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ABSTRACT

Listening, the most fundamental language skill to effective communication, is
inextricably linked to and interacted with the other language skills - speaking,

reading, and writing.

This study aims to investigate the difficulties of secondary school students in
listening and explore the factors that cause listening difficulties in secondary school
students. This research is conducted at Thuan Quy Secondary school. The subjects of
this research are 9-grade students and the sample consists of 80 students. The study
is a mixed-methods approach utilizing a questionnaire and an interview. As for
elements of those difficulties, it relates to the speed of speech, insufficient
vocabulary, different accents of speakers, lack of concentration, anxiety, and bad
quality of the recording. This leads to a serious consequence that students' foreign

language proficiency is low as well as difficulties in teaching and learning.

The issues of teaching listening are becoming increasingly clear as a result of
new strategies that contribute to successful listening and, moreover, the widespread
availability of technology to assist language learners in improving their listening
skills. This study discusses the importance of listening in language acquisition, as
well as the difficulties in obtaining listening competency and some ways for

overcoming them.

Keywords: listening skills, difficulties, strategies.
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CHAPTER 1: INTRODUCTION

1.1 Background to the study

English plays a vital role in daily life. First, English can be used as a way to
communicate with people around the world. Second, it helps people prepare for the
future. Third, they can access information, share information and win more
opportunities, which helps them lead a better life. People desire to learn more English

due to how important.

There are four abilities that must be learned when studying the English
language. They are reading, writing, speaking, and listening. The fourth such ability
must be achieved to fully master the English language. Listening is one of the other
English abilities that students must develop. According to Hamouda (2012), listening
as active listening is necessary for effective communication. Listening is a key to all
effective communication because it is the most basic to make a connection with

another person.

Therefore, listening is the first ability that English learners must master.
Listening is a crucial language ability that English students employ to learn a second
language. Despite its importance, listening is regarded as the hardest language skill
to master. It necessitates complete focus, concentration, and the use of the other
senses. As aresult, it is still the most overlooked part of language teaching. According
to Hamouda (2013), comprehending speech is a difficult activity for students. When
students listen to a language, they confront a variety of difficulties. If teachers are
expected to help students improve their listening comprehension, they must first
understand their students' listening difficulties in comprehending spoken passages
and then teach them effective listening comprehension strategies to solve their

listening comprehension problems.



1.2 Statement of the problem

Goss (1982) said that in listening comprehension listeners try to construct a
meaning when they get the information from the listening source. It may be deduced
that listening skills are required for learners to be skilled and capable of thoroughly
listening to the material being heard. Hamouda (2013) highlighted that

comprehending speech is a hard process for students.

There are several elements that influence students' listening comprehension in
general. First, students have a lot of difficulties comprehending the listening text
because of their lack of background knowledge. The students were nervous and
anxious since they have poor grammar and lexical comprehension and find it difficult
to listen. Despite identifying the literal meaning of the phrases, many had difficulties
grasping the intended messages. Second, most of the students can not recognize the
main points in listening because they concentrate too much on listening word by
word. Thus, they cannot identify the keywords or the content words of the listening
tasks. The speed of the speech also supplies cues for catching the main points. As a
matter of fact, natural talk is very fast for second language learners so it makes up for
some trouble for non-native speaker. Next, students may find it difficult to
concentrate in a foreign language; inattention for a short period of time may result in
misunderstanding. The reason for this is probably because students have little
exposure to English, do not often watch news in English, so it is difficult to
understand native speakers with different accents and their pronunciation. Lastly, the
quality of listening materials, such as length, speed of speech, and physical factors,

has a significant impact on students' completion of listening activities.

Based on the foregoing, the researcher would like to discuss: “A study on
difficulties and solutions in developing the Listening skills of students at Thuan
Quy secondary school”. The researcher chose this title because many students still
struggle with listening. By observing students' difficulties, the researcher tries to

identify and analyze them.



1.3 Previous study

Several studies have been conducted on the problems faced by students in
developing their listening skills. A study conducted by Nguyen et al. (2018) examined
the challenges faced by Vietnamese students in listening comprehension and
identified factors such as lack of vocabulary knowledge, limited exposure to authentic
listening materials, and ineffective instructional strategies. The researchers found that
students struggled with understanding unfamiliar words and phrases, as well as with
comprehending spoken English at a natural pace. The study also highlighted the
importance of vocabulary development and exposure to authentic listening materials

in improving listening skills.

Similarly, Tran and Le (2019) investigated the problems encountered by
students in listening comprehension. Their research revealed that poor pronunciation,
lack of concentration, and limited listening practice were major obstacles for students.
The researchers emphasized the need for targeted pronunciation practice and

increased opportunities for listening practice to enhance students' listening skills.

While these studies provided valuable insights into the problems faced by
Vietnamese students in listening skills, they did not specifically address the context
of Thuan Quy Secondary School. Therefore, there is a need for further research to
explore the specific challenges faced by students at this particular school.
Understanding the unique problems experienced by students at Thuan Quy Secondary
School will enable the development of targeted interventions and solutions to enhance

their listening skills.

In summary, previous studies have highlighted the common problems faced
by students in listening comprehension, including limited vocabulary knowledge,
pronunciation problems, lack of concentration, and limited exposure to authentic
listening materials. These findings provide a foundation for the current study, which
aims to investigate the specific listening problems of students at Thuan Quy

Secondary School and propose effective solutions to improve their listening skills.



1.4 Conceptual framework

The conceptual framework for this study is based on the interactionist
approach to language learning, which emphasizes the role of both individual factors
and environmental factors in language development. The framework also draws upon
the cognitive theory of listening comprehension, which posits that successful
listening involves the integration of bottom-up processes (such as decoding sounds
and recognizing words) and top-down processes (such as using background

knowledge and making inferences).

In this study, the problems in developing their listening skills will be explored
through the lens of these theoretical perspectives. The individual factors that may
contribute to listening problems include limited vocabulary knowledge,
pronunciation problems, and lack of concentration. Environmental factors such as the
availability of authentic listening materials, instructional strategies employed by

teachers, and opportunities for listening practice will also be examined.

Based on the findings, the study will propose solutions to address the identified
problems. These solutions may include implementing effective instructional
strategies, providing opportunities for extensive listening practice, and incorporating
authentic listening materials into the curriculum. The conceptual framework will
guide the data collection and analysis process, facilitating a comprehensive
understanding of the challenges faced by students and informing the development of

practical recommendations to enhance their listening skills.

1.5 Aims and objectives of the study
The study aims at the following goals:
1) To find out difficulties affecting 9th graders' English listening.

2) To give some solutions to minimize the difficulties and improve efficiency in

listening of secondary school students.



1.6 Research questions
This study addresses the following research questions:

1. What are the difficulties that students at Thuan Quy Secondary school encounter

while learning the listening skills?

