudn phat trién k¥ ning tiéng Anh nao?

HS38: Em mudn phat trién k§ nang néi cia minh.

Nguoi phong van: Cam on em.

HOQC SINH 39:

Nguoi phong van: Chao em. Em hay tu gi6i thiéu doi chit vé ban than.

HS39: Thua c6! Tén em 1a Hoang Minh, hoc sinh trudng Tiéu hoc Hoa Thanh.
Nguoi phong van: CO c6 mot vai cau hoi cho cac em, lién quan dén mén tiéng Anh.
Em c6 thich hoat dong d6i trong 16p hoc tiéng Anh khong? Em lam viéc theo cip
trong nhitng hoat dong nao?

HS39: Em thich 1am viéc nhom do6i. Em hoi va tra 101 nhitng cu trac mai theo cap.
Ngudi phong van: Em c6 cam thiy kho noi tiéng Anh khong?

HS39: Da c6. Em khéng thé nhé tir tiéng Anh dé noi.

Nguoi phong van: Theo nhém 16n thi em thuc hién véi nhimg hoat dong nao?

HS39: Da vé tranh don gian.

Nguoi phong van: Con gi nita khong?

HS39: Da lap thoi biéu va néi vé no.

Nguoi phong van: Nghe ¢ vé tha vi nghen! Gigo vién ctia em c6 huéng dan va giup
em nhiing hoat dong dé khong?

HS39: Da c6. C6 em gilp tui em v& céc chi tiét. Co huéng dan chiing em cach mo ta
hinh anh.

Nguoi phong van: R6i em mo ta tranh bang tiéng Anh hay tiéng Viét?

HS39: Da bang Tiéng Anh.

Nguoi phong vin: Néu em dugc chon 13 ngudi thuyét trinh cho nhém, em c6 dong ¥
khong?

HS39: Da dong ¥ chir sao khong cd. CO diéu, em khong thé noi tiéng Anh troi chay
nhu mong doi vi c6 qua nhiéu tir mi ma em khong biét.

Ngudi phong van: Em mubn k¥ ning tiéng Anh nao cai tién nhat?

HS39: La k¥ nang noi. Em thich noi tiéng Anh that nhanh.

Nguoi phong van: U. Cam on em.

HOC SINH 40:
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Nguoi phong van: Xin chao em. Em hdy tu gidi thiéu vé ban thdn mot chut.

HS40: Em chao ¢6 Yén. Tén em 1a Nhat Tan dén tir 16p 5C.

Nguoi phong van: C c6 mot s6 cau hoi danh cho em vé mdn tiéng Anh. Em ¢ thich
hoat dong cip doi trong 16p hoc tiéng Anh khdng?

HS40: Da thich.

Ngudi phong van: Em lam viéc theo cip ¢ nhiing hoat dong nao?

HS40: Em thue hanh cac cau, 1am phan D trong sach gido khoa dé hoi va tra 101 véi
ban.

Ngudi phong van: Em nghi gi vé cac hoat dong di quanh 16p, tim ban va phong van
ho, str dung cac cau hoi goi y?

HS40: Em nghi rang hoat dong d6 t6t cho chiing em.

Nguoi phong van: Em thiy c6 kho khin gi khi thuyét trinh bang tiéng Anh?

HS40: Em thay kho khi sir dung tir vung trong céc ciu.

Nguoi phong van: Em thuc hién nhirg hoat dong nao trong nhém?

HS40: La hoat dong tim tat ca cc tir ma chung em biét vé mot chu dé va choi trd
choi.

Ngudi phong van: Gido vién ciia em c6 hudng dan em trong hoc tap khong?

HS40: Da c6. CO em chi dan that ki, d6i khi bang tiéng Viét dé chung em hiéu luat
choi mot cach ro rang.

Nguoi phong van: Gido vién ciia em ¢6 hudng din em danh gia cac nhom khéc
khong?

HS40: Da c6. CO em cung cap cho chiing em mét s6 cau phd bién thuong duoc sir
dung dé nhén xét.

Nguoi phong van: Em mudn trau doi nhitng k¥ nang tiéng Anh nao?

HS40: Da k¥ nang nghe va noi.

Nguoi phong van: Cam on em!

HOQC SINH 41:

Nguoi phong van: Chao em. Em hay tu gi6i thiéu vé ban than.

HS41: Tén ctia em la Tién.

Nguoi phong van: Co c6 thé hoi em mot s6 cau hoi vé 16p tiéng Anh cua em duoc
khong?

HS41: Da c¢6, duogc.

Nguoi phong van: Em 1am viéc theo cip & nhimng hoat dong nao?

HS41: Em hoi va tra 1oi cac cu trac méi theo cip.

Nguoi phong van: Em nghi gi vé hoat dong phong véan di quanh 16p dé tim ban cho
minh?

HS41: Em thiy hoat dong dy vui.

Ngudi phong van: Em c6 thich 1am viéc nhém trong gio hoc tiéng Anh khong?
HS41: Da cé.

Nguoi phong van: Em lam nhiing hoat dong gi theo nhom?

HS41: Da hat va choi tro choi.

Nguoi phong van: Em da lam gi trong céc trd choi?

HS41: Em nghe k¥ hudng dan cta cd dé choi cho thing.

Nguoi phong van: Gido vién ctia em c6 dit ra thoi gian cho céc trd choi khong?
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HS41: Da c6, 5 - 6 phut.

Nguoi phong van: Em hoc duoc gi tir nhitng bai hat?

HS41: Em c6 thé nhé nhing tir moi qua nhimg giai diéu va am nhac lam em thu gian.
Em khong thay chéan trong 16p tiéng Anh.

Nguoi phong van: C ciing thich 4m nhac. Tt vung tiéng Anh va mau ciu c6 khé véi
em khong?

HS41: Da c6. Em khéng thé nhé hét duge.

Phong van: Gido vién ctia em c6 huéng dan em cach nhan xét bai 1am cua cic nhom
khéac khong?

HS41: Da c6. Cd em gilip chliing em dua ra ¥ kién va dé nghi chinh stra cho cac nhém
khac.

Nguoi phong van: Em mudn trau doi nhitg k¥ ning tiéng Anh nao?

HS41: Ca bon k¥ nang lubn ¢d, dac biét 1a k§ niang nghe va noi.

Nguoi phong van: C6 cam on em!

HOC SINH 42:

Nguoi phong van: Xin chao em. Tén em Ia gi?

HS42: Tén em la Thu, hoc sinh truong Tiéu hoc Hoa Thanh.

Nguoi phong van: C0O c6 vai cau hoi mubn hoi em. Em thuong 1am nhiing hoat dong
gi trong cac budi hoc tiéng Anh?

HS42: Em dat va tra 161 cau hoi béng cach sur dung hinh anh, hat bai hat, doc tor moi,
xem video trén TV va choi tro choi.

Nguoi phong van: Trong sé d6, em thuong lam viéc theo cip va theo nhom & nhiing
hoat dong nao?

HS42: Em hoi va tra 101 cac ciu trac méi theo cip va hat cac bai hat theo nhém.
Ngudi phong van: Em nghi gi vé phong van khi di quanh 16p dé tim ban cho minh?
HS42: N6 gitp em c6 thém kién thuc.

Nguoi phong van: Ngon ngir nao em ndi trong 16p tiéng Anh?

HS42: Chi yéu 1a tiéng Anh, nhung déi khi c6 ca tiéng Viét.

Nguoi phong van: Tai sao thé?

HS42: Em khong thé biét cac tir tiéng Anh c6 lién quan, nén em néi tiéng Viét.
Nguoi phong van: Gido vién cua em ¢ gidm sat cac hoat dong va gitip em hoc tap
khéng?

HS42: Da co.

Nguoi phong van: Gido vién ctia em ¢6 gi6i han thoi gian cho cac hoat dong khong?
HS42: C6 chu co, thong thudong khoang 10 phut dé thao ludn va chia sé ciu tra 10i
v6i cac nhom khac.

Nguoi phong van: Em c6 thich cac nhiém vy trinh bay khong?

HS42: Da khong c6 a. Ky nang néi cua em khong t6t.

Nguoi phong van: Em mudn phat trién ky nang tiéng Anh nao nhét?

HS42: Tt nhién la k§ ndng noi cua em roi.

Nguoi phong van: OK. Cam on em!

HOQC SINH 43:

Nguoi phong van: CO chao em. Tén em la gi?

HS43: Em chao c6. Em tén 1a Tu, 14 hoc sinh trudng Tiéu hoc Hoa Thanh.
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Nguoi phong van: CO ¢6 mot s6 cau hoi lién quan dén viée hoc tiéng Anh dé hoi em.
HS43: Da co.

Nguoi phong van: Em 1am viée theo cip trong cac hoat dong nao & 16p tiéng Anh?
HS43: Em hoi va tra 101 cac cau hoi voi ban cua em.

Nguoi phong van: Em nghi gi vé hoat dong di vong quanh 16p dé tim ban va phong
van?

HS43: Em nghi rang no & gitp em biét nhiéu tir tiéng Anh hon.

Nguoi phong van: Em c6 thich cac hoat dong nhém trong gid hoc tiéng Anh khong?
HS43: Da c6. Ching em thuong thao luan nhiing bai doc kho trong sach gido khoa
theo tirng nhém.

Ngudi phong van: Cac em lubn thao luan bang tiéng Anh a?

HS43: Da khong, khong phai lac nao ciing viy. Dai khi ching em ciing noi tiéng
Viét.

Ngudi phong van: Tai sao lai thé?

HS43: Em khong thé biét cac tir tiéng Anh c6 lién quan, nén em néi tiéng Viét.
Nguoi phong van: Gido vién ctia em ¢6 gidm sat va hudng ddn nhoém cua em khong?
HS43: Da co.

Ngudi phong van: Gido vién cia em ¢6 gi6i han thoi gian cho hoat dong d6 khong?
HS43: Da c6, thong thuong khoang 6-7 phut dé thao luan va chia sé cau tra 10i véi
cac nhom khéc.

Nguoi phong van: Em c6 thich cac nhiém vu trinh bay khong?

HS43: Da c6. Em thudng xung phong thuyét trinh trude 16p.

Nguoi phong van: Tuyét voi! Em muén phat trién ky nang tleng Anh nao nhat?
HS43: Ca bon k¥ nang, dac bi¢t la em mudn noi tleng Anh t6t nhu nguoi ban xu.
Nguoi phong van: CO tin rang em c6 thé 1am dugc. Cam on em!

HOQC SINH 44:

Nguoi phong van: Xin chao em. Tén em la gi?

HS44: Xin chao ¢6. Em tén 14 phc, hoc sinh truong Tiéu hoc Hoa Thanh.

Ngudi phong van: Co ¢6 mot HS6 cau hoi mudn hoi em vé gio hoc tiéng Anh. Em ¢
thich hoat dong cip doi trong 16p hoc tiéng Anh khong?

HS44: Da c6.

Nguoi phong van: Nhitng hoat dong ndo em dugc yéu cau lam viéc theo cap?

HS44: Da, hoat dong hoi va tra 101 cau triic trong phan D trong séch giéo khoa.
Ngudi phong van: Em nghi sao vé viéc di quanh 16p dé tim ban phong van?

HS44: Em nghi rang hoat dong nay t6t cho em bai vi em c6 thé noi tiéng Anh nhiéu
hon.

Nguoi phong van: Em ¢6 cam thay khé néi tiéng Anh khong?

HS44: Da cd, em khong biét mot s6 tir moi dé thé hién ¥ tudng.

Nguoi phong van: Em c6 thich 1am viéc theo nhom trong 16p tiéng Anh khong?
HS44: Da cé.

Nguoi phong van: Em duoc yéu cau thuc hién nhitng hoat dong nao theo nhém?
HS44: La choi tro choi va vé so do.

Nguoi phong van: Trong cac hoat ddng nhom, gido vién ctia em c6 giam sét va gidp
em nhiéu khong?
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HS44: Da nhiéu.

Nguoi phong van: Co Ay giup gi cho em?

HS44: C6 dua ra cac quy tic cua tro choi nhiéu lan. Co gilp em trinh bay cac so do.
Nguoi phong van: Theo em, tir vung tiéng Anh va cdu tric ciu c6 kho hay khong?
HS44: Rat khé co a.

Nguoi phong van: Em can nang cao nhitng k¥ ning tiéng Anh nao?

HS44: K§ nang noi va thuyét trinh trude 16p. Gid em con hay ngai ldm ¢ oi.

Nguoi phong van: C6 1én! Em c6 thé lam duoc ma. Cam on em! Tam biét va gip lai
em.

HOC SINH 45:

Ngudi phong van: Chao em. C6 c6 thé biét tén em khong?

HS45: Em chao c6. Em tén 1a Bich Nhi, hoc sinh truong Tiéu hoc Hoa Thanh.
Nguoi phong van: CO c6 mot s6 cau hoi danh cho cac em vé cac bai hoc tiéng Anh.
Em c6 thé liét ké mot sb hoat dong yéu thich ma em lam trong cac bai hoc tiéng Anh
khéng?

HS45: Em lam nhiéu viéc nhu hoc tir va cu triic mai, ddi thoai vai cac ban clng 16p,
hat, choi tro choi va lam bai téap.

Nguoi phong van: Em lam viéc theo cip va theo nhém nhirng hoat dong nao?

HS45: Em hoi va tra 101 cac cdu mau va thuc hién doi thoai véi ban ctia em. Doi khi
em hat theo nhom. Em thich lam viéc theo cap hon la lam viéc theo nhom.

Nguoi phong van: Tai sao em thich 1am viéc theo cip?

HS45: Boi vi ban em thuong tam chuyén khi thao Iuan trong nhom.

Ngudi phong van: CO hiéu rdi. Em cam thay thé nao vé viéc di quanh 16p dé tim ban
phong van?

HS45: Em nghi rang hoat dong d6 gitip em biét thém tir vung.

Nguoi phong van: Con hoat dong v& tranh va 1am thiép thi sao? Em c6 thich khong?
HS45: Da co, ching rat tha vi.

Nguoi phong van: Em c6 cam thay kho khan khi gido vién yéu cau em thuyét trinh
trudc 16p bang tleng Anh khong?

HS45: Mot chut. Néu ¢d em chi cho em céch trinh bay va cho em du thoi gian dé
chuén bi, em nghiem co thé lam duoc.

Nguoi phong van: That vui khi nghe em néi vay. Cho cd biét ngon ngit nao duoc
diing trong céc tiét hoc tiéng Anh ctia em?

HS45: Da ca tiéng Anh va tiéng Viét.

Nguoi phong van: Tai sa0 em noi tiéng Viét trong céc tiét hoc tiéng Anh?

HS45: Vi Chung em khong blet tir tiéng Anh lién quan dé dién dat y tudng.

Nguoi phong van: CO biét roi. Va gido vién ctua em cé hd trg em 1am viéc theo cip
va theo nhom khéng?

HS45: Da c6. C6 4y di vong quanh sira lai cach phat 4m ctia em.

Nguoi phong van: Em can trau doi nhitng k¥ ning tiéng Anh nao?

HS45: Ca bdn k¥ nang, dic biét 1a noi va nghe.

Nguoi phong van: Cam on em.

HOQC SINH 46:

Nguoi phong van: Xin chao em. Tén em la gi?
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HS46: Da em chao cd. Em tén 1a Thanh Tan, hoc sinh truong Tiéu hoc Hoa Thanh.
Nguoi phong van: Em thich Aiéng Anh khong Tan?

HS46: Da em khong thich ldm.

Ngudi phong van: Sao vay?

HS46: Em khong thé ghi nh¢ céc tir tiéng Anh dé noi khi dbi thoai.

Nguoi phong van: Hay cho ¢6 biét mot s6 hoat dong ma em duogc yéu cau thyuc hién
nhém do6i?

HS46: Em hoi va tra 101 cac cAu mau vdi ban ciia em.

Nguoi phong van: Em nghi sao vé viéc di quanh 16p dé tim ban phong van?

HS46: Em khong thich hoat dong d6 vi em khong gioi ky nang noi.

Nguoi phong van: Con nhitng hoat dong nao em 1am viéc theo nhom?

HS46: Da vé cac so dd vé mot chu dé.

Nguoi phong van: Em c6 can phai thuyét trinh cho so d6 d6 khong?

HS46: Da c6. Truong nhom s¢€ trinh bay.

Nguoi phong van: Trinh bay bang tiéng Anh hay tiéng Viét?

HS46: Da bang Tiéng Anh.

Nguoi phong van: Gido vién cua em c6 huéng din em nhan xét vé bai 1am va bai
thuyét trinh cua cac nhom khac khong?

HS46: Da c6. Chiing em sira nhitng 18i sai cia nhdm khéc va nhan xét vé cach phat
am cua cac ban ay.

Ngudi phong van: Tot lim! Em mudn cai thién k¥ nang tiéng Anh nao?

HS46: Da ca bon k¥ ning, dic biét 13 k§ ning noi.

Nguoi phong van: Cam on um. Tam biét va hen gap lai em.

HOC SINH 47:

Nguoi phong van: Xin chao em. Em hay tu giéi thiéu vé ban than doi chdt.

HSA47: Da em chao ¢6. Em tén la Bao Nhi.

Nguoi phong vin: C6 mubn hoi mot sé cdu hoi lién quan dén tiét hoc tiéng Anh can
hoéi em.

HS47: Da co.

Nguoi phong van: Em 1am viée theo cip nhitng hoat dong niao?

HS47: Em hoi va tra 10 cdc cau hoi v6i ban minh.