2. What can be done to improve their listening skills?

1.7 Scope of the study

Within the scope of this research, the author only focuses on grade 9 students
of Thuan Quy secondary school to find out the difficulties that students in this class
often face and from there make some suggestions to overcome these problems.
Difficulties were discovered and improved students' listening ability. Subjects
participating in the study are 80 students in grade 9 of Thuan Quy secondary school,

Ham Thuan Nam district, Binh Thuan province.
1.8 Significance of the study

The study is expected to make a significant contribution to the learning of
listening skills. The present study can help 9th graders improve their listening skills
so that they can pass the final exam and pass the entrance exam for high school. This
is a document that helps English teachers know about some of the issues that students
have encounter with listening comprehension skills to help students overcome the
above obstacles to become more and more interested in English and achieve higher

SCores.
1.9 Overview of thesis chapter

This thesis is organized with five chapters: Chapter 1 — Introduction, Chapter
2 — Literature review, Chapter 3 — Methodology, Chapter 4 — Findings and

discussions, Chapter 5 — Conclusion and suggestion



Chapter 1 — Introduction

This chapter introduces the general information about the thesis. First, the
statement of the problem is about the main reasons which enhance the author to do
this thesis. Then, the purpose of the study introduces the aims to do the thesis. And
the scope of the study gives the details about the objects that the thesis studies and
the main content that the thesis covers. Next, the significance of the study shows how
this study is important and helpful and research questions. Finally, the organization

of the study briefly introduces the main parts of the thesis.
Chapter 2 — Literature review

This chapter presents a literature review on the general theoretical basis of
listening skills, challenges and difficulties in learning listening skills. It explores
various factors that can influence listening skill development, such as vocabulary

knowledge, listening strategies, and the role of authentic materials.
Chapter 3 — Methodology

First, it will introduce the participants, the data collection instruments, data
analysis. Then, it will discuss the current situations of teaching and learning English
listening skill in general. Finally, the author will analyze the results of the survey,
interviews as well as the teacher’s observation in teaching to find out the real state of

learning listening skill in the center.
Chapter 4 — Findings and discussions

This chapter provides an analysis of the survey questionnaire and the results
obtained from the participants. It explores the students' listening habits, their
preferred listening materials, and their perceived difficulties in understanding spoken
English. Overall, this chapter provides valuable insights into the current state of

listening English skill learning and teaching at Thuan Quy Secondary School.



Chapter 5 — Conclusion and suggestion

This chapter provides the conclusion and suggestions related to the learning
and teaching of listening skills in English at Thuan Quy Secondary School. The
chapter highlights the challenges faced by students in terms of limited exposure to
English outside the classroom and the impact on their listening skills. The importance
of self-study and consistent practice is emphasized, and recommendations are

provided to promote listening activities outside of class.



CHAPTER 2: LITERATURE REVIEW

When talking about the ability to use a language, it is generally considered
speaking that language. Only a few people think about the capacity to listen to the
language. However, if a person can listen to a sentence, he must understand it. Thus,
listening is an essential skill in learning a language. It can be used to evaluate a

person’s language competence.
2.1 Definition of listening

Listening is the process of actively receiving and interpreting auditory
stimuli with the intention of comprehending and understanding the conveyed
message. It involves not only hearing the sounds or words being spoken, but also
paying attention, processing the information, and making meaning out of it. Effective
listening requires focus, concentration, and engagement to accurately interpret the

speaker’s intended message.

According to Richard Field, a renowned expert in language teaching and
learning, listening is "the process of receiving and constructing meaning from oral
and/or signed language” (Field, 2008, p. 3). In his book "Listening in the Language
Classroom," Field emphasizes the importance of listening in language acquisition and
highlights how it is more than just a passive activity. He argues that listening is an
active process that involves the integration of various cognitive skills, such as
attention, memory, and inference-making, to comprehend and interpret spoken

language.

Furthermore, Brown and Yule (1983) define listening as "the process of
extracting and constructing meaning from spoken language™ (p. 2). In their book
"Teaching the Spoken Language," they emphasize that listening is a complex

cognitive process that requires learners to not only decode the sounds and words, but



also understand the context, infer meaning, and make connections with prior

knowledge.

Overall, listening is a vital skill in language learning as it provides learners
with exposure to authentic language use, helps develop comprehension abilities, and
contributes to overall language proficiency. It requires active engagement, cognitive
processing, and the ability to extract meaning from spoken language. By actively
listening and practicing this skill, learners can improve their ability to understand and

communicate effectively in the target language.
2.2 The importance of listening skills

Listening skills play a crucial role in effective communication and language
learning. They are essential for understanding and interpreting spoken language, and
they contribute to successful interactions and relationships. The importance of

listening skills is widely recognized in the field of language teaching and learning.

According to Vandergrift and Goh (2012), listening skills are vital for
language learners as they provide learners with exposure to authentic language use
and help develop comprehension abilities. Listening allows learners to become
familiar with the natural flow of spoken language, including pronunciation,
intonation, and rhythm. Through active listening, learners can improve their
understanding of vocabulary, grammar, and discourse structures, which are essential

for effective communication.

Field (2008) emphasizes the importance of listening in language acquisition,
highlighting that listening is not a passive activity but an active process that involves
cognitive skills such as attention, memory, and inference-making. Effective listening
requires learners to focus, concentrate, and engage with the speaker's message. It
helps learners extract meaning from spoken language, make connections, and respond

appropriately in different communication contexts.



Furthermore, listening skills are not limited to language learning but are
crucial in various aspects of life. In the workplace, strong listening skills are essential
for effective teamwork, problem-solving, and customer service. Effective listening
also enhances personal relationships by fostering understanding, empathy, and

meaningful communication.
2.3 Listening process

The listening process can be approached in different ways, either by breaking
it down into steps or treating it as an interpretive process. Some linguists, such as
Gary Buck (2001:2) and Brown (1994), propose a division of listening into two
processes: bottom-up and top-down. According to Brown, learners utilize bottom-up
processing to recognize linguistic elements like vowels, consonants, words, and
sentences to derive meaning. On the other hand, top-down processing involves
drawing on prior knowledge to make predictions about the text. In this top-down
listening model, listeners actively construct meaning by relying on expectations,
inferences, intentions, schema knowledge, and other relevant prior knowledge, as

well as selectively processing input.

Flowerdew and Miller (2005) suggest that developing listening skills involves
integrating listening with cognitive development. To listen effectively, students
should employ both bottom-up and top-down processing. In other words, students
need to perceive individual sounds (bottom-up processing), retain them in their
working memory for a brief period (several seconds), make connections, and then
articulate their understanding before moving on to new information. Simultaneously,
listeners draw on their background knowledge (top-down processing) to infer

implications for prior knowledge and schema (Brown, 2005).

According to Anderson and Lynch (2003), successful listening in face-to-face
conversations requires the utilization of various skills. They outline four steps that

constitute the listening process:

1. The identification of spoken signals from background noise.
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2. The segmentation of the continuous stream of speech into meaningful units,

recognizing them as familiar words.
3. The comprehension of sentence structure and the speaker's intended meaning.

4. The application of linguistic knowledge to generate a suitable and accurate

response to the spoken message.

According to John A. Kline (1996), the listening process includes the five
steps: receiving, attending, and understanding, responding and remembering. Each of
these steps plays a crucial role in effective listening and comprehension. In this study,
we will delve into a comparison between the listening process and the electronic mail
system, drawing parallels between the listener as the recipient of a message and the

various stages of the listening process.
Step 1: Receiving

This step involves the physical act of perceiving sound waves and stimuli.
Similarly, in the electronic mail system, the recipient receives an email message in
their inbox. Both processes require an initial reception of information for further

processing.
Step 2: Attending

This step refers to the listener's conscious focus and concentration on the
Incoming message. In the context of the electronic mail system, attending can be
likened to opening and reading an email, where the recipient directs their attention to
the content of the message. This step is essential for effective listening, as it allows
the listener to filter out distractions and give their full concentration to the message
at hand.

Step 3: Understanding

This step entails the interpretation and comprehension of the message's

meaning. Similarly, in the electronic mail system, understanding corresponds to the

11



recipient's comprehension of the content and intent of the email. Both processes

involve extracting meaning from the received information and making sense of it.
Step 4: Responding

The fourth step, responding, involves the listener's active engagement and
feedback to the message. In the electronic mail system, responding can be seen as the
recipient composing and sending a reply to the email. This step is crucial in both
processes, as it allows for a reciprocal exchange of information and facilitates

effective communication.
Step 5: Remembering

The final step, remembering, pertains to the listener's ability to retain and recall
the information received. In the context of the electronic mail system, remembering
can be likened to the recipient storing the email in their inbox or saving it for future
reference. Similarly, in the listening process, remembering ensures that the

information is retained and can be recalled when needed.
2.4 Stages of teaching listening skills

Underwood (1989) divides listening activities into three categories: pre,
while, and post-listening activities. Many teachers utilize this three-stage listening
lesson format because it is particularly effective in teaching listening. Each stage
serves a specific purpose and contributes to a comprehensive and well-rounded

listening lesson.

The pre-listening stage involves activities that prepare students for the
listening task. These activities aim to activate students' prior knowledge, build
necessary vocabulary and background information, and generate interest in the
topic. Pre-listening activities may include brainstorming, discussing related
questions, previewing vocabulary, or predicting the content of the listening
material. By engaging students in these activities, teachers set the stage for

effective listening by enhancing students' understanding and motivation.

12



The while-listening stage is the core of the listening lesson, where students
actively engage with the listening material. During this stage, students listen to the
audio or watch a video, focusing on understanding the main ideas, specific details,
and the overall message. Teachers can employ various techniques to support
students’ comprehension, such as providing guiding questions, using graphic
organizers, or incorporating interactive tasks like note-taking or gap-fill exercises.
The while-listening stage encourages students to concentrate on the listening
material and develop their listening skills, such as recognizing intonation,

understanding context, and inferring meaning.

Once the while-listening activity is completed, the post-listening stage
begins. Post-listening activities aim to consolidate and extend students'
understanding of the listening material. These activities may include discussions,
reflections, role-plays, or follow-up tasks that require students to apply the
information they have learned. Post-listening activities serve multiple purposes,
such as reinforcing comprehension, promoting critical thinking, and providing
opportunities for language practice and production. They also allow students to
reflect on their listening experience, identify areas for improvement, and enhance

their overall listening skills.

2.5 Types of listening

Listening is a fundamental aspect of human communication, and its various

types play a critical role in understanding and interpreting information. This part

delves into an examination of the different types of listening, shedding light on their

distinct characteristics, purposes, and implications. By understanding the spectrum of

listening, individuals can enhance their communication skills, build stronger
relationships, and achieve more effective outcomes in academic and professional

contexts.

13



2.5.1 Active Listening

Active listening involves fully engaging with the speaker, demonstrating
attentiveness, and providing feedback to ensure understanding. It requires focused
attention, non-verbal cues, and verbal responses to demonstrate comprehension and
encourage further communication. Active listening fosters an environment of respect,
empathy, and collaboration, enabling effective information processing, problem-

solving, and relationship-building.
2.5.2 Passive Listening

Passive listening occurs when individuals listen without actively engaging or
responding. It may involve background noise or conversations that are not the
primary focus of attention. While passive listening may provide a level of auditory
stimulation, it lacks the depth of engagement necessary for effective communication
and understanding. However, passive listening can serve as a form of relaxation or

entertainment, allowing individuals to unwind and enjoy auditory experiences.
2.5.3 Empathetic Listening

Empathetic listening focuses on understanding and connecting with the
speaker's emotions and experiences. It requires individuals to be fully present, non-
judgmental, and responsive to the speaker's feelings. Empathetic listening nurtures
trust, compassion, and support, facilitating effective communication, conflict

resolution, and emotional well-being.
2.5.4 Critical Listening

Critical listening involves analyzing and evaluating the speaker's message to
form a judgment or opinion. It requires active thinking, questioning, and assessing
the validity or credibility of the information presented. Critical listening promotes
critical thinking skills, problem-solving abilities, and the development of informed
perspectives. It plays a crucial role in academic research, debates, and decision-

making processes.

14



2.5.5 Appreciative Listening

Appreciative listening involves listening for enjoyment and appreciation of the
speaker's content. It focuses on finding pleasure and personal satisfaction in the
listening experience, such as listening to music, stories, or speeches. Appreciative
listening allows individuals to connect with the speaker's creativity, emotions, and

artistic expression, fostering cultural understanding, inspiration, and personal growth.
2.5.6 Discriminative Listening

Discriminative listening focuses on distinguishing and understanding different
sounds, tones, or accents in the speaker's communication. It involves focusing on the
nuances and variations in speech to comprehend the intended meaning accurately.
Discriminative listening is particularly important in language learning, cross-cultural

communication, and understanding diverse accents and dialects.
2.6 Listening strategies

Listening strategies refer to techniques or actions that assist individuals in
comprehending and retaining information from what they hear. These strategies can

be categorized based on how listeners process the input.

In the context of listening comprehension, it is crucial to employ appropriate
strategies to achieve the desired objective. According to Chatom (1987), learning
strategies are intentional techniques, approaches, or actions employed by students to
facilitate the acquisition and retention of linguistic and content information. These
strategies are conscious efforts that individuals undertake to enhance their

understanding and memory of what they listen to.

Oxford (1990) further expands on the concept of language learning
strategies, defining them as conscious steps or behaviors employed by language
learners to improve their ability to acquire, store, retain, recall, and utilize
information. These strategies encompass various aspects of language learning,

including listening comprehension.

15



Ellis (1994) emphasizes the role of strategies in language acquisition and
language use. He suggests that strategies consist of mental or behavioral activities
associated with specific stages in the overall process of language acquisition. These
activities can aid learners in effectively understanding and utilizing the language they

encounter through listening.

In their influential work, O'Malley and Chamot (1987) categorize listening
strategies based on the information processing model. They identify three main types
of strategies: cognitive strategies, metacognitive strategies, and social-emotional
strategies. Cognitive strategies involve mental processes such as making inferences,
summarizing, and predicting to aid comprehension. Metacognitive strategies focus
on self-regulation and monitoring of the listening process, including setting goals and
evaluating comprehension. Socia-emotional strategies involve interacting with others

and managing emotions to enhance listening comprehension.
2.6.1 Cognitive strategy

Cognitive strategies involve the processing and acquisition of information
in short-term or long-term memory for future use. The comprehension process begins
with the received data, which is analyzed and decoded at successive levels. Cognitive
strategies can be seen as problem-solving approaches that learners employ to
facilitate their learning process (Azmi Bingol, Celik, Yidliz, and Tugrul Mart, 2014).

These strategies encompass actions or activities that directly analyze,
transform or synthesize learning information (Rubin, 1981). They primarily work on
incoming information, utilizing it in a manner that enhances learning. However, their
application may be limited to specific types of tasks within an activity. When it comes
to listening comprehension, typical cognitive strategies include rehearsing,
organizing, referencing, summarizing, inferring, visualizing, transferring, and
constructing, among others. Higher-level practical skills may involve planning,
monitoring, or evaluating the effectiveness of learning activities (Brown & Yule,
1983).
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2.6.2 Metacognitive strategy

According to Rubin (1988), metacognitive strategy is a management
technique learners use to take control of their learning through planning, testing,
feedback, and change. These strategies involve the ability to reflect on one's own
thinking and learning, set goals, plan and organize tasks, monitor comprehension, and
evaluate progress. Rubin emphasizes that metacognitive strategies enable learners to
take control of their learning, identify areas of weakness, and make adjustments to

improve their performance.

According to Wenden (1998), metacognitive strategies involve the learners'
awareness and understanding of their own cognitive processes and the ability to
regulate these processes. Wenden argues that metacognitive strategies play a crucial
role in language learning as they allow learners to actively engage in self-assessment,

self-reflection, and self-regulation, thereby enhancing their learning outcomes.