Nguoi phong Van Em nghi gi vé hoat dong di vong quanh 16p dé ban, phong véan ho?
HS47: Em nghi rang hoat dong d6 giup em phat trién nhiéu k¥ ning tiéng Anh.
Nguodi phéng van: Em cé thich lam vi¢c theo nhom vaéi khoang 5 hodc 6 ban trong
16p tiéng Anh khong?

HS47: Da c6 chur.

Nguoi phong van: Nhitng hoat dong nao em lam viéc nhom?

HS47: Em liét ké céc tir lién quan dén mot chu dé cu thé trong nhom.

Nguoi phong van: Gido vién ciia em c6 gi6i han thoi gian cho hoat dong d6 khong?
HS47: Da co.

Phong van: Gido vién ctia em c6 hudng dan em cach trinh bay san pham ctia nhom
khong?

HS47: Da cd, c6 c6 huéng dan, nhung ching em thuong khong c6 du thoi gian dé
thuyét trinh.
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Nguoi phong van: Vay gido vién cua em xi 1y ra sao?

HS47: Co Ay yéu cau chung em thuc hanh thuyét trinh ¢ nha va thuyét trinh trong tiét
hoc tiép theo.

Nguoi phong van: Gido vién ctia em c6 yéu cau em thyc hién bai thuyét trinh bang
tiéng Anh hay tiéng Viét?

HS47: Bang tiéng Anh.

Nguoi phong van: Co khi nao em néi tiéng Viét trong cac tiét hoc Tiéng Anh khong?
HS47: Da c6, tat nhién r01 (Cuoi), khi em khong thé dién dat ¥ tuéng bang tiéng
Anh, em m&i n6i sang tiéng Viét.

Nguoi phong van: Gido vién ciia em phan ng thé nao Vé tinh hudng d6?

HS47: C6 dich y tuong cta em sang tiéng Anh, va yéu cau em lap lai theo co.
Nguoi phong van: Tir vung va cau trac céu c6 kho voi em khong?

HS47: Da co, rat kho.

Ngudi phong van: Em can trau doi nhitng k¥ ning tiéng Anh nao?

HS47: Tét ca cac k¥ ning tiéng Anh, dic biét 1a k¥ nang noi.

Ngudi phong van: Cam on em.

HOC SINH 48:

Nguoi phong van: Xin chao em. Em hay tu gidi thiéu doi chit vé minh.

HS48: Da em chao c6. Em tén la Nhu.

Nguoi phong van: CO ¢6 mot sé cau mudn hoi em vé cac gid hoc tiéng Anh. Em lam
viéc theo cdp trong nhitng hoat dong nao?

HS48: Em da hoi va tra 10i cac cau triic méi trong phan D trong sach gido khoa.
Ngudi phong van: Em nghi gi vé phong van khi di quanh 16p dé ban cho minh?
HS48: N6 rat c¢d ich cho em. Chlng em c6 co hoi dé n6i tiéng Anh.

Nguoi phong van: Néu gido vién cia em to chirc hoat dong vé va thuyét trinh. Em c6
san sang tham gia cic hoat dong d6 khong?

HS48: Tat nhién & ¢6 rdi. Chiing that thi vi. Chiing em ¢6 co hdi néi tiéng Anh nita.
Nguoi phong van: Em va gido vién ctia em c6 ludn néi tiéng Anh trong 16p hoc tiéng
Anh khong?

HS48: Da khong. Doi khi chiing em ciing néi tiéng Viét.

Nguoi phong van: Khi nao?

HS48: Khi em can hoi thém ¥ tudng trong d6i thoai, em khong biét dién dat bang
tiéng Anh. Em noi tiéng Viét va c6 em hd trg. CO dich cac y tudng d6 sang tiéng Anh
gitp em.

Nguoi phong van: Em c6 cam thay khé néi tiéng Anh khong?

HS48: Da c6, boi vi em khong c6 du von tir.

Ngudi phong van: Em c6 thich 1am viéc nhém trong gio hoc tiéng Anh khong?
HS48: Da co.

Nguoi phong van: Em 1am nhiing hoat dong gi theo nhém?

HS48: Em doc tir méi va vé tranh.

Nguoi phong van: Em c6 thich hoat dong 1am thiép chuc mimg khong?

HS48: Da c6. S& th vi 1dm.

Phong van: Gido vién cia em c0 giam sat va hudng dan em hoc tiéng Anh khong?
HS48: Da c6. Co em stra phat am cua em.
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Nguoi phong van: Em mudn phat trién k§ ning tiéng Anh nao?

HS48: Da. Ky nang nghe, néi va doc.

Nguoi phong van: OK. Cam on em! Tam biét!

HOC SINH 49:

Nguoi phong van: Xin chao. Tén em la gi?

HS49: Em tén la Phd, hoc sinh truong Tiéu hoc Hoa Thanh.

Nguoi phong vin: C c6 mot s6 cau hoi mudn hoi em vé cac gid hoc tiéng Anh. Em
lam viéc theo cap trong nhiing hoat dong nao?

HS49: Em hoi va tra 101 cac cau trac moi trong Phan D trong Sach gido khoa véi ban
clia em.

Ngudi phong van: Em nghi gi vé hoat dong phong van?

HS49: That vui va n6 gitp chiing em néi tiéng Anh.

Nguoi phong van: Em c¢6 cam thay kho néi tiéng Anh khong?

HS49: Da c6 chw, tai vi em khong thé nhé hét nhitng tir méi va nhitng cau tric méi.
Nguoi phong van: Gido vién ctia em c6 giam sat va hudng ddn nhom caa em khong?
HS49: Da c6. C6 gilp d& va dong vién em doc va viét bang tiéng Anh.

Nguoi phong van: Em c6 thich 1am viéc nhom trong gio hoc tiéng Anh khong?
HS49: Da khéng thua c6. Em ngai lim. K¥ ning noi ctia em khong tt.

Nguoi phong van: Em c6 thich 1am thiép va vé tranh theo chu dé khong?

HS49: Da c6. Nhung em khong mudn 13 nguoi thuyét trinh ctia ca nhém. Em chi thich
v€ va t6 mau thoi.

Nguoi phong van: Co biét roi, nhung ¢ nghi em nén cd gang ndi chuyén mdi ngay.
Thuyét trinh gitip em phat trién k¥ nang ndi ma.

HS49: Da co.

Phong van: Nhitng ngdn ngit duge noi trong 16p hoc tiéng Anh ciia em?

HS49: Chi yéu 1a tiéng Anh va d6i khi 1a tiéng Viét.

Nguoi phong van: Vay a? Khi nao em noi tiéng Viét?

HS49: Khi em nhan xét vé san pham cila ngudi khac.

Nguoi phong van: VAy con gido vién caa em? Co dy c6 ludn noi tiéng Anh trude 16p
khong?

HS49: Khong dau co, khong phai lac nao cing noi tiéng Anh. DP6i khi ¢6 em mudn
giai thich cac dlem ngir phap, ¢d ay ciing néi tiéng Viét.

Nguoi phong van: Em hy vong s& cai thién dugc k¥ ning tiéng Anh nao?

HS49: Da. Ky nang nghe va néi cua em.

Nguoi Phong Van: OK. Cam on em! Tam biét em nhen!

HOQC SINH 50:

Ngudi phong van: Xin chao em. Cho ¢ biét tén cua em nao.

HS50: Em chao c6. Em tén 12 Hoa. Em rat vui dugc gip co.

Nguoi phong van: Co cling vui khi dugce gip em. Co c6 vai cau hoi cho em vé gid
hoc tiéng Anh nhen.

HS50: Da co.

Nguoi phong van: Em c6 thich tiéng Anh khong?

HS50: Da co.

Nguoi phong van: Sao em lai thich tiéng Anh?
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HS50: Vi em thich choi trd choi tiéng Anh.

Nguoi phong van: Em lam viéc nhom déi & hoat dong nao?

HS50: C6 em thuong yéu cau em hoi va tra 101 céc cau mau vdi ban em.

Nguoi phong van: Em nghi sao vé hoat dong phong van?

HS50: Em nghi rang hoat dong d6 gitip em c6 nhiéu tir vung hon.

Nguoi phong van: Em c6 thich bao cdo két qua sau khi phong van khong?

HS50: Da cé.

Nguoi phong van: Sau khi lam viéc nhém déi va phong van, em nghi nhitng k§ ning
tiéng Anh ndo em dugc phat trién?

HS50: Da la k§ nang noi.

Nguoi phong van: Em c6 thich 1am viéc nhom trong gior hoc tiéng Anh khong?
HS50: Da cé.

Ngudi phong van: Véi nhitng hoat dong nao em lam viéc theo nhom?

HS50: V& mot s6 hoat dong chung ta nén va khong nén lam, sau do trinh bay bang
nhom.

Ngudi phong van: Em c¢6 thich thiép chiic mirng khong?

HS50: Da c6. Nghe thich vay c6.

Nguoi phong van: Em ¢6 néi 100% tiéng Anh trong 16p hoc khong?

HS50: Da khong c6 oi. Poi khi em can dién dat y twong ctia em bang tiéng Viét vi
em khong biét tir tiéng Anh thich hop.

Nguoi phong van: Gido vién ¢6 hd trg cho em trong hoc tap khéng?

HS50: Da c6 chir. Co a ay rat hay gitp em.

Nguoi phong van: Em mudn phat trién k§ ning tiéng Anh nao?

HS50: Da ca bon k¥ nang, dic biét 1a k§ nang noi.

Nguoi phong van: Cam on em.

HOC SINH 51:

Nguoi phong van: Xin chao. Tén em la gi?

HS51: Em chao c6. Tén em 1a Khoi, hoc sinh truong Tiéu hoc Hoa Thanh.

Ngudi phong van: CO c¢6 mdt vai cau hoi cho em, lién quan dén tiéng Anh! Em c6
thich hoat dong nhém doi trong 16p hoc tiéng Anh khéng? Em lam viée theo cip trong
nhitng hoat dong nao?

HS51: Da, em thich nhom d6i. Em thuong héi va tra 16i cac cdu mau cung voi ban.
Nguoi phong van: Em nghi sao vé hoat dong phong van?

HS51: Hoat dong d6 cho em co hoi noi tiéng Anh vo1 ban bé.

Ngudi phong van: Em lam viéc theo nhom & nhitng hoat dong nao?

HS51: Da shoi tro choi.

Ngudi phong vén: Con gi nira khong?

HS51: Thao luan vé cac nhiém vu doc va viét o tinh kho.

Nguoi phong van: Thao luan bang tiéng Anh hay tiéng Viét?

HS51: Da. Ca tiéng Anh va tiéng Viét. Em noi tiéng Anh, nhung cac ban em khdng
hiéu, nén em chuyen sang noi tiéng Viét.

Nguoi phong van: CO hiéu rdi. Gido vién c6 hd tro cic em trong cac hoat dong do
khong?

HS51: Da c6. C6 em quan sat va gitp d& khi chung em can c6.
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Nguoi phong van: Gido vién ctua em c6 chi cho em cach nhan xét cac bai 1am cua
nhom khac khéng?

HS51: Da cing c6. Chang em thuong duara y kién va sua 16i chinh ta cho cac ban.
Nguoi phong Van Em mubn trau doi nhitng k¥ ning tiéng Anh nao?

HS51: Em mudn nang cao k¥ ning nghe va n6i. Em mudn ndi tiéng Anh tét nhu
nguoi ban xur.

Nguoi phong van: U. C6 cam on. Tam biét em nhé.

HOC SINH 52:

Nguoi phong van: Xin chao em. Em hay tu giéi thiéu doi chit vé ban than di.

HS52: Em chéo c6. Tén em la My. Em Ia hoc sinh trudng Tiéu hoc Hoa Thanh.
Ngudi phong van: C6 mudn hoi em vai cau hoi.

HS52: Da co.

Nguoi phong van: Em lam viée theo cip déi ¢ nhitng hoat dong nao?

HS52: Da. Em hoi va tra 101 cac cau hoi voi ban cua em, sir dung goi y hinh anh.
Nguoi phong van: Em nghi gi vé ‘hoat dong phong van theo yéu cau ciia gido vién?
HS52: Hoat dong nay gitp em gan giii hon v&i ban bé va t tin hon trong viéc giao
tiép tiéng Anh.

Nguoi phong van: Em c6 thay kho noi va trinh bay bang tiéng Anh khong?

HS52: Da ciing ¢6 mot chut khé khan.

Ngudi phong van: Tai sao lai kho?

HS52: Boi vi em khdng biét nhitng tir la.

Ngudi phong van: Em c6 thich cac hoat nhom khoang 5 hodc 6 hoc sinh trong 16p
hoc tiéng Anh khong?

HS52: Da c6.

Ngudi phong van: Em dugc yéu cau thyc hién nhitng hoat dong nao theo nhom?
HS52: Da 1a liét ké cac tir lién quan dén chii dé va choi trd choi.

Nguoi phong van: Em c6 thich cac hoat dong 1am ap phich va v& tranh theo chu dé
khéng?

HS52: Da c6. Em thich v& 1am.

Nguoi phong van: Gido vién c6 hd tro em trong hoc tap khdng?

HS52: Da c6. CO em hay gitip d& em, nhung c6 khi chiing em 1am cho ¢6 em ndi gian.
Nguoi phong van: Sao ma gian?

HS52: Tui em 6n a0 quéa do co.

Ngudi phong van: Phai rdi, cAc em nén gilr im ling khi ¢6 dang noi cha. Em thay
hoat dong thuyét trinh 1a kho hay dé?

HS52: Em thay no6 kho, nhung hay hay.

Ngudi phong van: Hay hay ¢ diém nao?

HS52: Em c6 thé n6i chuyén véi ban em bang mot ngdn ngit khac. Em thiy tu hao
vé ban than em.

Nguoi phong van: Em mubn cai thién nhing k¥ nang tiéng Anh nao?

HS52: Da tat ca bon k¥ nang ludn ¢b oi.

Ngudi phong van: Cam on em. Tam biét va hen gap lai em nhe.

HOQC SINH 53:

Nguoi phong van: Chao em. Tén em 13 gi?
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HS53: Em chao c6. Tén em la Ngoc, hoc sinh trudng Tiéu hoc Hoa Thanh.

Ngudi phong van: Co ¢ vai cau hoi cho em.

HS53: Da co.

Nguoi phong van: Tiéng Anh c¢6 phai mén hoc yéu thich cia em?

HS53: Da khong phai, em thich mén 4m nhac.

Ngudi phong van: Tai sao em khdng thich mén tiéng Anh?

HS53: Da vi mon nay rat phirc tap. Nhiéu tir méi, nhiéu ciu trac. Em khéng thé nhé
hét dugc.

Nguoi phong van: Em nén tim mot phwong phap hoc phtt hop hon. Em ¢6 thé xem
phim hoat hinh tiéng Anh va hat nhitng bai hat tiéng Anh don gian. Du sao di nita,
em ciing hop tac tra 101 mot s6 cau hoi cia cd, duoc khong?

HS53: Da duoc.

Nguoi phong van: Em c6 thich hoat dong nhom déi khi hoc tiéng Anh khong? Em
lam viéc theo cap doéi trong nhitng hoat dong nao?

HS53: Da em thich 1am nhom d6i. Em hoi va tra 15i nhitng cu tric méi theo nhoém
doi.

Ngudi phong van: Em nghi sao vé viéc di quanh 16p dé tim ban phong van?

HS53: Thu vi ma cd.

Nguoi phong van: Em c6 thich cac hoat dong vé tranh va ap phich theo cha dé khong?
HS53: Da thich. Em thich v& va t6 mau, nhung em khong thé trinh bay tot nhé co.
Nguoi phong van: Co biét ma. Em hiy bat dau timg budc mat, roi k¥ nang tiéng Anh
cua em s€ dugc cai thién thoi.

HS53: Da co.

Nguodi phong van: Em c6 nhan duogc su hd trg caa gido vién trong viéc hoc tiéng Anh
khong?

HS53: Da c6. C6 chi cho em cach ddi thoai trong cac tiét hoc noi.

Nguoi phong van: Em c6 thich cac hoat nhém khoang 5 hoic 6 hoc sinh trong 16p
hoc tiéng Anh khong?

HS53: Da thua c6 khong, vi em khong thé thao luan trong nhom bang tiéng Anh va
em khéng hiéu duoc ban em nobi gi.

Nguoi phong van: Gido vién yéu cau em 1am viéc theo nhom & hoat dong nao?
HS53: Da hoat dong thao luan cac nhiém vu viét c6 noi dung kho va choi tro choi.
Phong van: Luc nao ciing thao luan bang tiéng Anh hé em?

HS53: Da khong dau c6. Em ciing c¢6 noi tiéng Viét rat nhidu trong cac ldc thao luan.
Nguoi phong van: Em mudn phat trién k§ nang tiéng Anh nao?

HS53: Da 1a k§ nang néi.

Nguoi phong van: Puoc rdi, cam on em nhé. Tam biét.

HOQC SINH 54:

Nguoi phong van: C chao em. Co c6 thé biét tén em dugc khong?

HS54: Da. Tén em la Hoang Long, ¢ truong Tiéu hoc Hoa Thanh.

Nguoi phong van: CO c6 mot s6 cau hoi cho em vé cac tiét hoc tiéng Anh ctia em.
Em c6 thich hoat dong cip ddi trong 16p hoc tiéng Anh khong?

HS54: Da co.

Nguoi phong van: Em 1am viée theo cip & nhirng hoat dong nao?
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HS54: Thuc hanh céc cdu, lam phan D trong sach gido khoa dé hoi va tra 11 v6i ban
em.

Nguoi phong van: Em nghi gi vé cac hoat dong phong van ban bé, str dung céc cu
héi duoc cung cap?

HS54: Em nghi rang hoat dong nay 1a t6t cho chiing em dé phat trién k§ niang noi
tiéng Anh.

Ngudi phong van: Kho khin ciia em khi hoc tiéng Anh 1a gi?

HS54: Em thiy kho khi st dung miu cdu va c6 rat nhiéu tir la.

Ngudi phong van: Em c¢6 thich cac hoat dong nhém trong gior hoc tiéng Anh khong?
HS54: Da c6.

Nguoi phong van: Nhitng hoat dong nao em lam viéc trong nhom 16n?

HS54: Ching em thao luin dé hoan thanh nhiém vu doc va viét, sau do trao doi nhan
x€t bai lam cua nhau.

Nguoi phong van: Gido vién ctia em ¢ hd trg khi cdc em 1am viéc nhém khong?
HS54: Da c6. Co em di vong quanh 16p va khuyén khich chiung em trao doi y kién
bang tiéng Anh.

Ngudi phong van: Vay cac em trinh bay bang tiéng Anh hay tiéng Viét?

HS54: Da bang tiéng Anh.

Nguoi phong van: Em c6 thich thuyét trinh trudc 16p khong?

HS54: C6 ¢6 a. Em tu hao vé ban than khi em c6 thé néi tiéng Anh trudc nhidu nguoi.
Nguoi phong van: Tot 1am! Em mubn phat trién nhitng k§ nang tiéng Anh nao?
HS54: Da. Tat ca bon k¥ ning.

Ngudi phong van: Cam on em!

HOC SINH 55:

Nguoi phong van: Chao em. Em hay tu gidi thiéu doi chat vé ban than di!

HS55: Em chao ¢6. Em 1a Thanh Long, hoc sinh trudng Tiéu hoc Hoa Thanh.
Nguoi phong van: C c6 mot sé cau mudn hoi em vé gio hoc tiéng Anh ctia em. Em
lam viéc theo cdp ¢ nhitng hoat dong nao?

HS55: Em doc tir vung, va hoi - tra 101 cac cau trac méi.

Nguoi phong van: Em nghi gi vé hoat dong phong van?

HS55: Em thay vui khi duoc noi chuyén véi cac ban bang tiéng Anh.

Ngudi phong van: Em lam viéc theo nhom & nhitng hoat dong nao?

HS55: Em V& cac so d6 lién quan dén cac chu dé.

Nguoi phong van: Em c6 thich cac hoat dong vé& tranh khong?

HS55: Da khong. Em vé& x4u lam.

Nguoi phong van: Em c6 thich 1am thiép chiic muing khong?

HS55: Da c6, Em biét thiét ké thiép. Em c6 xem nhiéu video trén Youtube vé 1am
cach lam thiép.

Nguoi phong van: Tét roit! Em thich thiét ké. Tiéng Anh d6i voi em ¢ kho khdng?
HS55: Da kho. Boi vi em khong thé nhé nhiing tir em da hoc duoc mic du em di cb
ging hét sirc.

Nguoi phong van: Em ¢6 nhan duoc su hd tro ndo tir gido vién clia em trong viée hoc
tiéng Anh khong?

HS55: Da c6. Co em thuong chinh cach phat am va sura bai tap cua em.
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Nguoi phong van: Em da bao gior duoc cir 1am ngudi thuyét trinh cho nhém?

HS55: Da khong ¢6 a. Em khong néi tiéng Anh giéi dau. Truong nhom ludn 1a ngudi
thuyét trinh cho ca nhém d6 co.

Nguoi phong van: Vay a? Nhung em c6 thich thuyét trinh trede mit tat ca cac ban
cung 16p khong?

HS55: Da c6, nhung em nhat véi lai em khéng noi tiéng Anh duoc tréi chay.

Nguoi phong van: Ch ging 16n em! Ngay nao d6 em sé& noi gioi théi. Em mudn cai
thién nhitng k¥ ning tiéng Anh nao?

HS55: Da 1a ¢ k§ nang nghe va noi.

Nguoi phong van: Cam on em.

HOC SINH 56:

Nguoi phong van: Xin chao em. Tén em la gi?

HS56: Em chao cd. Em tén 13 Minh Tam, hoc sinh truong Tiéu hoc Hoa Thanh.
Ngudi phong van: C6 ¢ mot vai cau hoi cho em, lién quan dén cac tiét hoc tiéng Anh
ciia em! Em ¢6 hoat dong cap doi trong 16p hoc tiéng Anh khong? Em lam viéc theo
cap o0 nhirng hoat dong nao?

HS56: Em thich lam viéc cap d6i. Em hoi va tra 10i nhitng cau triic méi theo timg
cap.

Nguoi phong van: Em nghi sao vé hoat dong phong van?

HS56: Da n6 vui va cho chiing em nhiéu co hoi hon dé noi tiéng Anh.

Ngudi phong van: Em c6 thay tiéng Anh kho khong?

HS56: Da c6 chir. Em khong gioi vé tir vung. Em khong néi tiéng Anh tt.

Ngudi phong van: O hoat dong nao em lam viéc theo nhoém?

HS56: La hoat dong hoan thanh cac nhiém vu doc va viét.

Ngudi phong van: Cho ¢d biét thém thdng tin vé chd nay.

HS56: Da. Chiing em thao luan theo nhom, chia sé ¥ tudng va chon nhitng y ding dé
viét vao bang nhom. Sau d6 chung em d6i bang v6i nhau dé nhan xét. C6 em noi do
la K§ thuat tram dimg xe buyt. Cudi cing, mdi nhém ctr ra mot nguoi thuyét trinh
trude 16p.

Ngudi phong van: Nghe co vé thu vi né. Em cé thuong xuyén sir dung tiéng Anh
khong?

HS56: Da khong, doi khi em van néi tiéng Viét dé néu 1én nhing y dai.

Nguoi phong van: CO biét roi. Gido vién co huong dan va giap em khong?

HS56: Da c6 chia. C6 em giap do chung em nhiéu va gidi han thoi gian cho hoat
dong. Co con chi cho em cach thuyét trinh san pham.

Nguoi phong van: Theo em, tlr vung va ciu tric cu trong tiéng Anh c6 kho khéng?
HS56: Da, rat kho dbi voi em. Em khong thé nhé hét tat ca.

Ngudi phong van: Em mubn trau doi nhitng k¥ nang tiéng Anh nao?

HS56: Da, tat ca bon k¥ nang.

Nguoi phong van: R6i, cam on em di hop tac. Tam biét va hen gip lai em.
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APPENDIX 2

SEMI-STRUCTURED INTERVIEWS (ENGLISH VERSION)
STUDENT 1

Interviewer: Please introduce yourself.

S1: My name is Thanh Binh, a student at Hoa Thanh Primary School.

Interviewer: | have a few questions for you about English class.

S1: Yes.

Interviewer: Do you like pair work and group work in English class?

S1: Yes, | do.

Interviewer: What activities were you asked to do in pairs?

S1: Ask and answer questions, using new structures.

Interviewer: After those activities, which English skills do you think you have
developed?

S1: Listening and speaking.

Interviewer: What do you think of working with many other students in groups?

S1: 1 like it. It’s fun. Some tasks I cannot solve by myself. I need my friends’ help.
Interviewer: If your group appoint you a presenter, do you agree?

S1: No, I don’t. My English is not good.

Interviewer: Oh, try your best! Has your teacher supported you in learning?

S1: Yes.

Interviewer: How did she help you?

S1: She helped me to say new words and write English correctly. She corrected my
mistakes.

Interviewer: Is English used much in your English classroom?

S1: Almost. Sometimes my teacher and | use Vietnamese.

Interviewer: So when do you speak Vietnamese in English class?

S1: When I can’t explain my ideas in English, and my teacher needs to explain
grammar.

Interviewer: Which English skills do you want to develop?

S1: My listening and speaking skills.

Interviewer: Thank you for your responses!

STUDENT 2

Interviewer: Please introduce yourself.

S2: My name is Nhat Sinh from Hoa Thanh Primary School.

Interviewer: | have a few questions for you about English. Do you like pair activities
in English class?

S2: Yes.

Interviewer: What activities did you work in pairs?

S2: The activities that required practicing sentences, asking and answering new
structures with my friends.

Interviewer: What do you think about the activity of going around the class, finding
friends and interviewing them, using the given questions?
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S2: | think that activity enables us to be more confident in communication.
Interviewer: Does your teacher often ask you to report the results after the interview?
S2: Yes.

Interviewer: Do you often report in English or Vietnamese?

S2: In English.

Interviewer: What difficulties do you find when you report in English?

S2: | find it difficult in using new sentence patterns.

Interviewer: After pair work and interviews, which of your English skills have been
improved?

S2: | feel that | have developed my English listening skills.

Interviewer: Do you like big group activities in English class?

S2: Yes, | like it.

Interviewer: What activities are you assigned to work in big groups?

S2: Painting, decorating greeting cards and reading vocabulary.

Interviewer: Does your teacher often guide you how to present your group’s product?
S2: Yes.

Interviewer: Then do you present in English or Vietnamese?

S2: In English.

Interviewer: Do you think the vocabulary and structures of your presentation
difficult?

S2: Uhm, yes.

Interviewer: Do you like drawing pictures, making posters and themed cards?

S2: I really like those activities.

Interviewer: Does your teacher usually assign roles for each member of groups or do
you assign the roles by yourselves?

S2: Teacher, we often assign roles by ourselves.

Interviewer: During all activities, does your teacher give guidance for your group?
S2: Yes.

Interviewer: How long does it take you to make cards or draw pictures?

S2: From 15 to 30 minutes.

Interviewer: Has your teacher instructed you how to evaluate products and
presentations of other groups?

S2: Yes.

Interviewer: In the large group activity, which English skills have you developed?
S2: Speaking and writing skills.

Interviewer: Do you like self-introduction in front of the class?

S2: Yes.

Interviewer: For you, is such a self-introduction activity difficult or easy?

S2: It's easy.

Interviewer: Do you often give your presentation in English or Vietnamese?

S2: | give presentations in English.

Interviewer: Does your teacher give you time to prepare for the presentation?

S2: Yes.
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Interviewer: When you deliver a self-introduction, which of your English skills has
been improved the most?

S2: I’ve developed my speaking and writing skills.

Interviewer: Which English skills do you want to develop?

S2: Writing skills.

Interviewer: Thank you!

STUDENT 3

Interviewer: Please introduce yourself.

S3: My name is Bich Van, a student at Hoa Thanh Primary School.

Interviewer: | have a few questions for you about English class. Do you like pair work
and group work in English class?

S3: Yes.

Interviewer: Which activities are you assigned to work in pairs?

S3: Asking and answering new structures, using picture cues.

Interviewer: Which English skills are you good at?

S3: Listening and speaking.

Interviewer: What do you think of working in groups?

S3: I like working with my friends.

Interviewer: If your group appoint you a presenter, do you agree?

S3: Yes, | do. | want to speak English in front of the class.

Interviewer: Very good! Does your teacher support you in learning?

S3: Yes, sure.

Interviewer: How does she help you?

S3: Whenever | cannot say any words in English, | ask her and she gives me answers.
Interviewer: Is English used much in your English classroom?

S3: Almost. Sometimes we use Vietnamese.

Interviewer: Why?

S3: Because | cannot present all my ideas in English, and my teacher needs to explain
some complex sentences for us to understand clearly.

Interviewer: Which English skills do you want to develop?

S3: Reading and writing skills.

Interviewer: Thank you for your cooperation!

STUDENT 4

Interviewer: Please introduce yourself.

S4: My name is Buc Phi, a student at Hoa Thanh Primary School.

Interviewer: | have a few questions for you about English class. What do you think
of pair work and group work in English class?

S4: 1 think it’s good to interact with many classmates in English.

Interviewer: When do you need to work in pairs?

S4: Ask and answer questions, using picture cues.

Interviewer: After that activity, which English skills do you think you have
developed?

S4: Listening and speaking.

Interviewer: Do you like doing presentation in front of the class?
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S4: Yes, | do. | like speaking English.

Interviewer: Good boy! Does your teacher support you in learning?

S4: Yes, sure.

Interviewer: How can she help you?

S4: She helps me speak new English words correctly.

Interviewer: Is English used much in your English classroom?

S4: Almost. Sometimes we speak Vietnamese.

Interviewer: When?

S4: When | cannot present my ideas in English, and my teacher need to explain some
complex sentences.

Interviewer: Do you think English easy or difficult?

S4: 1 think it’s difficult. I can’t listen to English well.

Interviewer: Oh, I know. Which English skills do you want to improve?

S4: My listening and speaking skills.

Interviewer: Thank you for your cooperation!

STUDENT 5

Interviewer: Please introduce yourself.

S5: My name is Qudc Pat, a student at Hoa Thanh Primary School.

Interviewer: | have some English-related questions to ask you. What activities are
you required to work in pairs?

S5: I ask and answer part D in the textbook with my partner.

Interviewer: Part D is the structure practicing session, right?

S5: Yes.

Interviewer: How about group work?

S5: | like big group activities. Many people can give many good solutions for the
questions.

Interviewer: Does your teacher monitor the activities and help you? Does she give
you a time limit for such group activities?

S5: Yes. About 5 — 10 minutes and then we stop working. We present our work.
Interviewer: In your opinion, are vocabulary and structures in presentations difficult?
S5: Yes, very difficult.

Interviewer: Why difficult?

S5: Because my English speaking skill is not good. I can’t speak English fluently.
Interviewer: Which English skills do you want to improve?

S5: Speaking skills.

Interviewer: | think you can do it if you try your best. Thank you.

STUDENT 6

Interviewer: Please introduce yourself.

S6: My name is Tién Dat, a student at Hoa Thanh Primary School.

Interviewer: Do you like English?

S6: Yes, | do.

Interviewer: Why do you like English?

S6: Because | want to be an English teacher.

Interviewer: What do you often do in English class?
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S6: | ask and answer sample sentences with my partner and sometimes | work in a
big group to brainstorm words related to a given topic.

Interviewer: Do you find English difficult?

S6: Yes, | cannot remember English words.

Interviewer: When you finish group work, what did you do next?

S6: We share our asnwers in front of the class.

Interviewer: Who did presentation?

S6: The group head.

Interviewer: During activities, what does your teacher do?

S6: She observes when we discuss, and helps us how to present it.

Interviewer: Which English skills do you think you need to improve the most?

S6: Speaking skills.

Interviewer: | got it. Thank you.

STUDENT 7

Interviewer: Please introduce yourself,

S7: My name is Minh Triét, a student at Hoa Thanh Primary School.

Interviewer: | have a few questions for you. What do you do every English lesson?
S7: 1 do many activities assigned by my teacher.

Interviewer: Please tell me some activities you like.

S7: Interviewing, drawing, painting, singing and playing games.

Interviewer: What do you think of interviewing?

S7: I'm happy with that activiy.

Interviewer: Why?

S7: Because | like moving in learning time. Sitting at one place all the time is so
boring.

Interviewer: What do you learn from the interviews?

S7: New words and new sentence patterns.

Interviewer: What do you do after finising interviews?

S7: 1 report my work.

Interviewer: In English or Vietnamese?

S7: Yes, in English.

Interviewer: Do you like group work in English class?

S7: Yes.

Interviewer: What activities do you do in groups?

S7: Find out new words. My teacher gives a topic, and we discuss to find many
related words as many as possible.

Interviewer: That’s interesting. Does your teacher monitor and guide your group?
S7: Yes. She encourages us to brainstorm and share ideas confidently even my
answers are not quite right.

Interviewer: Yes, it’s important to be confident in learning English. Which of English
skills do you want to improve the most?

S7: Speaking skills. I want to speak English with foreigners.

Interviewer: Good boy! | think you can. Thank you!

STUDENT 8
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Interviewer: Introduce yourself, please.

S8: My name is Nhu Quynh. | am a student at Hoa Thanh Primary School.
Interviewer: OK. Now let’s have a small exchange. Do you agree?

S8: Yes.

Interviewer: Do you like learning English?

S8: Yes, teacher.

Interviewer: Why?

S8: I really like English games. It’s fun.

Interviewer: Besides games, is there any other activities you like?

S8: Ask and answer questions with my partner.

Interviewer: OK. Practise new structures. What do you think about the activity of
going around the class to find friends and interview them?

S8: | feel it is very good because it can help us develop listening, speaking, reading
and writing skills.

Interviewer: Do you find it difficult to present your ideas in English?

S8: Yes, sometimes because I don’t know all English words to express my ideas well.
Interviewer: Do you like large group activities of about 5 or 6 students in English
class?

S8: Yes.

Interviewer: Why do you like it?

S8: Because | like working and sharing ideas with my friends.

Interviewer: In English?

S8: (Laugh) Almost in English.

Interviewer: Does your teacher monitor and help you in learning?

S8: Yes. She always does that. She corrects my pronunciation and intonation.
Interviewer: Do you think English is a difficult subject?

S8: I don’t think so. I try to learn English, and I can speak it.

Interviewer: Do you like presentation in English?

S8: Yes. | often volunteer to present in English lessons.

Interviewer: Good student! Which English skills do you want to improve?

S8: Well, four skills: listening, speaking, reading and writing.

Interviewer: Thank you.

STUDENT 9

Interviewer: Please introduce yourself.

S9: Teacher! My name is Van Phtc, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions for you, related to English. In English lesson,
what activity do you work in pairs?

S9: | often ask and answer sample sentences in pairs.

Interviewer: How do you feel about going around the class to find friends for an
interview?

S9: That activity is interesting.