Salataci (2002) investigates the relationship between metacognitive
strategies and listening comprehension. He suggests that metacognitive strategies in
listening involve planning and setting goals before listening, monitoring
comprehension during the listening process, and evaluating understanding after
listening. Salataci emphasizes that the use of metacognitive strategies in listening can
enhance learners' comprehension and retention of information.

2.6.3 Social-emotional strategy

Vandergrift (2003) and Abdalhamid (2012) highlight the importance of
social-emotional strategies in fostering interaction, understanding, and minimizing
anxiety among language learners. They argue that these strategies involve learners'
ability to engage with others, assess their own understanding, and manage their
emotions during the learning process. Vandergrift and Abdalhamid emphasize that
the use of social-emotional strategies can create a supportive and conducive learning

environment.
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O'Malley and Chamot (1989) further delve into the significance of social
and affective strategies in language learning. They suggest that among the various
listening comprehension strategies, social and affective strategies have the most
significant influence on the learning context. O'Malley and Chamot argue that these
strategies involve learners' interactions with others, their ability to cooperate, engage
in self-questioning, and engage in self-talk. These strategies facilitate
communication, feedback, support, and clarification activities, leading to enhanced

language learning outcomes.

Wilson (2003) explores the relationship between social-emotional strategies
and learners' interactions with both fellow learners and native speakers. She argues
that these strategies encompass a broad range of behaviors, including interactions
guided by social norms and the desire for influence. Wilson emphasizes that social-
emotional strategies play a crucial role in learners' responses to learning, as well as

their interactions with others.

By engaging in social-emotional strategies, learners can enhance their
communication skills, receive valuable feedback, and foster positive relationships

with both fellow learners and native speakers.
2.7 Difficulties in learning the listening skill

Learning to listen to a new language can be a challenge for many students.
Difficulties in listening come from a variety of sources such as speakers, listening

content, or the listeners themselves.
2.7.1 Difficulties from the speakers

One of the main difficulties that students often face when listening comes from
speakers. Students may face problems with speaker's speed, speaker's accent, stress,

intonation, the reduced form, elision and assimilation.
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The speaker’s speed

The speaker's speed also hampers learners' efforts to learn English. Because
kids are unable to arrange them while listening before they go. It's not as if the reading
content is just left on the page for people to consume anytime they wish. They might
miss the next part while working on this one. Most foreign language students believe
that native speakers speak too quickly, making them difficult to understand (Brown
& Yule, 1983). According to Underwood (1989), the speed element might make
listening much more difficult. Students may struggle to understand second-language
terms if the speaker talks too quickly. In this case, the listener has no control over the
speaker's speed, which might lead to major understanding issues. This is consistent
with the findings of Flowerdew and Miller (1992), who stated that their participants
universally evaluated the rate of distribution as one of the most significant barriers to
knowledge. Students can replay recorded materials till they receive information.
Furthermore, Hasan (2000) identifies unfamiliar words, difficult grammatical
structures, and the length of spoken passages as the most significant factors that
impair learners' listening comprehension. He went on to say that students' hearing
understanding is hampered by a lack of clarity, a lack of interest, and a lack of

sufficient answers to listening comprehension questions.
The speaker’s accent

Even proficient listeners may encounter challenges when faced with a
unique or unfamiliar accent. Research exploring the impact of accents on listening
comprehension demonstrates that appreciation decreases and understanding becomes
more difficult when the speaker's accent is unfamiliar. The accentuation of the
speaker is a crucial factor to consider when selecting listening materials for English
learners, as it significantly affects comprehension. Additionally, studies indicate that
speaker familiarity is more important than factors such as speech speed or noise when
it comes to listening comprehension. Munro and Derwing (1999) argued that

excessive accent variation can lead to a significant decline in comprehension. Both
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native and non-native accents that are unfamiliar can pose significant challenges for
listening comprehension, while becoming accustomed to a particular accent helps
listeners understand better. Buck (2001) emphasized that when listeners encounter an
unfamiliar accent, such as Indian English, after primarily studying American English,
they will face considerable difficulty in listening. This difficulty not only hinders the
overall listening comprehension process but also renders it nearly impossible for the

listener to understand the unfamiliar voice.
Stress and Intonation

The purpose of stress is to emphasize content words that carry meaning,
while students often struggle to differentiate between content and function words.
According to Wei (2004), the difficulty in acquiring listening skills may be attributed
to various aspects of spoken language, including intonation, voice tone, and rhythm.
In fact, intonation plays a crucial role in determining the meaning of a sentence within
its context. A rising intonation is often perceived as a question or an invitation to
continue the conversation, whereas a falling pitch is more commonly understood as
confirmation or agreement. Additionally, students may not be aware that words
spoken in continuous speech often do not receive the same level of stress as when

they are spoken in isolation (Underwood, 1989).
The reduced form, elision and assimilation

The processes of reduced form, elision, and assimilation in spoken language
can create listening difficulties for language learners and even proficient speakers.
These phonetic phenomena can lead to changes in the pronunciation of words and

make it challenging to understand spoken language accurately.

According to Derwing and Munro (2015), reduced forms, such as
contractions and weak forms, can pose difficulties in listening comprehension. When
words are spoken in connected speech, certain sounds or syllables may be reduced or
omitted, leading to a change in the overall pronunciation. For example, the words

"going to" may be reduced to "gonna" or "wanna." These reduced forms can be
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unfamiliar to non-native speakers and may require additional practice and exposure

to become accustomed to their usage.

Elision, as discussed by Roach (2009), involves the omission of sounds or
syllables in connected speech. This can occur due to the influence of neighboring
sounds or ease of pronunciation. For example, the word "library"” may be pronounced
as "li-bry" or "li-buh-ry™ with the omission of the middle syllable. Elision can make
it difficult for listeners to identify and comprehend certain words or phrases,
particularly if they are not familiar with the specific elision patterns used in a

particular dialect or accent.

Assimilation, according to Crystal (2008), refers to the process by which
sounds in a word or between words change and become more similar to neighboring
sounds. This can occur to facilitate smooth speech production. For instance, in the
phrase "handbag," the /n/ sound in "hand" may assimilate to the /b/ sound in "bag,"
resulting in a pronunciation like "ham-bag." Assimilation can make it challenging for
listeners to distinguish between individual sounds and can impact their ability to

accurately perceive and understand spoken language.

These processes of reduced form, elision, and assimilation can create
listening difficulties for language learners, as they may not be familiar with the

specific patterns and variations that occur in natural spoken language.
2.7.2 Difficulties from the content

Information abundance, complex text

In some cases, the organization of the text is quite complicated. Cervantes
and Gainer (1992) found that listeners to the syntactically simplified version of the
lecture scored substantially higher on the memory test than those who listened to the
more complex version of the lecture. Therefore, if students are not able to accurately

outline the text, they will not be able to capture the information effectively.
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It should be noted that density information is difficult for students,
particularly beginners. A dense paragraph is a long paragraph (Rost, 2006) with a
large quantity of information attached. Furthermore, higher information density is
thought to create a higher cognitive need for listeners, potentially increasing the effort
involved in listening comprehension (Gilmore, 2004).

Text length

According to Atkins (1995), with shorter passages or listening passages,
this can facilitate listening comprehension and reduce tedium as well as encourage
learners to concentrate. When the length of a listening portion of a conversation is
too lengthy, it will be difficult for students to remember the information being
communicated and it will be difficult for them to concentrate on listening. Missing
information can confuse students and make them hesitate for a few seconds in the
process of listening. This leads to ineffective attention. Length is also a factor that
makes students nervous in the listening portion. It has been found that students' level
can play an essential role when they listen to long sections and keep all the
information in mind (Azmi Bingol, Celik, Yidliz, and Tugrul Mart, 2014). For low-
level learners, it is much more difficult to attend to longer than three minutes and

complete listening activities.
Unfamiliar topic

Various factors contribute to the distinction between academic and non-
academic passages, including the required background knowledge, the ability to
discern relevant information, the presence of implied meaning, the capacity to handle
lengthy passages, and the need for note-taking (Ferris and Tagg, 1996). It is believed
that one of these elements, rather than being exclusive to non-academic content, may
hold the key to understanding the impact of academic versus non-academic topics on

listening comprehension.