Interviewer: Do you often report after the interviews?

S9: Yes.

Interviewer: Do you report in English or Vietnamese?
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S9: Teacher, in English.

Interviewer: Do you find it difficult to report in English?

S9: Yes.

Interviewer: Why do you find it difficult?

S9: Because I'm not good at English vocabulary.

Interviewer: How about group work? Have you ever done any group work activities
in English class?

S9: Yes, sometimes. We drew simple pictures.

Interviewer: And what do you do after that?

S9: One of my friend talks about it with class.

Interviewer: How often do you do presentation?

S9: Rarely. I can’t speak English fluently.

Interviewer: | think you should try. Someday you can speak English fluently.

S9: Yes, teacher.

Interviewer: Is English or Vietnamese spoken in English classroom?

S9: Both. My friends sometimes speak Vietnamese. Most of the time we speak
English.

Interviewer: Does your teacher help you in learning?

S9: Yes, sure. She teaches me how to say English words and corrects my mistakes.
Interviewer: Which English skills do you want to enhance?

S9: Four skills.

Interviewer: Okay, thank you.

STUDENT 10

Interviewer: Introduce yourself.

S10: My name is Minh An. I’'m a student at Hoa Thanh Primary School.
Interviewer: | want to ask you some questions related to English lessons.

S10: Yes, teacher.

Interviewer: What activity do you often work in pairs?

S10: Ask and answer with my friends.

Interviewer: What do you think about the activity you go around the class to find
friends and interview them as your teacher’s request?

S10: | feel that activity is very interesting.

Interviewer: Do you find English difficult?

S10: No, I don’t. I like English the most.

Interviewer: Do you like large group activities of about 5 or 6 students in English
class?

S10: Yes.

Interviewer: What activity do you like working in large groups?

S10: Drawing pictures and making greeting cards.

Interviewer: Are you good at Art, too?

S10: Yes, | am.

Interviewer: That’s why you like drawing. During English period, does your teacher
monitor and help you?

S10: Yes. She’s very helpful.
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Interviewer: Does your teacher set a time limit for all activities?

S10: Yes. 5 to 10 minutes and we stop. We don’t have enough time.

Interviewer: If you can’t finish work at class, what do you do then?

S10: I continue to finish it at home. My teacher will check it later.

Interviewer: Do you often do presentations in English class?

S10: Sometimes. | wish my teacher can assign more group activities so that | have
more chances to do presentations.

Interviewer: | see. Which English skills do you want to develop?

S10: 1 want to develop my speaking skills.

Interviewer: Thank you.

STUDENT 11

Interviewer: Hi, boy. Please introduce yourself.

S11: My name is T4n Pat, a student at Hoa Thanh Primary School.

Interviewer: Let’s exchange some information about your English class! OK?
S11: Yes, teacher.

Interviewer: Do you like pair work in English class? And what activities do you often
work in pairs?

S11: Yes. | like it. | often ask and answer new structures in pairs.

Interviewer: Do you find it difficult to speak English?

S11: Yes. I can’t remember English words to speak.

Interviewer: What activities do you work in large groups?

S11: Drawing simple pictures.

Interviewer: Does your teacher guide and help you in activities?

S11: Yes, she does. She guides us how to describe the pictures.

Interviewer: Do you describe the pictures in English or Vietnamese?

S11: In English.

Interviewer: Which English skills do you want to improve the most?

S11: Speaking skills. I like speaking English in a fast speed.

Interviewer: Okay, thank you.

STUDENT 12

Interviewer: Please introduce yourself.

S12: My name is An Huy from Hoa Thanh Primary School.

Interviewer: | have a few questions for you about English. Do you like pair activities
in English class?

S12: Yes.

Interviewer: What activity do you work in pairs?

S12: Ask and answer Part D with my partner.

Interviewer: What’s Part D?

S12: There are around 6 or 8 pictures. We look at them, take turns to ask and answer
questions with new sentence patterns.

Interviewer: | see. How about group work? Do you like it?

S12: | think group work is good for us.

Interviewer: Have your teacher ever organize any group activities for your class?
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S12: Yes, but rarely. She often deserves time on introduce new words and new
structures.

Interviewer: Tell me some group activities you have experienced in learning English?
S12: Desribing pictures and playing games.

Interviewer: Sounds interesting! Does your teacher guide you in learning?

S12: Yes. She gives instructions carefully, sometimes in Vietnamese for us to
understand the rules clearly.

Interviewer: What difficulties do you find when you learn English?

S12: | find it difficult in using vocabulary in sentences.

Interviewer: Which English skills do you wish to improve?

S12: My listening and speaking skills.

Interviewer: Thank you!

STUDENT 13

Interviewer: Hi, girl! What’s your name?

S13: My name is Anh Tram.

Interviewer: Nice to meet you, girl. Now we’ll exchange some information about
your English class. Are you OK?

S13: Yes, teacher.

Interviewer: Tell me some activities you do in English class!

S13: Read new words, practise sentence patterns, play games, sing songs and do tests.
Interviewer: What activity do you work in pairs?

S13: | practise new structures in pairs.

Interviewer: Do you like that activity?

S13: Yes. I'm happy with that.

Interviewer: Do you like group work in English class?

S13: Yes.

Interviewer: What activities do you work in groups?

S13: Playing games.

Interviewer: You mean playing games in teams, right?

S13: Yes, teacher.

Interviewer: Does your teacher set a time limit for the games?

S13: Yes, 5 — 6 minutes.

Interviewer: Does your teacher explain the rules for you?

S13: Yes, she does. She gives clear explanations.

Interviewer: Are English vocabulary and sentence patterns difficult to you?

S13: Yes. I can’t remember all of them.

Interviewer: Which English skills you wish to improve?

S13: Four skills, especially listening and speaking skills.

Interviewer: Thank you!

STUDENT 14

Interviewer: Hello. Your name, please!

S14: Hello, teacher. My name is Bao Ngan.

Interviewer: | have a few questions to ask you about English. What activities do you
work in pairs in English class?
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S14: | ask and answer new structures, using picture cues.

Interviewer: What do you think about interviewing by moving around class to find
your own friends?

S14: It helps me to gain more knowledge.

Interviewer: What activities do you do in groups?

S14: Discuss a difficult reading or writing tasks in the textbook.

Interviewer: Did you always discuss in English?

S14: No, not always. Sometimes we speak Vietnamese.

Interviewer: Why that?

S14: I can’t know relevant English words, so I speak Vietnamese.

Interviewer: Does your teacher monitor and guide your group?

S14: Yes, she does.

Interviewer: Does your teacher set a time limit for that activity?

S14: Yes, normally around 10 minutes to discuss and share answers with other
groups.

Interviewer: Do you like presentation tasks?

S14: No, I don’t. My speaking skill is not good.

Interviewer: Which English skills do you want to develop the most?

S14: Of course, my speaking skills.

Interviewer: OK. Thank you!

STUDENT 15

Interviewer: Hello. Can | know your name?

S15: Hello, teacher. My name is Quynh Nhu. I am from class 5A.

Interviewer: | want to ask you some questions related to learning English. Do you
like English?

S15: Yes, it’s one of my favourite subjects.

Interviewer: What activities do you do in English lessons?

S15: Ask and answer questions with my partner.

Interviewer: What else?

S15: Sing, dance and play games.

Interviewer: Do you do any reports or presentations?

S15: Yes, just sometimes | self introduce in front of the class.

Interviewer: Do you self - introduce in English?

S15: Yes.

Interviewer: Good job! Do you like big group activities in English class?

S15: Yes, | do. We often discuss a difficult reading tasks in the textbook in groups.
Interviewer: Do you always discuss in English?

S15: No, not always. Sometimes we speak Vietnamese to clearly understand each
other’s ideas.

Interviewer: Why that?

S15: I can’t know relevant English words, so I speak Vietnamese.

Interviewer: Did your teacher monitor and guide your group?

S15: Yes, she did.

Interviewer: Did your teacher set a time limit for each activity?
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S15: Yes, normally around 10 minutes to discuss and share answers with other
groups.

Interviewer: Do you like presentation tasks?

S15: Yes, | do. I usually volunteer to do presentation in front of the class.
Interviewer: You are an excellent student. Which English skills do you want to
develop the most?

S15: Four skills, especially |1 want to speak English as well as native speakers.
Interviewer: | believe you can do it. You are so confident. Thank you!

STUDENT 16

Interviewer: Hello. Your name, please?

S16: Hello, teacher. My name is Thanh Long, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions for you about English class. Do you like pair
activities in English class?

S16: Yes.

Interviewer: What activities are you required to work in pairs?

S16: Ask and answer structures in part D in the textbook.

Interviewer: How do you feel about going around the class to find friends for an
interview?

S16: I think the activity is good.

Interviewer: Do you find it difficult to speak English?

S16: Yes, I don’t know some new words to express ideas.

Interviewer: Do you like working in groups in English class?

S16: Yes.

Interviewer: What activities are you assigned to work in big groups?

S16: Playing games and drawing networks.

Interviewer: In group activities, does your teacher monitor and help you much?

S16: Yes, she did.

Interviewer: How can she help you?

S16: She gives the rules of the games many times. She helps me to present the
networks.

Interviewer: Do you and your teacher always use English in English class?

S16: No, not always. Sometimes we speak Vietnamese to understand matters
thoroughly.

Interviewer: In your opinion, are English vocabulary and sentence structures difficult
or easy?

S16: Very difficult.

Interviewer: Which English skills do you need to improve now?

S16: My speaking and presentation skills in front of the class. | feel shy now.
Interviewer: Try your best. You can do it. Thank you!

STUDENT 17

Interviewer: Hello, boys. Give me your name, please.

S17: Hello, teacher. My name is Cong Lam from Class 5A.

Interviewer: | have some questions for you about English. Do you like pair work in
English class?
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S17: 1 like pair work. My teacher often asks me to ask and answer sample sentences
with my partner.

Interviewer: How do you feel about going around the class to find friends for an
interview?

S17: 1 think that activity helps me to have more vocabulary.

Interviewer: How about group work? What activities were you required to work in
groups?

S17: Solve difficult writing tasks.

Interviewer: What did you do? Tell me more about it.

S17: Each of us gives ideas, then we discuss and choose the best ideas to write on the
groups’ paper.

Interviewer: Do you discuss in English?

S17: Both English and Vietnamese.

Interviewer: Why did you speak Vietnamese in discussions?

S17: Because we don’t know relevant English words to express ideas.

Interviewer: |1 know. And does your teacher assist you in group work?

S17: Yes. She usually moves around and corrects our mistakes.

Interviewer: Which English skills do you need to improve?

S17: Four skills, especially speaking and listening.

Interviewer: Thank you. Goodbye! See you again!

STUDENT 18

Interviewer: Please introduce yourself.

S18: My name is Bao Khang, a student at Hoa Thanh Primary School.

Interviewer: | have some questions for you about English. Do you like English, boy?
S18: Yes, | do.

Interviewer: What activities do you do in English lessons?

S18: 1 work in pairs. My teacher often asks me to ask and answer sample sentences
with my partner.

Interviewer: Good! How do you feel about going around the class to find friends for
an interview?

S18: | think that activity helps me to have more vocabulary.

Interviewer: Do you like group work in English class? What activities are you
required to work in groups?

S18: Drawing networks about a topic.

Interviewer: Are you required to do the presentation in English or Vietnamese?

S18: English.

Interviewer: In your opinion, is it difficult in speaking English?

S18: It's not difficult.

Interviewer: Does your teacher guide you to comment on other groups' products and
presentations?

S18: Yes. We correct their mistakes.

Interviewer: Do you like presentation activities?

S18: Yes. | usually volunteer to do presentation.

Interviewer: Good job! Which English skills do you want to improve?
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S18: Four skills, especially writing skills.

Interviewer: Thank you.

STUDENT 19

Interviewer: Hello. Can | know your name, please?

S19: Hello, teacher. My name is Minh Khai. | am a student at Hoa Thanh Primary
School.

Interviewer: Can you answer some questions related to learning English?

S19: Yes, | can.

Interviewer: What activity did you work in pairs in English lessons?

S19: Ask and answer questions with my partner, using picture cues.

Interviewer: What do you think about the activity of going around the class to find
friends and interview them?

S19: | feel this activity helps me develop many English skills.

Interviewer: Do you like group work of about 5 or 6 students in English class?

S19: Yes.

Interviewer: What activity are you asked to work in groups?

S19: Listing words related to the lesson and reading new words.

Interviewer: Does your teacher set a time limit for that activity?

S19: Yes.

Interviewer: Does your teacher guide you how to present your group's product?
S19: Yes.

Interviewer: Does your teacher require you to do the presentation in English or
Vietnamese?

S19: Speaking in English.

Interviewer: Are the vocabulary and sentence structure in your presentation difficult?
S19: Quite difficult, especially when want to add more content and more sentences
we haven’t learned yet.

Interviewer: Does your teacher guide you on assessing the presentations of other
groups?

S19: Yes.

Interviewer: Which English skills do you need to improve?

S19: All English skills, especially speaking skills.

Interviewer: Thank you.

STUDENT 20

Interviewer: Hi. Please introduce yourself.

S20: My name is Nhat Luan from Class 5A.

Interviewer: Let’s exchange some information about English lessons.

S20: OK!

Interviewer: What activity do you work in pairs?

S20: | asked and answered new structures in Part D in the textbook.

Interviewer: What do you think about interviewing by moving around class to find
your own friends?

S20: It is useful to us. We have a chance to speak English.

Interviewer: Do you always speak English in English class?
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S20: No. We sometimes speak Vietnamese.

Interviewer: Do you find it difficult to speak English?

S20: Yes, because I don’t have enough word budget.

Interviewer: Do you like group work in English class?

S20: Yes.

Interviewer: What activities do you work in groups?

S20: Read new words and drawing pictures.

Interviewer: Do you enjoy drawing themed pictures?

S20: Yes, I do. It’s interesting.

Interviewer: Does your teacher monitor and guide your learning?

S20: Yes, she does. She advises colors for decorations, the details of the pictures and
how to describe them after we finish drawing and coloring.

Interviewer: Does your teacher set a time limit for that activity?

S20: Yes.

Interviewer: Does your teacher guide you to present your group’s products?

S20: Yes, but sometimes we don’t have enough time to do presentations.
Interviewer: So what does your teacher deal with that situations?

S20: She asks us to practise at home and do it in the next class.

Interviewer: | see! What English skills do you need to develop now?

S20: Listening, speaking and reading skills.

Interviewer: Okay. Thank you! Bye, Luan.

STUDENT 21

Interviewer: Hi, girl! What’s your name?

S21: Hello, teacher. My name is Kiéu Oanh, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions to ask you about English. What activity do you
work in pairs in English lessons?

S21: I ask and answer new structures in Part D in textbook with my partner.
Interviewer: What do you think about interviewing by moving around class to find
your own friends?

S21: Itis fun and it helps us to speak English.

Interviewer: Do you find it difficult to speak English?

S21: Yes, because I can’t remember all new words and new structures I have learnt.
Interviewer: Does your teacher monitor and guide your group?

S21: Yes, she does. She helps and encourages me to read and write in English.
Interviewer: Do you like group work in English class?

S21: No, I’'m shy. My speaking skills are not good.

Interviewer: Do you enjoy making posters and painting themed pictures?

S21: Yes. But I don’t want to be the presenter of the group. I just like drawing and
coloring.

Interviewer: I know. That’s because you aren’t confident in speaking English. So you
should try more. Which English skills do you hope to be improved?

S21: My listening and speaking skills.

Interviewer: Okay. Thank you! Bye!

STUDENT 22
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Interviewer: Hello. Can | know you name?

S22: My name is Minh Thanh, a student at Hoa Thanh Primary School.

Interviewer: Nice to meet you. Can | ask you some questions about English lesson?

S22: Yes, you can.

Interviewer: Do you like pair work in English class?

S22: Yes, | do.

Interviewer: What activity are you required to carry out pair work?

S22: My teacher often asks me to ask and answer sample sentences with my partner.
Interviewer: How do you feel about going around the class to find friends for an
interview?

S22: 1 think that activity helps me to have more vocabulary.

Interviewer: What languages are used in your English class?

S22: English and Vietnamese.

Interviewer: Do you find it difficult to speak English?

S22: No. I don’t think so.

Interviewer: After the pair work, which English skills have you developed the most?
S22: Speaking skills.

Interviewer: How about group work? What activities are you required to work in
groups?

S22: Question- answering activity, using picture cues.

Interviewer: Do you like greeting card making or painting?

S22: Yes.

Interviewer: Does your teacher support you in learning?

S22: Yes, she does. She’s very helpful. She corrects our pronunciation and intonation.
Interviewer: Which English skills do you need to develop?

S22: Four skills, especially speaking skills.

Interviewer: Thank you. Goodbye!

STUDENT 23

Interviewer: Hello. Please introduce yourself.

S23: My name is Lam Phuong from Class SA.

Interviewer: | have a few questions for you, related to English! Do you like pair
activities in English class?

S23: 1 like it.

Interviewer: What activity do you work in pairs?

S23: | often ask and answer sample sentences in pairs.

Interviewer: How do you feel about going around the class to find friends for an
interview?

S23: That activity gives me a chance to speak English with my friends.

Interviewer: Do you like large group activities in English class? What activities did
you work in big groups?

S23: Playing games.

Interviewer: What else?

S23: Discuss reading and writing tasks.

Interviewer: Discuss in English or Vietnamese?
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S23: Both English and Vietnamese. I speak English, but my friends don’t understand,
so | turn to speak Vietnamese.

Interviewer: | see.

Interviewer: Does your teacher support you in those activities?

S23: Yes, she does. She observes and gives help whenever we asks her.

Interviewer: Which English skills do you want to improve?

S23: | want to improve my listening and speaking skills. 1 want to speak like native
speakers.

Interviewer: Okay, thank you.

STUDENT 24

Interviewer: Hello, girl. May | know your name, please?

S24: Hello, teacher. My name is Thuc Quyén. | am a student at Hoa Thanh Primary
School.

Interviewer: Can | ask you some questions related to your English lessons?

S24: Yes, teacher.

Interviewer: What activity do you work in pairs?

S24: | ask and answer with my friends.

Interviewer: What do you think about the activity you go around the class to find
friends and interview them as your teacher’s request?

S24: | feel this activity helps me closer to my friends and | become more confident
in communicating English.

Interviewer: Do you find it difficult to speak and present in English?

S24: A little bit difficult.

Interviewer: Why do you think so?

S24: Because I can’t know unfamiliar words.

Interviewer: Do you like large group activities of about 5 or 6 students in English
class?

S24: Yes.

Interviewer: What activity are you asked to work in large groups?

S24: Listing words related to the topic and playing games.

Interviewer: Does your teacher support you in learning?

S24: Yes, she does. She’s very helpful, but sometimes we make her angry, so she
shouts at us.

Interviewer: Why?

S24: We make noise in class.

Interviewer: Oh, you need to focus on the lesson.

Interviewer: Do you enjoy the activities of making posters and drawing themed
pictures?

S24: Yes. | really like drawing.

Interviewer: Do you find presentation activity difficult or easy?

S24: 1 find it difficult, but interesting.

Interviewer: Why?

S24: Because | can speak another language with my friend. | feel proud of myself.
Interviewer: Which English skills do you need to improve?
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S24: Teacher, speaking skills.

Interviewer: Thank you. Bye!

STUDENT 25

Interviewer: Hi, boy! Please introduce yourself.

S25: Hello, teacher! My name is Ngoc Tién, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions for you, related to English! Do you like learning
English?

S25: No, it’s really difficult.

Interviewer: anyway, please answer some of my questions. Do you agree?

S25: Yes, | do.

Interviewer: What activity do you work in pairs?

S25: | ask and answer new structures in pairs.

Interviewer: How do you feel about going around the class to find friends for an
interview?

S25: 1It’s fun.

Interviewer: Do you find it difficult to speak English?

S25: Yes. It’s very difficult.

Interviewer: Why do you find it difficult?

S25: Because I'm bad at vocabulary.

Interviewer: Do you like a theme-based poster and drawing activity?

S25: No, I don’t. I’'m not good at drawing and coloring.

Interviewer: Does your teacher support you in learning?

S25: Yes, she does. She teaches me how to read and write English.

Interviewer: Does your teacher organize group activities of about 5 or 6 students in
English class?

S25: Yes, she does. We brainstorm words related to a topic and write our answers on
the group’s board.

Interviewer: Does your teacher guide and help all the groups?

S25: Yes, she does. She helps us and sets the time for the activity. She instructs us to
give comments.

Interviewer: How much time does she set?

S25: About 10 minutes.

Interviewer: When you face difficulties expressing ideas in English, what do you do?
S25: | ask for help from my classmates and my teacher.

Interviewer: Which English skills do you need to develop?

S25: My listening and speaking skills.

Interviewer: Okay, thank you. Goodbye!

STUDENT 26

Interviewer: Hello. Please introduce yourself.

S26: Hello, teacher. My name is Hoai Nam from Class 5A.

Interviewer: | have a few questions for you about English. Do you like pair activities
in English class?

S26: Yes.

Interviewer: What activity do you work in pairs?
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S26: Practicing sentences, doing part D in the textbook to ask and answer with
friends.

Interviewer: What do you think about the activity of going around the class, finding
friends and interviewing them, using the given questions?

S26: | think this activity is good for us to develop English skills.

Interviewer: What difficulties do you find in learning English?

S26: | find it difficult in using sentence patterns, and there are a lot of strange words.
Interviewer: Do you like group activities in English class?

S26: | like group activities in English class.

Interviewer: What activity are you asked to do in large groups?

S26: Discuss to complete reading and writing task, then exchange comments in
groups’ papers.

Interviewer: Does your teacher assist group work?

S26: Yes, she does. She moves around and encourages us to exchange ideas in
English.

Interviewer: Then do you present in English or Vietnamese?

S26: English.

Interviewer: Do you like doing presentation in front of the class?

S26: No, I don’t. I’'m not confident when standing a lot of people.

Interviewer: Oh. Don’t be shy! Try to speak on front of the class many times. Which
English skills do you wish to develop?

S26: Four skills.

Interviewer: Thank you! Bye! See you again!

STUDENT 27

Interviewer: Hi. Can | have your name?

S27: Hello, teacher. I'm Tran Nam, a student at Hoa Thanh Primary School.
Interviewer: Can | ask you some questions about your English class.

S27: Yes, teacher.

Interviewer: What activity do you in English lessons?

S27: Read vocabulary, and ask — answer new structures in pairs.

Interviewer: What else?

S27: Play games and sing songs.

Interviewer: What do you think about the activity of going around the class to find
friends and interview them?

S27: | feel very happy.

Interviewer: What activities do you work in groups?

S27: Draw networks related to topics.

Interviewer: Do you like making greeting cards in groups?

S27: Yes, | can design card. | watch some videos on Youtube about card making.
Interviewer: You like designing things. Good! Is English difficult to you?

S27: Yes. Because I can’t remember words | have learnt though I try my best.
Interviewer: Which English skills do you need to improve?

S27: Listening and speaking skills.

Interviewer: Thank you. Goodbye!
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STUDENT 28

Interviewer: Hi. Your name, please?

S28: Hello, Ms Yen. My name is Ngoc Anh, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions for you, related to English! Do you like pair work
or group work in English class?

S28: 1 like both.

Interviewer: What activity do you often work in pairs?

S28: | ask and answer new structures in pairs.

Interviewer: What activities do you often work in groups?

S28: Playing games and complete reading and writing tasks.

Interviewer: Tell me more about it.

S28: We discuss, shared ideas and choose the correct ones to write on group’s paper.
Then we appoint a presenter to talk about this in front of the class.

Interviewer: That sounds interesting. Do you use English all the time?

S28: No, sometimes we use Vietnamese to express long ideas.

Interviewer: Do you find English difficult?

S28: Yes, 1 do. I'm bad at vocabulary. I can’t speak English.

Interviewer: | see. Does your teacher guide and help you?

S28: Yes, she does. She helps me and set the time for the activity. She guides the
group on how to present the product.

Interviewer: Do you do presentation in English or Vietnamese?

S28: English.

Interviewer: In your opinion, are the vocabulary and sentence structures difficult?
S28: Yes, it's very difficult to me.

Interviewer: Which English skills do you need to improve?

S28: Four skills.

Interviewer: Okay, thank you. Goodbye!

STUDENT 29

Interviewer: Please introduce yourself,

S29: My name is Thuan, a student at Hoa Thanh Primary School.

Interviewer: | have a few questions for you about English class. Do you like pair work
and group work in English class?

S29: Yes.

Interviewer: What activity are you required to work in pairs?

S29: Ask and answer questions, using new structures.

Interviewer: After that activity, which English skills do you think you have
developed?

S29: Listening and speaking.

Interviewer: What do you think of working with many other students in groups?
S29: I like it. It’s fun. Some tasks I cannot solve by myself. [ need my friends’ help.
Interviewer: If your group appoint you a presenter, do you agree?

S29: No, I don’t. My English is not good.

Interviewer: Oh, try your best! Does your teacher support you in learning?

S29: Yes.
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Interviewer: How does she help you?

S29: She helps me to say new words and write English. She corrects my mistakes,
too.

Interviewer: Is English used much in your English classroom?

S29: Almost. Sometimes my teacher and | use Vietnamese.

Interviewer: So when do you and your teacher speak Vietnamese in English class?
S29: When 1 cannot explain my ideas in English, and my teacher needs to explain
grammar.

Interviewer: Which English skills do you need to improve?

S29: Listening and speaking skills.

Interviewer: Thank you for your responses!

STUDENT 30

Interviewer: Hello. What’s your name?

S30: My name is Gia Vy from 5C.

Interviewer: | have a few questions for you about English. Do you like pair activities
in English class?

S30: Yes.

Interviewer: What activity do you work in pairs?

S30: The activities that require practicing sentences, ask and answer new structures
with my friends.

Interviewer: What do you think about the activity of going around the class, finding
friends and interviewing them, using the given questions?

S30: I think this activity enables us to be more confident in communication.
Interviewer: Does your teacher ask you to report the results after the interview?
S30: Yes.

Interviewer: What difficulties do you find when you report in English?

S30: I find it difficult to use sentence patterns.

Interviewer: After pair work and interview, which of your English skills have been
improved?

S30: I feel that | have developed listening skills in English.

Interviewer: Do you like large group activities in English class?

S30: I like large group activities in English class.

Interviewer: What activity were you required to work in groups?

S30: Painting, decorating the board and reading vocabulary.

Interviewer: Does your teacher guide you how to present the product?

S30: Yes.

Interviewer: Then do you present in English or Vietnamese?

S30: In English.

Interviewer: Are the vocabulary and structure of your presentation difficult?

S30: Yes, they are.

Interviewer: Do you like drawing pictures, making posters and themed cards?

S30: I really like them.

Interviewer: Does your teacher assign roles to each member of the group or do you
assign them by yourselves?
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S30: Teacher, we assign roles ourselves.

Interviewer: During that activity, does your teacher give guidance for your groups?
S30: Yes.

Interviewer: How long does it take you to make cards or draw pictures?

S30: From 15 to 30 minutes.

Interviewer: Does your teacher instruct you how to evaluate products and
presentations from other groups?

S30: Yes.

Interviewer: In the large group activity, what English skills have you developed?
S30: Speaking and writing skills.

Interviewer: Do you like self-introduction in front of the class?

S30: Yes.

Interviewer: For you, is such a self-introduction activity difficult or easy?

S30: It's easy.

Interviewer: Do you give your presentation in English or Vietnamese?

S30: | give presentations in English.

Interviewer: Does your teacher give you time to prepare for the presentation?

S30: Yes.

Interviewer: Which English skills do you want to improve most?

S30: I want to develop my speaking and writing skills.

Interviewer: Thank you!

STUDENT 31:

Interviewer: Hi. Please give me your name.

S31: Hello, Ms Yen. My name is Triéu Chau, a student at Hoa Thanh Primary School.
Interviewer: Can | ask you a few questions about English class?

S31: Yes, teacher.

Interviewer: Do you like pair work in English class?

S31: Yes.

Interviewer: What activity are you required to work in pairs?

S31: Ask and answer questions, using picture cues.

Interviewer: After that activity, which English skills do you think you have
developed?

S31: Listening and speaking.

Interviewer: What do you think of working with many other students in groups?
S31: I like working with my friends.

Interviewer: If your group appoint you a presenter, do you agree?

S31: Yes, | do. | want to speak English in front of the class.

Interviewer: Very good! Does your teacher support you in learning?

S31: Yes, sure.

Interviewer: How does she help you?

S31: When I can’t say any words in English, I ask her and she gives me answers.
Interviewer: Is English used much in your English classroom?

S31: Almost. Sometimes my teacher and | use Vietnamese.

Interviewer: So when do you and your teacher speak Vietnamese in English class?
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S31: When | cannot present my ideas in English, and my teacher needs to explain
some complex sentences.

Interviewer: Which English skills do you want to improve most?

S31: I want to develop my speaking skills.

Interviewer: Thank you for your cooperation!

STUDENT 32:

Interviewer: Hello. Please introduce yourself.

S32: My name is Thu Hién, a student at Hoa Thanh Primary School.

Interviewer: | have a few questions for you about English class. Do you like pair work
in English class?

S32: Yes, | do.

Interviewer: What activity were you asked to do in pairs?

S32: Ask and answer questions, using picture cues.

Interviewer: After that activity, which English skills do you think you have
developed?

S32: Listening and speaking.

Interviewer: What do you think of working with many other students in groups?
S32: | like working with my friends.

Interviewer: Is English used much in your English classroom?

S32: Almost. Sometimes my teacher and | use Vietnamese.

Interviewer: Does your teacher support you in learning?

S32: Yes, sure.

Interviewer: How can she help you?

S32: She helps me speak English correctly.

Interviewer: So when do you and your teacher speak Vietnamese in English class?
S32: When | cannot present my ideas in English, and my teacher needs to explain
some complex sentences.

Interviewer: Do you think English easy or difficult?

S32: I think it’s difficult. I can’t listen to English well.

Interviewer: Which English skills do you want to improve most?

S31: I want to develop four skills.

Interviewer: Thank you for your cooperation!

STUDENT 33:

Interviewer: Hello. Can | know your name?

S33: My name is V1, a student from Class 5C.

Interviewer: | have some questions to ask you. What activity are you required to work
in pairs?

S33: Ask and answer part D in the textbook.

Interviewer: Part D is the structure practicing session, right?

S33: Yes.

Interviewer: Do you like large group activities in English class?

S33: Yes, I do. I like big group activities.

Interviewer: What activities do you work in groups?

S33: Playing games and drawing pictures.
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Interviewer: During those activities, does your teacher monitor and help you? Does
she give you a time limit for that activity?

S33: Yes. She monitors and give us 10 minutes to complete the task.

Interviewer: In your opinion, are the vocabulary and structures difficult?

S33: Yes, it's difficult. My English speaking skill is not good.

Interviewer: Which English skills do you want to improve?

S33: Speaking skill.

Interviewer: | think you can do it if you try your best. Thank you.

STUDENT 34:

Interviewer: Hello. Please introduce yourself.

S34: My name is Viét, a student at Hoa Thanh Primary School.

Interviewer: | have some questions for you about English. Do you like pair work in
English class?

S34: Yes, | do.

Interviewer: What activity are you required to carry out pair work?

S34: My teacher often asks me to ask and answer sample sentences with my partner.
Interviewer: Do you find English difficult?

S34: Yes, | cannot remember English words.

Interviewer: Do you like group work in English class? What activities were you
required to work in groups?

S34: Drawing network about a topic given by my teacher.

Interviewer: When you finish drawing, what do you do next?

S34: We talk about the network in front of the class.

Interviewer: Who do presentation?

S34: The group head.

Interviewer: During the activity, does your teacher help the group?

S34: Yes, she observes and helps us to present products.

Interviewer: Does your teacher guide you to comment on other groups' products and
presentations?

S34: Yes.

Interviewer: Which English skills do you need to improve the most?

S34: Speaking skills.

Interviewer: | got it. Thank you.

STUDENT 35:

Interviewer: Hello, girl. What’s your name?

S35: My name is Tram, a student from 5C.

Interviewer: Now tell me some activities you often do in English lessons?

S35: I asked and answered sample questions with my partner.

Interviewer: What do you think about interviewing by moving around class to find
your own friends?

S35: I'm happy with that.

Interviewer: Do you like group work in English class?

S35: Yes.

Interviewer: What activities do you work in groups?
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S35: Find out new words. My teacher gives a topic, and we discuss to find many
related words as many as possible.

Interviewer: That’s interesting. Does your teacher monitor and guide your group?
S35: Yes. She encourages us to brainstorm and share ideas confidently even my
answers aren’t right.

Interviewer: Does your teacher guide you how to comment on other students’ ideas?
S35: Yes.

Interviewer: Are you interested in card making activity in groups?

S35: Yes. | really like cutting paper and decorating cards.

Interviewer: Which language is used in your English classroom?

S35: Both English and Vietnamese.

Interviewer: Do you think English is a difficult subject?

S35: Yes. There are so many English words I don’t know.

Interviewer: Which of your English skills do you want to improve the most?

S35: Speaking skills. I want to speak English with foreigners.

Interviewer: Good girl! I think you can. Thank you!

STUDENT 36:

Interviewer: Hello. Introduce yourself, please.

S36: My name is Phuc Khang, | am a student at Hoa Thanh Primary School.
Interviewer: | want to ask you some questions related to learning English.

S36: Yes.

Interviewer: What activity do you work in pairs?

S36: | ask and answer questions with my partner.

Interviewer: What do you think about the activity of going around the class to find
friends and interview them?

S36: | feel this activity is very good because it can help us develop listening, speaking,
reading and writing skills.

Interviewer: Do you find it difficult to present your ideas in English?

S36: Yes, sometimes because I don’t know all English words to express my ideas
well.

Interviewer: Do you like large group activities of about 5 or 6 students in English
class?

S36: Yes.

Interviewer: Why do you like it?

S36: Because | like working and sharing ideas with my friends.

Interviewer: In English?

S36: (Laugh) Almost in English.

Interviewer: Does your teacher monitor and help you in learning?

S36: Yes. She always does that. She corrects my pronunciation and intonation.
Interviewer: Do you think English is a difficult subject?

S36: I don’t think so. I try to learn English, and I can speak it.

Interviewer: Do you like presentation in English?

S36: Yes. | often volunteer to present in English lessons.
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Interviewer: Good student! Which English skills do you want to improve in the
running time?

S36: Teacher, four skills: listening, speaking, reading and writing.

Interviewer: Thank you.

STUDENT 37:

Interviewer: Hello. Please introduce yourself.

S37: Hello, Ms Yen. My name is Hy Khang, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions for you, related to English! In English lesson,
what activity did you work in pairs?

S37: I like it. | often ask and answer sample sentences in pairs.

Interviewer: How do you feel about going around the class to find friends for an
interview?