The topic of a passage is another factor that can influence the

comprehension of second-language listeners. Generally, passages on familiar topics
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are easier for second-language listeners to understand compared to those on
unfamiliar topics (Sadighi and Zare, 2006; Tyler, 2001). According to the
International Test of English for Communication, exposure to information about a
topic prior to listening to a passage about that topic enhances comprehension for both

higher and lower level listeners.

Furthermore, whether a passage is academic or not also influences second-
language listening comprehension. Two studies examined the relationship between
this factor and second-language difficulty (Buck and Tatsuoka, 1998; Ying-hui,
2006), with only Buck and Tatsuoka finding a significant association between subject
type, topic, and difficulty level. Non-academic subjects were found to be associated

with easier items.
Noise and Redundancy

In the realm of listening skills, noise, and redundancy play significant roles
in affecting comprehension. Noise and external interference can create challenges for
language learners, requiring them to exert extra effort in filtering out distractions and
making sense of the intended message. As noted by Ur (1984), this includes dealing
with background noise and ambient sounds that may drown out certain words, leading
to a potential loss of important information. Moreover, redundancy in speech,
characterized by repetitions, false starts, self-corrections, refinements, reductions,
and seemingly unnecessary additions, can further complicate listening
comprehension. These redundant expressions may divert learners' attention or cause
confusion, making it more difficult to extract the essential meaning from the spoken
discourse. Consequently, both noise and redundancy pose hurdles that language

learners must navigate to achieve effective listening skills (Ur, 1984).
2.7.3 Difficulties for learners

Lack of vocabulary
Understanding the meaning of a statement can be challenging without a

solid grasp of the language. Learners of a language often encounter various obstacles
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when it comes to listening comprehension, including difficulties in word selection,

word connections, and knowledge of specialized terminology.

To begin with, students must comprehend the meanings of words to enhance
their listening skills. Insufficient vocabulary is a common reason why students
struggle to effectively express themselves in communicative activities. Words can
have multiple meanings, and their interpretation can vary depending on the context.
Students often find themselves perplexed when trying to choose the appropriate term
for a specific situation. Overall, word selection poses a significant challenge for
students.

Secondly, a lack of vocabulary knowledge poses a major hindrance to
learning listening skills. Due to infrequent usage, students may forget words they
have previously learned. This becomes problematic as they are then unable to
recognize these words during a listening session. Additionally, speakers may link the
last consonant of one word with the first vowel of the next word, making it difficult
for students to identify and comprehend the words. Many students admit to struggling

with linking terms due to their limited vocabulary.

Furthermore, encountering materials that contain specialized vocabulary
can also lead to difficulties in listening comprehension. Specialized terms are specific
to certain fields or disciplines. Learners with a limited and narrow vocabulary may
become confused when exposed to such terms. In these cases, speakers may provide
clarification by using synonyms or antonyms. Underwood (1989) demonstrated that
children listening to foreign languages cannot be expected to understand every word
spoken, just as they would in their native language. When encountering an unfamiliar
word, learners may pause and attempt to deduce its meaning, similar to a sudden drop
in comprehension. Therefore, a proficient listener is someone who comprehends the

overall content of what is being heard.
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In conclusion, vocabulary is a crucial aspect of learning English,
particularly in the development of listening skills. Those who aspire to become

proficient listeners can greatly benefit from having a wide-ranging vocabulary
Grammar mistakes

The ability to comprehend grammar plays a significant role in students'
listening capacity. This encompasses the arrangement of words, phrases, clauses, and
sentences, as well as the overall structure of the text. Grammar can be defined as "the
rules for how words change their form and combine with other words to make
sentences” (Cambridge Dictionary). It serves as the foundation of a language for
students, enabling them to clearly grasp the meaning of each word and sentence in a
given context, thereby facilitating comprehension of the speaker's message during
listening. Undoubtedly, grammar holds a dominant position in the realm of listening
skills.

However, students often underestimate the importance of grammar,
considering it to be less significant than the four main language skills. Consequently,
they frequently make errors in their speaking, writing, and even listening abilities.
When encountering new language structures or grammar patterns that appear similar,
students may become stuck, confused, or fail to understand what the speaker is
saying. Consequently, they tend to overlook or neglect the listening aspect. In

essence, grammar complicates the listening process for students.
Pronunciation errors

According to Cook (1996), "learning to pronounce a second language
requires developing new pronunciation habits and overcoming first-language bias."
To become a competent English listener or to succeed in learning a foreign language,

you must first focus on pronunciation.

Pronunciation is critical for students who want to master both listening and

speaking skills. Furthermore, if students can pronounce correctly, they will be able to
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listen fluently. Pronunciation is crucial because it is a component of successful oral

production or communication. Hismanoglu (2006).

According to Gilakjani (2012), "those who learn English pronunciation well
are able to understand even if they make mistakes in other parts, while learners with
poor pronunciation will not be able to understand, even with their grammar is
perfect.” In fact, kids who are strong at pronouncing will be able to express
themselves confidently and even receive the exact message from others. Poor
pronunciation, on the other hand, can lead to unfavorable misunderstandings or
failures in both communication and listening. Overall, pronunciation is
unquestionably the key to effective listening. To acquire accuracy in listening
comprehension, learners should practice pronunciation and detect different sounds

and qualities.
Background knowledge of the topic, content and culture

Having background information is crucial for effective listening. When
learners are presented with unfamiliar topics, their ability to listen well is
compromised. Background knowledge encompasses various aspects of daily life,
including culture, society, and economics. Therefore, background information is not

only essential for language learning but also for listening and speaking skills.

According to Brownell (1990), language and culture are inseparable.
Background knowledge includes understanding the target culture, current events, art,
politics, and literature. Culture provides the foundation for language development,
while language, in turn, serves to express and reflect culture. Therefore, learners must

grasp the cultural context of the language they are learning.

Moreover, Anderson and Lynch (2000) argue that a lack of socio-cultural,
factual, and contextual knowledge of the target language can hinder comprehension,
as language is used to convey meaning within specific contexts. Even if listeners
understand the surface meaning of the text, they may struggle to fully grasp the

intended message without familiarity with the context. Nonverbal cues such as facial
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expressions, nods, gestures, or tone of voice can also be easily misinterpreted by

listeners from different cultures.

Insufficient background knowledge poses a barrier to learning. Buck (2001)
defines background knowledge as "general nonverbal knowledge about the world we
live in and how things work within it, including knowledge of the target culture,
current affairs, art, politics, and literature." Therefore, students need to engage with
listening materials that cover a wide range of topics, such as political issues, business

reports, and everyday conversations.

In conclusion, prior knowledge is crucial for developing listening skills. To
become proficient listeners, learners must possess substantial knowledge of various
topics, fields, and life experiences. Additionally, acquiring knowledge about the
cultures of English-speaking countries can further enhance their understanding and

appreciation of the language.
Psychological Factors

Scarcella and Oxford (1992) state that listening anxiety arises when students
perceive a task as too difficult or unfamiliar, compounded by the belief that they must
understand every word they hear. Many students lack confidence when it comes to
listening in English, perceiving it as a challenging skill. This lack of confidence

negatively affects their listening ability and can make them easily bored.