S37: That activity is fun.

Interviewer: Have you ever report or present your work in English lessons?

S37: Yes, but rarely.

Interviewer: Do you report in English or Vietnamese?

S37: 1 reported in English.

Interviewer: Do you find it difficult to report in English?

S37: Yes.

Interviewer: Why do you find it difficult?

S37: Because I'm not good at English vocabulary.

Interviewer: How about group work? Have you ever done any group work activities
in English class?

S37: Yes, sometimes. We drew simple pictures.

Interviewer: And what did you do after that?

S37: One of my friend talked about it with class.

Interviewer: Why didn’t you do presentation?

S37: 1 couln’t speak English fluently.

Interviewer: | think you should try. Someday you can speak English fluently as you
wish.

S37: Yes.

Interviewer: Is English or Vietnamese spoken in English classroom?

S37: Both. My friends sometimes speak Vietnamese. Most of the time we speak
English.

Interviewer: Does your teacher help you in learning?

S37: Yes, sure. She teaches me how to say English words and corrects my mistakes.
Interviewer: Which English skills do you want to enhance?

S37: Four skills.

Interviewer: Okay, thank you.

STUDENT 38:

Interviewer: Hello, boy. Introduce yourself, please.

S38: Hello, teacher. My name is Binh Minh. I’m a student at Hoa Thanh Primary
School.

Interviewer: | want to ask you some questions related to your English lessons.
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S38: Yes, teacher.

Interviewer: What activity do you work in pairs?

S38: Ask and answer with my friends.

Interviewer: What do you think about the activity you go around the class to find
friends and interview them as your teacher’s request?

S38: | feel this activity is very interesting.

Interviewer: Have you ever reported your work in front of the class?

S38: Yes. | described my drawings in front of the class.

Interviewer: In English or Vietnamese?

S38: In English.

Interviewer: What’s the content of your drawing?

S38: About my favorite animals.

Interviewer: Do you find it difficult to report in English?

S38: No, I don’t.

Interviewer: After those activities, what skills do you think you have developed in
English?

S38: | developed listening and speaking skills.

Interviewer: Do you like large group activities of about 5 or 6 students in English
class?

S38: Yes.

Interviewer: What activity are you required to work in large groups?

S38: Listing words related to the lesson and reading new words.

Interviewer: During the activities, does your teacher monitor and help you?

S38: Yes, she does.

Interviewer: Does your teacher set a time limit for that activity?

S38: Yes. About 5- 10 minutes. It depends on each activity.

Interviewer: What languages are used in your English classroom?

S38: English and Vietnamese.

Interviewer: Are the vocabulary and sentence structures in your presentation difficult
to you?

S38: A little bit.

Interviewer: Which English skills do you want to develop?

S38: | want to develop my speaking skills.

Interviewer: Thank you.

STUDENT 39:

Interviewer: Hi, boy. Please introduce yourself.

S39: Ma'am! My name is Hoang Minh, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions for you, related to English. Do you like pair work
in English class? What activity do you work in pairs?

S39: I like it. I ask and answer new structures in pairs.

Interviewer: Do you find it difficult to speak English?

S39: Yes. I can’t remember English words to speak.

Interviewer: What activities do you work in large groups?

S39: Drawing simple pictures.
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Interviewer: What else?
S39: Making a timetable and talk about it.
Interviewer: Sound interesting!
Interviewer: Does your teacher guide and help you in those activities?
S39: Yes, she did. She helps us details to draw. She guides us how to describe the
pictures.
Interviewer: Do you describe the pictures in English or Vietnamese?
S39: In English.
Interviewer: If you are chosen group presenter, do you agree?
S39: Yes, I do. However, I can’t speak English as fluently as I expected because there
are so many new words I don’t know.
Interviewer: Which English skills do you want to improve the most?
S39: Speaking skills. I like speaking English in a fast speed.
Interviewer: Okay, thank you.
STUDENT 40:
Interviewer: Hello. Please introduce yourself.
S40: Hello, Ms Yen. My name is Nhat Tan from 5C.
Interviewer: | have a few questions for you about English. Do you like pair activities
in English class?
S40: Yes.
Interviewer: What activity do you work in pairs?
S40: Practicing sentences, doing part D in the textbook to ask and answer with my
partner.
Interviewer: What do you think about the activity of going around the class, finding
friends and interviewing them, using the given questions?
S40: | think that activity is good for us.
Interviewer: What difficulties do you find when you do presentation in English?
S40: | find it difficult in using vocabulary in sentences.
Interviewer: What activity are you required to do in groups?
S40: Finding all words we know about a topic and playing games.
Interviewer: Does your teacher guide you in learning?
S40: Yes. She gives instructions carefully, sometimes in Vietnamese for us to
understand the rules clearly.
Interviewer: Has your teacher instructed you how to evaluate other groups?
S40: Yes. She provides us some common sentences that are often used for
commenting.
Interviewer: Which English skills do you wish to improve?
S40: My listening and speaking skills.
Interviewer: Thank you!
STUDENT 41:
Interviewer: Hello, girl. Please introduce yourself.
S41: My name is Tién.
Interviewer: Can | ask you some questions about your English class?
S41: Yes, teacher.
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Interviewer: What activity do you work in pairs?

S41: | ask and answer new structures in pairs.

Interviewer: What do you think about interviewing by moving around class to find
your own friends?

S41: I'm happy with that.

Interviewer: Do you like group work in English class?

S41: Yes.

Interviewer: What activities do you do in groups?

S41: Sing songs and playing games.

Interviewer: What did you do in the games?

S41: 1 listened carefully to my teacher’s instructions to win the games.

Interviewer: Did your teacher set a time limit for the games?

S41: Yes, 5 — 6 minutes.

Interviewer: What do you learn from songs?

S41: | can remember new words through melodies and music makes me relaxed. |
don’t feel bored in English class.

Interviewer: | also like music. Are English vocabulary and sentence patterns difficult
to you?

S41: Yes. I can’t remember all of them.

Interviewer: Does your teacher guide you how to comment on other groups' work?
S41: Yes. She helps us to give comments and suggests corrections for other groups.
Interviewer: Which English skills you wish to improve?

S41: Four skills, especially listening and speaking skills.

Interviewer: Thank you!

STUDENT 42:

Interviewer: Hi. What’s your name?

S42: My name is Thu, a student at Hoa Thanh Primary School.

Interviewer: | have a few questions to ask you. What activities do you often do in
your English lessons?

S42: Ask and answer questions by using picture cues, sing songs, read new words,
watch videos on TV and play games.

Interviewer: Among them, what activities do you often work in pairs and in groups?
S42: | ask and answer new structures in pairs and sing songs in group.

Interviewer: What do you think about interviewing by moving around class to find
your own friends?

S42: It helps me to gain more knowledge.

Interviewer: What language do you speak in English classroom?

S42: Mainly English, but sometimes Vietnamese.

Interviewer: Why that?

S42: I can’t know relevant English words, so I speak Vietnamese.

Interviewer: Does your teacher monitor the activities and help you in learning?

S42: Yes, she does.

Interviewer: Does your teacher set a time limit for activities?
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S42: Yes, normally around 10 minutes to discuss and share answers with other
groups.

Interviewer: Do you like presentation tasks?

S42: No, I don’t. My speaking skill is not good.

Interviewer: Which English skills do you want to develop the most?

S42: Of course, my speaking skills.

Interviewer: OK. Thank you!

STUDENT 43:

Interviewer: Hi. What’s your name?

S43: Hello, teacher. My name is Ta. | am a student at Hoa Thanh Primary School.
Interviewer: | have some questions related to learning English to ask you.

S43: Yes, teacher.

Interviewer: What activity do you work in pairs in English lessons?

S43: | ask and answer questions with my partner.

Interviewer: What do you think about the activity of going around the class to find
friends and interview them?

S43: 1 think it will help me know more English words.

Interviewer: Do you like group activities in English class?

S43: Yes, | do. We often discuss a difficult reading tasks in the textbook in groups.
Interviewer: Do you always discuss in English?

S43: No, not always. Sometimes we speak Vietnamese.

Interviewer: Why that?

S43: I can’t know relevant English words, so I speak Vietnamese.

Interviewer: Does your teacher monitor and guide your group?

S43: Yes, she does.

Interviewer: Does your teacher set a time limit for that activity?

S43: Yes, normally around 6-7 minutes to discuss and share answers with other
groups.

Interviewer: Do you like presentation tasks?

S43: Yes, | do. | usually volunteer to do presentation in front of the class.
Interviewer: Wow! You are an excellent student. Which English skills do you want
to develop the most?

S43: Four skills, especially I want to speak English well like native speakers.
Interviewer: | believe you can do it. Thank you!

STUDENT 44:

Interviewer: Hello. What’s your name?

S44: Hello, teacher. My name is Phuc, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions to ask you about English class. Do you like pair
activities in English class?

S44: Yes.

Interviewer: What activities are you required to work in pairs?

S44: Ask and answer structures in part D in the textbook.

Interviewer: How do you feel about going around the class to find friends for an
interview?

69



S44: 1 think the activity is good for me because | can speak English more.
Interviewer: Do you find it difficult to speak English?

S44: Yes, I don’t know some new words to express ideas.

Interviewer: Do you like working in groups in English class?

S44: Yes.

Interviewer: What activity are you assigned to work in groups?

S44: Playing games and drawing networks.

Interviewer: In group activities, does your teacher monitor and help you much?

S44: Yes, she does.

Interviewer: How does she help you?

S44: She gives the rules of the games many times. She helps me to present the
networks.

Interviewer: In your opinion, are English vocabulary and sentence structures difficult
or easy?

S44: They’re difficult.

Interviewer: Do you and your teacher use English all the time in English class?

S44: No, not always. Sometimes we speak Vietnamese to understand matters
thoroughly.

Interviewer: In your opinion, are English vocabulary and sentence structures difficult
or easy?

S44: 1t's difficult.

Interviewer: Which English skills do you need to improve now?

S44: My speaking and presentation skills in front of the class. | feel shy.
Interviewer: Try your best. You can do it. Thank you! Goodbye and see you again.
STUDENT 45:

Interviewer: Hi, girl. Can | know your name?

S45: Hello, teacher. My name is Bich Nhi, a student at Hoa Thanh Primary School.
Interviewer: | have some questions for you about English lessons. Can you list some
favourite activities you do in English lessons?

S45: 1 do many such as learning new words and structures, making dialogues with
my classmates, singing songs, playing games and doing exercises.

Interviewer: Which activities do you work in pairs and in groups?

S45: 1 ask and answer sample sentences and make dialogues with my partner.
Sometimes | sing songs in groups. | like pair work more than group work.
Interviewer: Why do you like pair work?

S45: Because my friends usually gossip when we work in groups.

Interviewer: | see. How do you feel about going around the class to find friends for
an interview?

S45: | think that activity helps me to know more vocabulary from my friends.
Interviewer: How about drawing and card making activities? Do you like them?
S45: Yes, they are interesting.

Interviewer: Do you find difficult if your teacher asks you to do presentations in front
of the class in English?
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S45: A little bit. If she shows me how to present and gives me enough time for
preparing, | think I can do it.

Interviewer: Good to hear that. Tell me what language is used in your English
lessons?

S45: Both English and Vietnamese.

Interviewer: Why do you speak Vietnamese in English lessons?

S45: Because we didn’t know their relevant English words to express ideas.
Interviewer: | know. And does your teacher assist you in pair and group work?

S45: Yes. She moves around corrects my pronunciation.

Interviewer: Which English skills do you need to improve?

S45: Four skills, especially speaking and listening.

Interviewer: Thank you.

STUDENT 46:

Interviewer: Hello, boy. What’s your name?

S46: Hello, teacher. My name is Thanh Tan, a student at Hoa Thanh Primary School.
Interviewer: Do you like English, Tan?

S46: Not much.

Interviewer: Why don’t you like this subject?

S46: I can’t memorize English words to speak in dialogue.

Interviewer: Tell me some activities are you required to carry out pair work?

S46: | ask and answer sample sentences with my partner.

Interviewer: How do you feel about going around the class to find friends for an
interview?

S46: I don’t like that activity because I’m not good at speaking skills.

Interviewer: What activities are you required to work in groups?

S46: Drawing networks about a topic.

Interviewer: Are you required to do the presentation for that network?

S46: Yes. The group head does presentation.

Interviewer: Present in English or Vietnamese?

S46: English.

Interviewer: Does your teacher guide you to comment on other groups' work and
presentations?

S46: Yes. We correct their mistakes and comment on their pronunciation.
Interviewer: Good job! Which English skills do you want to improve?

S46: Four skills, especially speaking skills.

Interviewer: Thank you. Goodbye and see you again.

STUDENT 47:

Interviewer: Hello, girl. Introduce yourself, please.

S47: Hello, teacher. My name is Bao Nhi

Interviewer: | would like to ask you some questions related to your English lessons.
S47: Yes, teacher.

Interviewer: What activity do you work in pairs?

S47: Ask and answer questions with my partner.
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Interviewer: What do you think about the activity of going around the class to find
friends and interview them?

S47: 1 think that activity helps me develop many English skills.

Interviewer: Do you like group work of about 5 or 6 students in English class?

S47: Yes, | do.

Interviewer: What activity are you required to work in group?

S47: Listing words related to a specific topic.

Interviewer: Does your teacher set a time limit for that activity?

S47: Yes, she does.

Interviewer: Does your teacher guide you how to present your group's product?

S47: Yes, she does, but we often don’t have enough time for presentations.
Interviewer: So how does your teacher handle it?

S47: She requires us to practise presentation at home and do it in the next class.
Interviewer: Does your teacher require you to do the presentation in English or
Vietnamese?

S47: In English.

Interviewer: Is there any time when you speak Vietnamese in English lessons?

S47: Yes, of course. (Laugh), when I can’t express ideas in English, I speak
Vietnamese.

Interviewer: What does your teacher react in that situation?

S47: She translates my ideas into English, and asks me to repeat.

Interviewer: Are the vocabulary and sentence structure in your presentation difficult?
S47: Yes, very difficult.

Interviewer: Which English skills do you need to improve?

S47: All English skills, especially speaking skills.

Interviewer: Thank you.

STUDENT 48:

Interviewer: Hello, girl. Please introduce yourself.

S48: Hello, teacher. My name is Nhu.

Interviewer: | have a few questions to ask you about your English lessons. What
activity did you work in pairs?

S48: | asked and answered new structures in Part D in the textbook.

Interviewer: What do you think about interviewing by moving around class to find
your own friends?

S48: It is useful to us. We have a chance to speak English.

Interviewer: If your teacher organizes a drawing activity and presentations. Are you
willing to join those activities?

S48: Of course. They are interesting. We have a chance to speak English.
Interviewer: Do you and your teacher always speak English in English class?

S48: No. We sometimes speak Vietnamese.

Interviewer: When?

S48: When I need to ask more ideas in dialogue, I don’t know English expression. I
speak Vietnamese and my teacher supports me to translate those ideas into English.
Interviewer: Do you find it difficult to speak English?
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S48: Yes, because I don’t have enough word budget.

Interviewer: Do you like group work in English class?

S48: Yes.

Interviewer: What activities do you do in groups?

S48: Read new words and drawing pictures.

Interviewer: Do you enjoy a greeting card making acitvities?

S48: Yes, I do. It’s interesting.

Interviewer: Does your teacher monitor and guide you in learning English?

S48: Yes, she does. She corrects my pronunciation.

Interviewer: What English skills do you want to develop now?

S48: Listening, speaking and reading skills.

Interviewer: Okay. Thank you! Goodbye!

STUDENT 49:

Interviewer: Hello. What’s your name?

S49: My name is Pha, a student at Hoa Thanh Primary School.

Interviewer: | have a few questions to ask you about your English lessons. What
activity do you work in pairs?

S49: | ask and answer new structures in Part D in textbook with my partner.
Interviewer: What do you think about interviewing by moving around class to find
your own friends?

S49: Itis fun and it helps us to speak English.

Interviewer: Do you find it difficult to speak English?

S49: Yes, because I can’t remember all new words and new structures I have learnt.
Interviewer: Does your teacher monitor and guide your group?

S49: Yes, she does. She helps and encourages me to read and write in English.
Interviewer: Do you like group work in English class?

S49: No, I’'m shy. My speaking skills are not good.

Interviewer: Do you enjoy making cards and painting themed pictures?

S49: Yes. But I don’t want to be the presenter of the group. | just like drawing and
coloring.

Interviewer: | know, but I think you should try to speak every day. Presentations helps
you to develop your speaking skills.

S49: Yes, teacher.

Interviewer: What languages are spoken in your English classroom, Phu?

S49: Mostly English and sometimes Vietnamese.

Interviewer: Really? When do you speak Vietnamese?

S49: When I give comments on my friends’ work.

Interviewer: What about your teacher? Does she always speak English to the class?
S49: No, not always. Sometimes when she explains grammatical points, she speaks
Vietnamese.

Interviewer: Which English skills do you hope to be improved now?

S49: My listening and speaking skills.

Interviewer: Okay. Thank you! Goodbye!

STUDENT 50:
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Interviewer: Hi. Tell me your name, please.

S50: Hello, teacher. My name is Hoa. Nice to meet you.

Interviewer: Nice to meet you, too. | have some questions for you about your English
lessons

S50: Yes, teacher.

Interviewer: Do you like English?

S50: Yes, | do.

Interviewer: Why do you like it?

S50: Because | like playing English games.

Interviewer: What activity are you required to carry out pair work?

S50: My teacher often asks me to ask and answer sample sentences with my partner.
Interviewer: How do you feel about going around the class to find friends for an
interview?

S50: | think that activity helps me to have more vocabulary.

Interviewer: Do you like reporting the results after the interview to your classmates?
S50: Yes, | do.

Interviewer: After the pair work and the interview, do you think which English skills
do you develop?

S50: Speaking skills.

Interviewer: Do you like group work in English class?

S50: Yes, | do.

Interviewer: What activities are ou required to work in groups?

S50: Drawing some activities we should and shouldn’t do, then present the drawings.
Interviewer: Do you like making greeting cards and present them?

S50: Yes. That sounds awesome.

Interviewer: Do you speak 100% English in English classrooms?

S50: No, I don’t. I sometimes need to express my ideas in Vietnamese because [ don’t
know relevant English words.

Interviewer: Does your teacher support you in learning?

S50: Yes, she did. She’s very helpful.

Interviewer: Which English skills do you wish to develop?

S50: Four skills, especially speaking skills.

Interviewer: Thank you.

STUDENT 51:

Interviewer: Hello. What’s your name?

S51: Hello, teacher. My name is Khdi, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions for you, related to English! Do you like pair
activities in English class? What activity do you work in pairs?

S51: I like it. | often ask and answer sample sentences in pairs.

Interviewer: How do you feel about going around the class to find friends for an
interview?

S51: That activity gives me a chance to speak English with my friends.

Interviewer: What activities do you work in groups?

S51: Playing games.
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Interviewer: What else?

S51: Discuss difficult reading and writing tasks.

Interviewer: Discuss in English or Vietnamese?

S51: Both English and Vietnamese. I speak English, but my friends don’t understand,
so | turn to speak Vietnamese.

Interviewer: | see. Does your teacher support you in those activities?

S51: Yes, she does. She observes and gives help when we need her.

Interviewer: Does your teacher show you how to review other groups' work?

S51: Yes. We often give comments and corrections their spelling.

Interviewer: Which English skills do you wish to improve?

S51: I want to improve my listening and speaking skills. | want to speak English well
as a native speaker.

Interviewer: Okay, thank you. Goodbye.

STUDENT 52:

Interviewer: Hello. Introduce yourself, please.

S52: Hello, teacher. My name is My. | am a student at Hoa Thanh Primary School.
Interviewer: | want to ask you some questions.

S52: Yes, teacher.

Interviewer: What activity did you work in pairs?

S52: Ask and answer questions with my friends, using picture cues.

Interviewer: What do you think about the activity you go around the class to find
friends and interview them as your teacher’s request?

S52: | feel this activity helps me closer to my friends and | become more confident
in communicating English.

Interviewer: Do you find it difficult to speak and present in English?

S52: A little bit difficult.

Interviewer: Why do you think so?

S52: Because I can’t know unfamiliar words.

Interviewer: Do you like large group activities of about 5 or 6 students in English
class?

S52: Yes.

Interviewer: What activity are you assigned to work in groups?

S52: Listing words related to the topic and playing games.

Interviewer: Do you enjoy the activities of making posters and drawing themed
pictures?

S52: Yes. | really like drawing.

Interviewer: Does your teacher support you in learning?

S52: Yes, she does. She’s very helpful, but sometimes we make her angry.
Interviewer: How?

S52: We make noise in class.

Interviewer: Yes, you should keep silent when your teacher’s talking Do you find
presentation activity difficult or easy?

S52: | find it difficult, but interesting.

Interviewer: Why?
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S52: Because | can speak another language with my friend. I feel proud of myself.
Interviewer: Which English skills do you want to improve?

S52: All four skills.

Interviewer: Thank you. Goodbye and see you again.

STUDENT 53:

Interviewer: Hello. What’s your name?

S53: Hello, teacher. My name is Ngoc, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions for you.

S53: Yes, teacher.

Interviewer: Is English your favourite school subject?

S53: No, I like music.

Interviewer: Why don’t you like English?

S53: It’s very complicated. Many new words, a lot of structures. I can’t remember
all.

Interviewer: You should find out a suitable way to learn them. You can watch English
cartoons and sing simple English songs. Anyway, please answer some of my
questions. OK?

S53: Yes, teacher.

Interviewer: Do you like pair work in English class? What activity do you work in
pairs?

S53: | like it. | ask and answer new structures in pairs.

Interviewer: How do you feel about going around the class to find friends for an
interview?

S53: It’s fun.

Interviewer: Do you like theme-based poster and drawing activities?

S53: Yes, I do. I like drawing and coloring, but I can’t do presenntations well.
Interviewer: | know. Begin step by step and your English skills may be improved
someday.

S53: Yes, teacher.

Interviewer: Do you receive your teacher’s support in learning English?

S53: Yes, | do. My teacher shows me how to make conversations in speaking lessons.
Interviewer: Do you like large group activities of about 5 or 6 students in English
class?

S53: No, I don’t. because I can’t discuss in groups in English and I can’t understand
what my friends say.

Interviewer: What activity does your teacher ask you to work in groups?

S53: Discuss difficult writing tasks and playing games.

Interviewer: Discuss in English all the time?

S53: No, I speak Vietnamese a lot in discussions

Interviewer: Which English skills do you wish to develop?

S53: My speaking skills.

Interviewer: Okay, thank you and goodbye.

STUDENT 54:

Interviewer: Hello. Can | know your name?
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S54: Yes. My name is Hoang Long from Hoa Thanh Primary School.

Interviewer: | have a few questions for you about your English lesson. Do you like
pair activities in English class?

S54: Yes.

Interviewer: What activity do you work in pairs?

S54: Practicing sentences, doing part D in the textbook to ask and answer with
friends.

Interviewer: What do you think about the activity of going around the class, finding
friends and interviewing them, using the given questions?

S54: 1 think this activity is good for us to develop English speaking skills.
Interviewer: What difficulties do you find in learning English?

S54: | find it difficult in using sentence patterns, and there are a lot of strange words.
Interviewer: Do you like group activities in English class?

S54: Yes.

Interviewer: What activity are you require to do in large groups?

S54: Discuss to complete reading and writing task, then exchange comments in
groups’ papers.

Interviewer: Does your teacher assist group work?

S54: Yes, she does. She moves around and encourages us to exchange ideas in
English.

Interviewer: Then did you present in English or Vietnamese?

S54: English.

Interviewer: Do you like doing presentation in front of the class?

S54: Yes, I do. I’'m proud of myself when I can speak English in front of many people.
Interviewer: Good boy! Which English skills do you wish to develop?

S54: All four skills.

Interviewer: Thank you!

STUDENT 55:

Interviewer: Hello. Please introduce yourself!

S55: Hello, teacher. I'm Thanh Long, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions to ask you about your English class. What activity
do you work in pairs?

S55: Read vocabulary, and ask — answer new structures.

Interviewer: What do you think about the activity of going around the class to find
friends and interview them?

S55: It’s very happy to talk with many friends in English.

Interviewer: What activities do you work in groups?

S55: Draw networks related to topics.

Interviewer: Do you enjoy drawing and painting activities?

S55: No. I’m not good at drawing.

Interviewer: Do you like making greeting cards?

S55: Yes, | can design card. | watch some videos on Youtube about card making.
Interviewer: You like designing things. Good! Is English difficult to you?

S55: Yes. Because I can’t remember words I have learnt though I try my best.
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Interviewer: Do you receive any support from your teacher in learning English?
S55: Yes. She usually corrects my pronunciation and my exercises.

Interviewer: Have you ever been appointed as a group presenter?

S55: No. I’m not good at speaking English. The group head always does presentations
for my group.

Interviewer: Really? But do you like speaking in front of all your classmates?

S55: 1 like, but I’'m shy and I can’t speak English fluently.

Interviewer: Try your best! You can do it someday.

Interviewer: Which English skills do you want to improve?

S55: Listening and speaking skills.

Interviewer: Thank you.

STUDENT 56:

Interviewer: Hello. What’s your name?

S56: Hello, Teacher. My name is Minh Tan, a student at Hoa Thanh Primary School.
Interviewer: | have a few questions for you, related to your English lessons! Do you
like pair work in English class? What activity do you work in pairs?

S56: 1 like it. I ask and answer new structures in pairs.

Interviewer: How do you feel about going around the class to find friends for an
interview?

S56: It’s fun and it provides us more opportunities to speak English.

Interviewer: Do you find English difficult?

S56: Yes, [ do. I'm bad at vocabulary. I can’t speak English well.

Interviewer: What activities do you work in groups?

S56: Complete reading and writing tasks.

Interviewer: Tell me more about it.

S56: We discuss in groups, share ideas and choose the correct ones to write on the
group’s board. Then we exchange the boards to get comments. My teacher says that
it’s a bus —stop technique. Finally, each group appoints a presenter to talk about the
group’s board in front of the class.

Interviewer: That sounds interesting. Do you use English all the time?

S56: No, sometimes | speak Vietnamese to express long ideas.

Interviewer: | see. Does your teacher guide and help you?

S56: Yes, she does. She helps us and sets the time for the activity. She shows the
group presenters how to present the products.

Interviewer: In your opinion, are the vocabulary and sentence structures difficult?
S56: Yes, they are very difficult to me. I can’t memorize all of them.

Interviewer: Which English skills do you wish to improve?

S56: All four skills.

Interviewer: Okay, thank you. Goodbye and see you again.
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APPENDIX 3

PEER OBSERVATION SHEET

You join hands with your friends in doing projects.

Still learning

Sometimes

Almost always

You share your ideas in doing projects.

Still learning

Sometimes

Almost always

Still learning

Sometimes

Almost always

You use pictures, drawi

ngs or figures to illustrate your topics.

Still learning

Sometimes

Almost always

You speak clearly and confidently in projects.

Still learning

Sometimes

Almost always

You answer questions f

rom audience.

Still learning

Sometimes

Almost always

You give comments on

your friend’s talk or products.

)
1)

Still learning

Sometimes

Almost always
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APPENDIX 4

LESSON PLAN SAMPLE

Wednesday, April 51", 2023

CLASS 5A,5C
Period 111:
(Expected time: 35°)

A. Objectives: By the end of the lesson, students will be able to:
+ Recognize vocabularies about seasons and weather
+ Ask and answer about seasons and weather
+ Develop 2 skills: listening and speaking.
B. Language content:
1. Vocabulary: spring, summer, fall, winter
2. Sentence pattern: What's the weather like in (the UK)?
In the (spring), it's (rainy).

C. Teaching aids: student book, computer, overhead projector, screen

D. Techniques: Pair work, group work, pair drills, brainstorm
E. Procedure:

Theme 7: The world around us- Lesson 3 (C, D, E)

Teacher’s activities

Students’ activities

I. Warm — up: (6’) Mind map

- Students brainstorm all words about nation/nationality they
know.

- Have each group’s presenter read the words in front of the class.

- Work in groups
- Present the product

I1. New lesson
A. Presentation
Activity 1: Listen. Sing along (7)
* Level 4: Have students listen and write the words about seasons
and weather.
- Show the lyrics of the song
- Have students read lyrics as a whole class.
- Play audio and have students listen all the way through
- Play audio and have students listen and sing each line of the song
- Play audio again, have students listen and sing along.
- Have students sing the song in groups, then perform in the front of
the class.
- Give feedback.
* Pronunciation tip (3’):
- Focus on the example sentence and briefly explain the focus.
- Tell students they must listen and notice the pronunciation
feature.
- Play the audio once and draw attention to the pronunciation
feature.

- Write the words they
hear

- Read lyrics

- Listen to the song

- Listen and sing each
line

- Sing in groups
- Perform in groups

- Listen to teacher’s
instructions
- Listen and repeat
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- Play the audio again. Have students listen and repeat with a
focus on the feature.
B. Practise
Activity 2: Practise. Ask and answer. (8°)
- Have students identify the countries and capital cities
- Model: Call one pair to ask- answer about the weather in
Washington.
- Have students work in pair to practise
- Call 5 pairs of pupils to ask- answer.
- Give feedback.
C. Production:
Project: Draw weather icons and make a presentation about
seasons and weather in your hometown (13°)
- Have students draw weather icons on the group’s board
- Have students describe their country based on those icons
- Guide students how to order the idea in a logical way.
- Set time for student’s preparation
- Move around to observe and help group work.
- Have some presenters share with the whole class.
Sample:
Hello. We live in Vietnam. It’s a very beautiful country. There are
four seasons: spring, summer, fall and winter. In the spring, it’s
warm and sunny. In the summer, it’s hot and sunny. In the fall, it’s
cool and cloudy. In the winter, it’s cold and rainy. I like summer
because | can go swimming on the beach on hot days.
- Check student’s comprehension by asking questions
- Encourage students to give feedback on their friend’s report.
- Give correction and feedback.

- Say countries and
captital cities

- Ask- Answer

- Work in pairs

- Practise in front of the
class

- Draw weather icons

- Listen to the teacher’s
guidance

- Prepare ideas for
presentation

- Share ideas in groups

- Present in front of the
class.

- Listen to friend’s
presentation and answer
teacher’s answer.

- Give feedback

I11. Homework: Have students
- Review words and structure in Lesson 3 & practise speaking.
- Prepare Lesson 4

- Do the home- link tasks.

F. AJUSTMENT: .
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APPENDIX 5

PRETEST AND POSTTEST
SPEAKING SKILLS

PRETEST:
HOA THANH PRIMARY SCHOOL PRETEST
Full name: .o . SPEAEKING SKILLS
Claze: 5 Academic vear: 2022 - 2023
Time: & minuntes
Grades Pare I Part 2 Pamt 3 Pamt 4 Total
Comment

Part 1: Answer questions about vou. (3 ms)
1. Do you like playing badminton/.......7
What's yvour faverite subject?
Why do you ke leammmg English/.. . .7
Which farm/zoo animal do vou hike?
5. What do you do before/during Tet?
Part 2: Role - play (3 ms)
Situation 1: Interlocutor chooses one of four following situations to which the student

Ll

responds.
1.1 Places and directions in the new neighborheod.
Interlocutor: I'm a new comer in the neighborhood. T start.
“Excuse me, how do I get to the market”. ... 7"
1.2 Animals
Interlocutor: You are my son/daughter. You want to go the the zoo/farm. I'm
your mwiher. I start.
“What do vou want to see at the zoo/farm ™
1.3 Summer holiday
Interlocutor: A new school year begms. You're back from a summer holiday. I'm
your teacher. T start.
“What did you do m the summer™
1.4 Shopping trip
Interlocutor: You're a sale assistance. I'm your customer. I start.

“Excuse me, can [ have a look on that pmk dress™
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Situation 2: Interlocutor chooses one of four following situations which require the
students to initiate the interaction
2.1 Places and directions
Interlocutor: You're a foreigner. You got lost. You start to ask for places and
directions.
2.2 Tet holiday
Interlocutor: You are my friend. Tet is coming. You start to ask me about Tet
activities.
2.3 Making suggestions
Interlocutor: You are my friend. You start to suggest me to go somewhere or do
something on the weekend.
2.4 School subjects
Interlocutor: You are my friend. You start to ask me about my favorite school

subject.

Part 3: Spot the similarities and differences between two pictures (3 ms)
Interlocutor chooses one of four following pairs of pictures
31 k%
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Part 4: Presenting a topic (3 ms)
Interlocutor chooses one of four following topic
4.1 Talk about your summer holiday.
4.2 Talk about your favorite school subject
4.3 Talk about your favorite zoo/farm animal
4 4 Talk about your weekend
The student may be asked to answer follow-up questions to their presentation from

the interlocutor.
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POSTTEST

HOA THANH PRIMARY SCHOOL POSTTEST
Fullmame: ... SPEAKING SKILLS
Class - 5. Academic vear: 2022 - 2023
Time: 6 minutes
Grades Part 1 Part 2 Part 3 Part 4 Total
Comment

Part 1: Answer gquestions about vou. (3 ms)
1. What's your nationality?
2. When's your birthday?
3. How often do vou play....... ?
4. What are you going to do tomorrow/ next week/ next weekend?
Part 2: Role - play (3 ms)
Situation 1: Interlocutor chooses one of four following situnations to which the student
responds.
1.1 Travelling
Interlocutor: I'm a visitor to your hometown. I start.
“What's Binh Thuan Province like?
1.2 Work
Interlocutor: We are students in the same class. We do interviewing,. I start.
“What does your mother do?
1.3 Sports
Interlocutor: You like playing sports. I'm your friend. T start.
“What do you do to play soccer/...... well?”
1.4 Festivals
Interlocutor: Vietnamese Teacher’s Day is coming. I'm your teacher. I start,
“When's Teachers’ Day in Vietnam™
Situation 2: Interlocutor chooses one of four following situations which require the

students to initiate the interaction
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2.1 Hometown

Interlocutor: We first meet on Muine Beach. We ask and answer questions
about our hometown. You start first.
2.2 Sports

Interlocutor: We all like sports. We ask and answer questions about how to play
a certain sport well. You start first.
2.3 Timetable

Interlocutor: We are friends. We ask and answer questions about our school
timetable. You start first.
2.4 Past activities

Interlocutor: We are friends. We ask and answer questions about what we did
yesterday. You start first.