Psychological barriers are another challenging aspect that affects students'
English listening skills. Psychological barriers refer to negative states that hinder
students' ability to receive information and make them apprehensive (Horwitz, 2001).
Anxiety is a common reaction observed in students during listening tasks. When
faced with a challenging listening piece, an unfamiliar topic, or even standard content
that they can hear, fear causes students to have limited comprehension of the listening

text.

Lack of concentration also contributes to listening difficulties. According

to Hamouda (2013), internal factors such as lack of focus, fear, and curiosity can
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influence listening issues. Listeners' attention can easily be distracted when new
words are spoken, and anxiety and worry persist when they struggle to understand
what is being said. Additionally, the student's motivation and enthusiasm play a
crucial role in understanding the subject matter. When listeners feel confused, they
may forget important information necessary for comprehension. Frustration often
leads to a loss of attention when students struggle to comprehend the spoken
information. Various factors, including linguistic characteristics of spoken English,
the listener's ability to extract meaning, and their level of motivation, can contribute

to difficulties in listening comprehension.

In conclusion, focus and anxiety can be viewed as psychological barriers
for learners, particularly when it comes to English listening skills. They are often the

weak points for many learners in their journey to improve listening proficiency.
2.8 Chapter summary

This chapter mostly summarizes theories, thoughts, and points of view
concerning various aspects of listening abilities. With an explanation of a massive
amount of academic study. Providing important documents that aided in the
formation of a possible theoretical conceptual framework for the graduation thesis.
However, as can be seen, the majority of the literature is written in foreign contexts,
making it unsuitable for Vietnamese students. As a result, the researcher expects that
the analysis of the study's results will compensate for this constraint with their own

observations and extensive explanations offered in the following chapters.
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CHAPTER 3: METHODOLOGY

3.1 Research design

Regarding the design of the research, this study is implemented with the use
of both quantitative and qualitative data. This design was used in order to gather
information about students’ listening difficulties in grade 9 of Thuan Quy Secondary

school.
3.2 Research site

The research location chosen for this study is Thuan Quy Secondary School,
located in Ham Thuan Nam district, Binh Thuan province, Vietnam. The study will
be conducted in two classrooms of 9th grade students at this school. Thuan Quy
Secondary School is known for its commitment to academic excellence and its
diverse student population. By choosing this research site, the study aimed to gain
insights into the experiences and perspectives of students in this particular
educational setting. This will provide a valuable understanding of the research topic

within the context of local communities and education systems.
3.3 Sample and sampling procedures

This study involves 80 ninth-grade students at Thuan Quy Secondary School
in Ham Thuan Nam district, Binh Thuan province, Vietnam who are asked to fill in
the questionnaires. In addition, 5 teachers will take part in the interview. In choosing

the participants, the writer used a purposive sampling technique.
3.4 Research instruments

This research combines both qualitative and quantitative research methods. It
Is because the study first determines the problems influenced by learners' motivation,
age, and other characteristics. At the same time, it investigates why students find them

difficult. Thus, by making use of both methods, they would complete each other and
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help the writer have the most general view of the problem. Here, the interviews are
conducted as qualitative research methods and the questionnaires are used as a

guantitative research instrument.
3.4.1 Instrument one: Questionnaires

To ensure clarity and avoid any misunderstanding, the questionnaire for the
students was written in Vietnamese. The main objective of the questionnaire was to
explore the students' attitudes toward learning listening skills, identify the challenges
they face in this area, and gather their expectations for improved teaching and
learning experiences. The questionnaire consisted of closed-ended questions.
Following the collection of all the questionnaire responses, the researcher proceeded
to calculate the number of responses and the corresponding percentages for each

question in the questionnaire.
3.4.2 Instrument two: Interviews

To better understand the reality of teaching and learning listening as well as
the problems that teachers face when teaching listening, the researcher conducted
private interviews with five teachers. The interview questions were primarily derived
from the questionnaire in order to uncover the underlying reasons behind the students'
responses and to gain a better understanding of the actual teaching and learning

practices related to listening skills.
3.5 Data collection procedures

First, the writer uses a questionnaire to collect students' opinions on how they
learn English listening skills and their attitudes, motivations, or listening tasks. The
student questionnaire consists of 15 questions that are concretized from two research
questions. These 15 questions are divided into two parts: Part | consists of 3 questions
to get some background personal information about the student; Part Il consists of 12
guestions to investigate issues related to students' English listening skills. In the 12

guestions of part 2, the first part from sentences 1 to 3 is designed to get students'
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opinions on learning listening skills, and questions 4 to 7 to find out how the problem
affects their listening skills. Listening skills, questions 8 to 12 mainly find activities

to improve English listening skills for 9th graders.

Second, interviews were applied with teachers. Five teachers were interviewed
face-to-face about their own way of teaching listening and their comments on students
learning the skill. In addition, the interviewer wanted them to suggest some helpful

recommendations to improve and motivate students to learn listening skills.
3.6 Data analysis procedures

After the researcher has collected the data, the following stage is to analyze it.

There are some steps to data analysis. They are listed in the following order:
- Reading and identifying the completed questionnaires.
- Sorting the answers to the questions

- Creating tables to organize students' problems and strategies based on questionnaire

results.
- Using the tables, calculate the result based on the students' replies.
- Going to the conclusion based on the data analysis.

The researcher then evaluated the data into percentages after collecting all of
the necessary data from the questionnaire. Then it was essential to study their point
of view on the students difficulties in each category's items. Descriptive Statistics are
used to determine the mean scores of the students’ perception toward the role of

listening skill development and listening problems.
3.7 Validity and reliability

To guarantee the reliability and validity of the samples, the questionnaires for
learners were directly distributed to students in grade 9 during their break time in the
class and collected right away. That meant these learners could pay the most attention

to answering the questions related to what they had just experienced. Before asking
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the learners to do the survey questionnaire, the researcher briefly stated the purpose
and significance of the study and clarified any misunderstanding about the survey
guestions. Besides the written instructions on the handout, the oral instructions and

explanations in Vietnamese were presented to avoid ambiguity.
3.8 Chapter summary

To conclude, this chapter presents the methodology of the study. In other
words, it describes the research design, research site, sample and sampling
procedures, instruments, and data collection procedures of the study. Given the
collected data, Chapter 3 will depict the data analysis and the validity and reliability
of the study. The questionnaire was distributed to the students in 80 copies. In Chapter
4, the data were evaluated in the tables and charts, which indicated the responses to

the questionnaire questions.
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CHAPTER 4: FINDINGS AND DISCUSSIONS

4.1 Findings
4.1.1 Results of questionnaire

Question 1: How important do you think English listening skills are?

60%
55%

50%

40%

30%
30%

20%
10%
10%
I =
oo N
A. Very important B. Important C. Quite important ~ D. Not important

Chart 4.1: The importance of English listening skills

According to the data presented in Chart 4.1, the significance of listening skills
is evident among students. A majority of 55% believe that listening is very important,
while 30% consider it to be important. Additionally, 10% of students regard this skill
as quite important, and only a small percentage of 5% do not view it as important.
Overall, the findings highlight that the majority of students place great emphasis on
the importance of English listening skills, particularly in relation to communication
abilities. This underscores the recognition among students that effective listening

plays a vital role in successful language use and communication. The findings
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indicate a positive attitude towards the development of listening skills, which is

encouraging for educators.

Question 2: What do you think about listening tasks in the “Tieng Anh 9”

new textbook?

= Very difficult
m Difficult

Appropriate
m Easy

Chart 4.2: Students’ assessment of tasks in the new textbook “Tieng Anh 9”

According to the statistics in chart 4.2, 65% (52 out of 80) of respondents
believe that the listening lessons in the new “"English 9" textbook are appropriate and
suitable for their level. 20% (16 out of 180) find the task at hand difficult, while 10%
find it very difficult. Only 5% of participants found them easy. According to the
findings, it appears that listening tasks pose a certain level of difficulty for
approximately one-third of the student population. This difficulty can result in
feelings of boredom and a lack of motivation to study, primarily due to the listening
material exceeding their current proficiency level. Additionally, the majority of the
activities used in the lessons are directly taken from the textbook without any
modifications, which fails to stimulate students' motivation to learn. As a
consequence, students may struggle to find the tasks engaging and may not feel

inspired to actively participate in the learning process.
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Question 3: How often do you listen to English outside the class?

Never
12%

Often
46% '

Chart 4.3: Students' frequency of listening to English outside the class

The results of the survey questionnaire are mentioned in the pie chart 4.3. It
shows that 54% of students do not often listen to English outside the classroom. In
particular, some students (12%) said they had never heard English outside of class
time. This means they don't even listen to the English songs that many students love.
Only 15% of students always practice listening to English at home and 27% say they
regularly practice listening to English at home. Students who have never heard
English at home may not like English because even the laziest students sometimes
listen to English songs somewhere on social networks like Youtube or Tiktok. The
fact that students rarely practice outside of class time is also the reason why it is
difficult for them to absorb and understand the listening material. Learning a language
takes constant practice. Therefore, just learning to listen to English in school is not
enough to get good grades. No matter how good a teacher is, students' self-study plays

a very important role in their learning process.
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Question 4: Which of the following speaker-related problems has affected

your English listening?

Problems n. %

A. Cannot listen to strange accents. 43 53.75%
B. The speaker speaks too fast. 52 65%
C. Difficulty understanding the listening passage if it is not

repeated. 37 46.25%
D. Speech is full of hesitation and pauses 12 15%
E. The listening does not emphasize intonation. 18 22.5%
F. The words are spelled the same, with different stress. 11 13.75%
G. Difficult to understand the meaning of words that are not

clearly pronounced due to the phenomenon of assimilation | 63 78.75%

and swallowing.

Table 4.1: Listening problems related to the speaker
Accent

Based on the findings presented in Table 4.1, it can be observed that 53.75%
of the students interviewed perceive difficulties in comprehending speech delivered
in unfamiliar accents. Additionally, 46.25% of the students reported that they are able
to understand a listening passage without repetition. In summary, these results
indicate that students face challenges when listening to accents that differ from what
they are accustomed to, particularly when encountering them for the first time. This
aligns with the assertion made by Yagang (1994) that listeners need to become
accustomed to the primary voices they hear. Exposure to standard British or
American accents may impede their understanding of other accents. It is important to
note that each individual possesses a unique voice, underscoring the necessity for
students to be exposed to various stress patterns and accents to enhance their listening
skills.
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Speed

According to Table 4.1, the majority of students agree that "The speakers
speak too fast." As a result, the speed of speech provides suggestions for collecting
crucial points. In fact, because natural speaking is relatively quick for second
language learners, it can be difficult for non-native speakers. Speech speed is a
significant challenge for students. Most speakers speak rapidly, swallow many words,
and do not interrupt, resulting in numerous keywords being missed by listeners. 35%
of students report being unable to hear because the speaker speaks too quickly.
Moreover, the sound is played only once and it will be more difficult for them.
46.25% of students have difficulty if the listening test is not repeated. According to
Osada (2004), listeners can't control the transmission speed, but they should strive to
detect the listener's speed and state. Table 4.1 also reveals that students have
difficulties understanding natural speech that is full of hesitations and pauses or is
spoken too quickly. On the other hand, for the "Speech full of hesitation and pause™
issue, 12% of the students felt it affected their listening. Listening is not seamless will
cause students' listening to be interrupted and interrupted. This leads to confusion and
loss of interest in listening. Because most students have difficulty speaking too
quickly, this provides an opportunity for students to comprehend the relevant

information during the listening session.
Stress and intonation

From the data in Table 4.1, 22.5% of students believe the issue "the listening
lesson does not emphasize intonation" impacts them. Furthermore, "The words are
spelled the same, but with different stress." confuses 13.75% of secondary school
students when listening. Without stress and intonation, listeners will struggle to
understand what information is significant. Particularly requests or questions.
Furthermore, improper stress and intonation will confuse you and cause you to miss
Important information. They are unaware that words in the speech that are spoken

continually frequently do not have the same stress as those stated in isolation
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(Underwood, 1989). The goal of stress is to emphasize substantive words to convey
meaning. When sentences lack stress or intonation, students cannot distinguish
between content and function. As a result, when speaking, multiply the stress and

intonation to generate formality and understanding for the audience.
The phenomenon of assimilation and swallowing

These are common phenomena that make it difficult for students to distinguish
or recognize individual words in a stream of speech. It is related to the phenomenon
of assimilation and swallowing. Looking at Table 4.1, we can see that the
phenomenon of assimilation and swallowing produces problems for students,
accounting for around 78.75% of the total. In general, we can see that the majority of
students struggle when they do not grasp the lesson's topic, lose attention, and put
pressure on themselves when there are too many homophonic phenomena and word
swallowing in the dialogue. These phenomena have different effects on different
people's hearing. Assessing and acknowledging this influence assists students in
identifying the source of the problem and directing them to the best appropriate

practice.

Question 5: Which of the following text-related problems has affected

your English listening?

Problems n. %
A. The text is too long. 68 85%
B. The text has a boring topic. 36 45%
C. Information density. 56 70%
D. The text has complex content. 24 30%
E. The text contains many terms from different topics. 12 15%

Table 4.2: Listening problems related to the text
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Length of texts

According to the data from Table 4.2, it is very clear that 85% of the
participants said that they have difficulty listening to long passages. In addition, for
the sentence "The text has a boring topic”, the majority of students (45%) thought it
was difficult to understand. In contrast, some students completely disagree with this
statement (55%), they do not get bored when listening to long passages. Most students
agree with the statement that long text affects their listening process to process
information, especially long text affects mainly psychology, when they feel
uncomfortable listening when the content too long. Therefore, it can be inferred that
long speeches hinder learners' listening ability. According to Gilakjani, A.P. and
Ahmadi, M.R. (2011) if the listening lesson is too long, it is more appropriate to
divide it into shorter segments by pausing or changing words so that students can

easily remember and absorb them.
Information density, complex text

Undoubtedly, when the density of complex textual information is one of the
factors affecting listening ability. The higher the density of information, the greater
the difficulty. According to the data from Table 4.2, the sentence “Information
density” indicates that 70% of students find it difficult when the information density
increases. Moreover, 30% of students have difficulty with “The text has complex
content”. This could be one reason to predict that longer, more complex passages will
have a greater impact on the listening comprehension of low-level listeners. But
besides that, many students are also confident in their ability to analyze information
and complex structures, so they feel that this assessment does not affect them.
Thereby, we see, the greater the information density, the higher the listener's
cognitive needs (Gilmore, 2004). Therefore, if students do not clearly outline the text

first, they will not be able to capture the information effectively.
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Unfamiliar topic

As you can see in the table 4.2, 15% of students think that the text contains
many terms from different topics that hinder their listening comprehension.
According to Bingol (2014), when students find the topic of listening interesting,
understanding the lesson will be easier. Such findings indicate that the role of working
memory in listening comprehension may be influenced by the organization of the
passage and its subject matter. When the topic of a passage is unfamiliar or its content
is less organized, comprehension can be more difficult. They're complete strangers to
them so it's hard to listen when the message is filled with jargon.

Question 6: Which of the following listener-related problems has affected

your English listening?