Part 3: Spot the similarities and differences between two pictures (3 ms)

Interlocutor chooses one of four following pairs of pictures

3.1 - 7 | — » — =

86



Part 4: Presenting a topic (3 ms)

Interlocutor chooses one of four following topic
4.1 Talk about your school timetable
4.2 Talk about your next weekend activities
4.3 Talk about one of your school festivals
4.4 Talk about vour family members’ work and work places

The student may be asked to answer follow-up questions to their presentation from

the interlocutor.
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APPENDIX 6

PRETEST AND POSTTEST SCORES

(CONTROL GROUP)

Pretest scores
T_ask Accuracy Accuracy Pronunciation,
No Full name fulglnrgent and (l)’?nge and g?nge intonation and | Total
coherence | grammar | vocabulary fluency
1 | Lé TraKha Ai 1 1 2 1 5
2 | Nguyén Vii Tam Bang 2 2 2 2 8
3 | Nguyén V& Bao Chéu 2 2 2 2 8
4 | Lu Nhéit Khanh Duy 2 2 2 2 8
5 | Lé Truong Phi Duong 1 1 2 1 5
6 | Nguyén Nhat Pan 3 2 3 2 10
7 | Nguyén Hoang Pang 2 2 2 1 7
8 | Nguyén Lé Xuan Héan 2 1 2 1 6
9 | Phan Tran Bao Han 3 3 3 3 12
10 | Pao Duy Hung 3 3 3 2 11
11 | B4 Phic Khang 2 2 2 1 7
12 | Tran Vo Dang Khoa 1 1 2 1 5
13 | Nguyén Thi Bao Ngén 2 2 2 2 )
14 | Lé Nguyén Kiéu Nhi 2 2 2 2 8
15 | Lam Tan Phat 2 2 2 2 8
16 | Chau Minh Phu 2 2 3 2 9
17 | Nguyén Thi My Phung 2 1 2 1 6
18 | Tréan Thi Kim Phuée 2 1 2 2 7
19 | Nguyén Thi Diém Quynh 2 1 2 1 6
20 | Nguyén Pat Thanh 2 1 2 2 7
21 | Lé Tran Ngoc Thién 1 1 1 1 4
22 | Nguyén Thi Ngoc Trén 2 2 3 2 9
23 | Nguyén Thanh Tridu 3 3 3 2 11
24 | Nguyén Hong Anh Tuén 1 1 1 1 4
25 | Nguyén V6 Gia Tuong 2 1 2 2
26 | Nguyén Thanh Bich Vi 2 1 1 2 6
27 | Nguyén Chi Vinh 3 3 3 2 11
28 | D& Tran Kiéu vy 2 1 2 1 6
29 | Ngb Bao An 2 2 3 2 9
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30 | Nguyén Nguyén Gia | Béo 2 2 3 2 9
31 | L& Tén Diing 1 1 2 2 6
32 | Nguyén Chi Diing 1 1 2 1 5
33 | Nguyén Tén Dat 2 2 2 2 8
34 | Nguyén Duong Tuan | Khang 2 2 3 2 9
35 | Pd Tuin Kiét 2 1 2 1 6
36 | Tran Tuin Kiét 2 2 2 2 6
37 | Tran Thi Thuy Linh 1 1 1 1 4
38 | Nguyén Hoang Long 2 1 1 1 5
39 | Nguyén Thanh Long 1 1 1 1 4
40 | Nguyén Vo Duy Long 2 1 2 1 6
41 | Nguyén Lé Nhat Minh 1 1 1 1 4
42 | Nguyén Ngoc Linh Ngan 2 2 2 2 8
43 | Tang Tran Hiru Nguyén 2 1 2 2 7
44 | Nguyén Phuong Nhi 1 1 1 1 4
45 | Huynh Ngoc Uyén Nhu 2 1 2 1 6
46 | H6 Anh Phéap 2 2 2 2 8
47 | Nguyén Ngoc Tam 2 1 2 1 6
48 | V3 Trinh Bich Thuyén 3 2 2 2 9
49 | Lé Bao Trang 2 2 2 2 8
50 | Tran Bao Tran 2 2 2 2 8
51 | V4 bang Phi Truong 2 1 1 1 5
52 | Luong Nguyén Tuén 2 1 2 1 6
53 | Nguyén Nhat Thién Tung 2 1 2 1 6
54 | Chéau Nha Uyén 3 2 3 3 11
55 | Pao Ngoc Nha Uyén 2 1 2 1 6
56 | Bui Thé Vinh 3 2 3 3 171
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Posttest scores

T_ask Accuracy Accuracy Pronunciation,
No Full name fulfilment | and range | and range intonationand | Total
and of of
coherence | grammar | vocabulary fluency

1 | Le TraKha Ai 1 1 2 1 5
2 | Nguyén Vii Tam Bang 2 2 2 2 )
3 | Nguyén V5 Bao Chéu 2 2 2 2 8
4 | Lu Nhat Khanh Duy 2 2 2 2 8
5 | Lé Truong Phi Duong 2 1 2 1 6
6 | Nguyén Nhat Dan 3 2 3 2 10
7 | Nguyén Hoang Pang 2 2 3 1 8
8 | Nguyén Lé Xuan Han 2 1 2 1 6
9 | Phan Tran Bao Han 3 3 3 3 12
10 | Pao Duy Hung 3 3 3 2 11
11 | P4 Phiic Khang 2 2 2 1 7
12 | Tran Vo Dang Khoa 2 1 2 1 6
13 | Nguyén Thj Bao Ngan 2 2 2 2 )
14 | Lé Nguyén Kiéu Nhi 2 2 2 2 8
15 | Lam Tan Phat 2 2 2 2 8
16 | Chau Minh Phu 2 2 3 2 9
17 | Nguyén Thi M§y Phung 2 1 2 1 6
18 | Tréan Thi Kim Phuée 2 1 2 2 7
19 | Nguyén Thi Diém Quynh 2 1 2 2 7
20 | Nguyén Pat Thanh 2 1 2 2 7
21 | Lé Tran Ngoc Thién 2 1 1 1 5
22 | Nguyén Thi Ngoc Trén 2 2 3 2 9
23 | Nguyén Thanh Triéu 3 3 3 2 11
24 | Nguyén Hong Anh Tuén 2 1 2 1 6
25 | Nguyén Vo Gia Tudng 2 1 2 2 7
26 | Nguyén Thanh Bich Vi 2 1 1 2 6
27 | Nguyén Chi Vinh 3 3 3 2 11
28 | Db Tran Kiéu vy 2 1 2 1 6
29 | Ngo Bao An 2 2 3 2 9
30 | Nguyén Nguyén Gia | Bao 2 2 3 2

31 | Lé Tén Diing 1 1 2 2

32 | Nguyén Chi Diing 2 1 2 1 6
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33 | Nguyén Tén Dat 2 2 2 2 8
34 | Nguyén Duong Tuan | Khang 2 2 3 2 9
35 | b3 Tuén Kiét 2 1 2 1 6
36 | Tran Tuin Kiét 2 2 2 2 6
37 | Tréan Thi Thuy Linh 2 1 2 1 6
38 | Nguyén Hoang Long 2 1 1 1 5
39 | Nguyén Thanh Long 1 1 2 1 5
40 | Nguyén Vo Duy Long 2 1 2 1 6
41 | Nguyén Lé Nhat Minh 1 1 2 1 5
42 | Nguyén Ngoc Linh Ngan 2 2 2 2 )
43 | Tang Tran Hiru Nguyén 2 1 2 2 7
44 | Nguyén Phuong Nhi 2 1 1 1 5
45 | Huynh Ngoc Uyén Nhu 2 1 2 1 6
46 | HO6 Anh Phap 2 2 2 2 8
47 | Nguyén Ngoc Tam 2 1 2 1 6
48 | Vb Trinh Bich Thuyén 3 2 2 2 9
49 | Lé Bao Trang 2 2 2 2 8
50 | Tran Bao Tran 2 2 2 2 8
51 | VO bang Phi Truong 2 1 2 1 6
52 | Luong Nguyén Tuén 2 1 2 1 6
53 | Nguyén Nhat Thién Tung 2 1 2 1 6
54 | Chéau Nha Uyén 3 2 3 3 11
55 | Pao Ngoc Nha Uyén 2 1 2 1 6
56 | Bui Thé Vinh 3 2 3 3 11
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PRETEST AND POSTTEST SCORES

(EXPERIMENTAL GROUP)
Pretest scores
Task Accuracy Accuracy Pronunciation
fulfilment | and range | and range - . ’
No Full name intonation and | Total
and of of fluenc
coherence | grammar | vocabulary y

1 | Nguyén Lé Minh An 3 2 3 2 10
2 | Nguyén Ngoc Anh 1 1 1 1

3 | Nguyén Thanh Binh 1 1 1 1

4 | Pinh Nguyén Tién Dat 2 2 2 2

5 | Nguyén Québc Pat 1 1 1 1 4
6 | Nguyén Tan Dat 3 2 3 2 10
7 | Nguyén Phuéc An Huy 2 1 2 1 6
8 | Huynh Bao Khang 2 1 2 1 6
9 | Nguyén Minh Khoi 2 2 3 2 10
10 | Vin Cong Lam 2 2 2 1 7
11 | Nguyén Thanh Long 1 1 1 1 4
12 | Bui Nhat Luén 1 1 2 1 5
13 | Nguyén Hoai Nam 2 1 2 1 6
14 | V& Hoai Tréan Nam 2 1 2 1 6
15 | Chéu Bao Ngan 2 2 2 2 8
16 | Tran Vd Quynh Nhu 3 2 3 2 10
17 | Nguyén Huynh Kiéu | Oanh 2 1 2 1 6
18 | Nguyén buc Phi 2 1 2 1 6
19 | Nguyén Vin Phic 1 1 2 1 5
20 | Nguyén Vii Lam Phuong 2 1 2 1 6
21 | V& Nguyén Thuc Quyén 2 1 2 1 6
22 | V& Ngoc Nhu Quynh 2 2 2 2 8
23 | Nguyén Phan Nhat Sinh 2 1 2 1 6
24 | Lé Minh Thanh 2 2 3 2 9
25 | Pham Ngoc Tién 2 1 2 1 6
26 | Pao Ngoc Anh Tram 2 2 2 2 8
27 | Nguyén Minh Triét 2 1 2 1 6
28 | Tran Ngoc Bich Van 2 2 3 2 9
29 | Pham Triéu Chau 2 2 2 2 8
30 | Nguyén Thi Thu Hién 2 1 2 1

31 | Luong Thai Hoa 2 1 2 1 6
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32 | Nguyén Phan Hy Khang 2 1 2 2 7
33 | Nguyén Phic Khang 2 2 2 2 8
34 | L& Minh Khoi 2 1 2 1 6
35 | Nguyén Thanh Long 2 1 2 1 6
36 E?r;‘]yé” V6 Hoang Long 2 1 2 2 ;
37 | Nguyén Binh Minh 3 2 3 2 10
38 | Nguyén Hoang Minh 2 1 1 1 5
39 | Bui ThiTra My 2 1 1 1 5
40 | Nguyén Xuan Khanh | Ngoc 1 1 1 1 4
41 | Nguyén Bich Nhi 2 1 2 2 7
42 | Nguyén Duong Bao Nhi 2 1 2 2 7
43 | Huynh V& Quynh Nhu 2 1 2 2 7
44 | Bui Thanh Pha 2 1 2 2 7
45 | Huynh Ngoc Phic 3 1 2 2 38
46 | H6 Minh Tan 2 1 1 1 5
47 | L& Thanh Tén 2 1 2 2 7
48 | Pham Luong Nhat Tan 3 2 2 2 9
49 | Tran Minh Thuan 1 1 1 1 4
50 | Lé Minh Thu 2 2 2 2 8
51 | H6 Nguyén My Tién 2 2 2 2 8
52 | Huynh Xuéan Trém 2 1 2 2 7
53 | Nguyén Dinh Khai TG 2 1 2 1 6
54 | Nguyén Buc Viét 2 1 2 1 6
55 | L& Thanh Vi 1 1 1 1 4
56 | Nguyan Lé Gia Vy 2 1 2 1 6
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Posttest scores

T_ask Accuracy Accuracy Pronunciation
No Full name fulfilment | and range | and range intonation anoi Total
and of of fluency
coherence | grammar | vocabulary

1 | Nguyén Lé Minh An 3 3 3 3 12
2 | Nguyén Ngoc Anh 2 1 2 1 6
3 | Nguyén Thanh Binh 2 1 2 1

4 | Pinh Nguyén Tién Dat 2 2 2 3

5 | Nguy2n Quéc Dat 2 1 2 1 6
6 | Nguyén Téan Dat 3 2 3 3 11
7 | Nguyén Phudc An Huy 2 1 2 2 7
8 | Huynh Bao Khang 2 1 2 2 7
9 | Nguy2n Minh Khoi 2 2 3 2 10
10 | Van Cong Lam 2 2 2 2 )
11 | Nguyén Thanh Long 2 1 2 1 6
12 | Bui Nhat Luan 2 1 2 1 6
13 | Nguyén Hoai Nam 2 1 2 2 7
14 | V& Hoai Tran Nam 2 1 2 2 7
15 | Chau Bao Ngan 2 2 3 3 10
16 | Tran V6 Quynh Nhu 3 2 3 3 11
17 | Nguyén Huynh Kiéu | Oanh 2 1 2 2 7
18 | Nguyén Btic Phi 2 1 2 2 7
19 | Nguyén Van Phuc 2 1 2 2 7
20 | Nguyén Vii Lam Phuong 2 1 3 2 8
21 | V& Nguyén Thuc Quyén 2 1 2 2 7
22 | V0 Ngoc Nhu Quynh 2 2 2 2 )
23 | Nguyén Phan Nhat Sinh 2 1 3 1 7
24 | L& Minh Thanh 3 2 3 3 11
25 | Pham Ngoc Tién 2 1 3 2 8
26 | Pao Ngoc Anh Trém 3 2 3 3 11
27 | Nguyén Minh Triét 2 1 2 2 7
28 | Tran Ngoc Bich Van 3 2 3 3 11
29 | Pham Trieu Chéau 2 2 3 3 10
30 | Nguyén Thi Thu Hién 2 1 2 2 7
31 | Luong Thai Hoa 2 1 2 2 7
32 | Nguyén Phan Hy Khang 2 1 3 2 8
33 | Nguyén Phiic Khang 3 3 3 3 12
34 | Lé Minh Khoi 2 1 2 2 7
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35 | Nguyén Thanh Long 2 1 2 2 7
36 | pouyen Vo Hoang |} ong 2 1 3 2 .
37 | Nguyén Binh Minh 3 3 3 3 12
38 | Nguyén Hoang Minh 2 1 2 1 6
39 | Bui ThiTra My 2 1 2 1 6
40 | Nguyén Xuan Khanh | Ngoc 2 1 2 1 6
41 | Nguyén Bich Nhi 2 2 2 2 8
42 | Nguyén Duong Bao Nhi 2 2 2 2 8
43 | Huynh V6 Quynh Nhu 2 2 2 2 )
44 | Bui Thanh Pha 2 1 2 3 8
45 | Huynh Ngoc Phic 3 2 3 2 10
46 | H6 Minh Tan 2 1 2 1 6
47 | Lé Thanh Tan 2 1 3 2 8
48 | Pham Luong Nhat Tan 3 2 3 2 10
49 | Tran Minh Thuan 2 1 2 1 6
50 | L& Minh Thu 2 2 3 3 10
51 | Ho Nguyén My Tién 2 2 3 3 10
52 | Huynh Xuan Trém 2 2 2 2 8
53 | Nguyén Dinh Khai T4 2 1 3 1 7
54 | Nguyén Dirc Vit 2 1 2 2 7
55 | Lé& Thanh Vi 2 1 2 1 6
56 | Nguyén Lé Gia Vy 2 2 2 1 7
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APPENDIX 7

QUESTIONNAIRE

I am a learner in the master class at English language major of the University of Phan

Thiet, Vietnam. I am conducting a study “Developing speaking skill through project

based learning for the fifth grade students (case of Hoa Thanh Primary School)”. For

this research, | require your valuable input at per your best knowledge. Your data will be

kept confidential and they will only be used for the research analysis purpose. The findings

of the research can be shared with you on demand. This will only take 5 minutes to fill the

questionnaire. Thank you for your time.

Section 1: Please provide your answer by using a tick (v) mark
1. Gender: Male [ ] Female [ |
2.English level: ~ B1 [ ] B2 [ ]
3. How long have you taught English?

- 1- 4 years []

-5 - 8 years [ ]

- Over 8 years D

4. Have you ever applied PBL in your English classroom?

c1[ ]

Yes [ ] No [ ]

Part 2: Please indicate the extent of your agreement with following statement on a 5-
point scale. (Please circle your answer)

1 =Strongly disagree (SD) 2 = Disagree (D) 3 =Neutral (N) 4= Agree (A)

5 = Strongly agree (SA)

Extent of agreement
No Questions Totally Disagree | Neutral | Agree Totally
disagree agree
1 | PBL promotes active learning. Al 2 3 4
) PBL fosters crl_tlcal thlnklng and 1 ) 3 4
problem — solving skills
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PBL facilitates better retention
of knowledge compared to
traditional teaching method

PBL emphasizes learners’
communication and
collaboration

PBL focuses on the application
of knowledge in real — world
contexts.

PBL increases learners’
motivation and engagement.

Teachers need specialized
training to effective facilitate
PBL.

PBL requires more time
compared to traditional methods.

Assessing students learning in
PBL is complex.

10

Group work in PBL can present
challenges such as conflicts and
unequal contributions.

11

Teacher’s support during PBL is
crucial.

12

Implementing PBL may face
resistance from teachers and
students.

THANK YOU FOR YOUR COOPERATION!
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APPENDIX 8
PHOTOGRAPHS

1. Research site — Hoa Thanh Primary School
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2. Fifth grade students’ participation in projects
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presentation in projects

3. Fifth grade students’
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4. Fifth grade students’ group products in projects
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