Problems n. %
A. Difficult to predict what will happen next at the moment
o 67 83.75%
of listening.
B. Don't know how to identify words. 43 53.75%
C. Unable to understand the meaning of words when there
o 73 91.25%
are too many specialized terms.
D. The listening lesson has many complex sentences,
_ 35 43.75%
pronouns and relational structures.
E. I don't pronounce well so I can't listen fluently. 56 70%
F. | have difficulty with passages that use a lot of
_ 68 85%
sociocultural knowledge that I do not know.
G. Constantly worried, afraid of misunderstanding. 73 91.25%
H. Easy to lose concentration 57 71.25%

Table 4.3: Listening problems related to the listeners

Vocabulary

According to Table 4.3, 83.75% of students said that they could not predict

what would happen next at the time of listening. Besides, 53.75% of students do not
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know how to identify words. In addition, 91.25% of students admitted that they did
not understand the meaning of words when there were too many specialized terms.
This result also supports Underwood's (1989) theory that insufficient vocabulary is a
major barrier to listening comprehension for most students. Listening material can
cover a wide range of topics in life and society. It could be a business report, a casual
conversation, or a political topic that confuses the listener. These talks may contain
words, phrases, or terms that the listener is unfamiliar with. They are complete

strangers to them, thus terminology makes it difficult for them to listen.
Grammar

Looking at Table 4.3, we can see that the majority of students (43.75%)
consider that “the listening lesson has many complex sentences, pronouns and
relational structures™. According to the findings, grammar still has an impact on
listening abilities, albeit a minor one. According to Bloomfield et al. (2010), different
speaking styles of passages have distinct structures, which can make them simpler or
more difficult for listeners to understand. Obviously, if students do not know how to
form words, the listening portion will be considerably more difficult to comprehend.
Students frequently try to interpret it by analyzing its grammar. Students frequently
struggle with complex text structures and sentences with sound correlations. When
they are exposed to new grammatical structures or grammatical structures that appear
similar, they are unable to listen properly because they cannot analyze the correct

meaning.
Pronunciation

From the data in Table 4.3, 70% of students consider that they don't pronounce
well so they can't listen fluently. However, 30% of students say that they can hear

well despite they don't pronounce correctly.

Pronunciation is an essential component of listening practice. It is clear that
normal pronunciation has a major impact on students' listening efficiency. The

unclear pronunciation of some speakers is also considered a source of hearing
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problems. Many students think that unclear pronunciation will make it difficult for
them to understand their English listening. Poor pronunciation can cause negative

misunderstandings or failure in communication as well as in listening.
Background knowledge

"I have difficulty with passages that use a lot of socio-cultural knowledge that
I don't know," responded 85% of students. Most students stated that not only do they
struggle with a lack of social and cultural knowledge, but they also struggle with

words relating to social, economic, and political topics.

Wardhaugh (1986) contends that language and culture are inextricably linked.
They believe that the answer has a coherent view of the relevance of background
knowledge because it mentions vast knowledge of other areas such as economics and
society. This study supports Nuttall (1996) assertion that issues develop when there
is a mismatch between what learners are hearing and their prior experiences.
According to Hasan (2000), students' capacity to integrate newly heard material with
existing knowledge is a potent and widely used method for predicting the meaning of
listening passages. As a result, the majority of students' lack of basic understanding

about culture, society, and the economy is unavoidable.
Psychological Factors

Referring to Table 4.3, “Constantly worried, afraid of misunderstanding” is
the obstacle that 73 out of 80 students have when listening. Anxiety and fear decrease
listening ability. Students cannot ignore the existence of fear and stress when thinking
about foreign languages. When a person is uncomfortable, their ability to listen is
considerably diminished. In addition, boredom and dissatisfaction are impediments
to listening comprehension. Besides, 91.25% of students experienced difficulty
focusing during the listening process. Psychological variables are essential for
concentration and have an impact on the entire listening process. Concentration is
difficult to maintain when listening since, according to Osada (2004), even the

shortest attention span can substantially hinder comprehension. The process of
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listening comprehension, according to Yagang (1993), is likewise a highly
sophisticated psychological process. According to the findings of the preceding
investigation, the majority of students agree with the concepts connected to
psychological aspects. They frequently struggle due to a lack of concentration and

anxiousness when listening.

Question 7: Which of the following physical conditions has affected your

English listening?

Problems n. %
A. Sound is not clear due to poor speaker quality. 23 28.75%
B. Large room makes the sound diluted. 27 33.75%
C. Difficulty concentrating with background noise. 56 70%

Table 4.4: Listening problems related to the physical conditions

There are three things related to physical conditions that affect students’
listening to English. Poor speaker quality factors are equally influential when
accounting for 28.75% of students. Students agreeing with the large room factor

accounted for 33.75% of the problem and 70% agreeing with the background noise.

The importance of learning equipment in encouraging students to learn
listening skills cannot be overstated. If well equipped, listening activity will be
favorable and conversely if poorly equipped, listening will be hindered. Some
teachers use poor-quality recorded materials in their lessons. The student's ability to
understand what is being heard can be impacted by the sound system's quality.
Furthermore, the number of students in large classrooms is also affected by their
sitting position because speakers are only rear-mounted and students sitting far away
from the speakers will not be able to hear clearly. If the speaker is loud enough, the
sound will be too loud, which will cause students to hear a buzzing noise. Thereby, it
can be seen that the class size also makes it difficult for teachers to manage students

in listening activities and students also have difficulty in listening.
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Question 8: What activities should be done before listening?

m Check the dictionary first for some related new words
u Content prediction
m Understanding listening tasks

Do nothing

Chart 4.4: Activities students should do before listening

The chart 4.4 shows that the majority of students look up some related words
in the dictionary because they think that they will guess the content of the article
faster and more accurately. Students will be more confident and less surprised if they
know the meaning of some unknown words. Besides, students often predict listening
content based on teacher-provided activities, accounting for 25%. Perhaps suggesting
that predictive activities are closer to listening conversations. Prediction is important
because it helps them anticipate situations where they have to translate or have high
context. Only 10% of students think that it is advisable to read and understand the
listening task carefully before listening. However, this is an equally important step
because sometimes students misunderstand and misinterpret the question
requirements. Besides, 5% of students believe that they do not need to do anything
before reading; this is a concerning figure due to students' indifference and lack of

motivation when it comes to listening to and studying English.
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Question 9: What activities should be done while listening?

50%
45%
40%
35% ]
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0% »

45%

w
N
Q

Listen and take  Listen and Listen only Other
notes answer the
questions

Chart 4.5: Activities students should do while listening

According to graph 4.5, 45% of students are prepared to take notes while
listening. This is an engaging activity that allows students to practice their listening
abilities in English class and allow them to practice critical thinking about words and
respond to language in a sensitive manner. Support students in developing ideas and
understanding informational tools. 37% of them frequently try to answer questions
while listening. The remaining 13% just listen and 5% choose other activities such as

focusing on keywords.

The entire listening process is for students to hear and understand the material.
It is not necessary for students to understand all of the listening material. They only
need to capture the key ideas. There are various approaches that can be utilized to
help students focus on the general ideas and themes of the material they are listening
to. This is in line with Gilakjani and Ahmadi (2011), who suggest that students take
notes on significant terms based on what they listen to construct the lesson's core

theme. So activities such as taking notes are essential while listening.
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Question 10: What activities should be done after listening?

m Give answers immediately

m Connect the information that has been heard
Compare your notes to what you've heard.

Chart 4.6: Activities students should do after listening

Based on the chart provided, it is evident that the majority of students (68%)
are in agreement with the practice of answering questions immediately after listening.
Additionally, 21% of students demonstrate the ability to connect the information they
have heard, while 11% of students engage in the practice of comparing their notes to
the content they have listened to. These findings highlight the various strategies
employed by students to enhance their listening comprehension. The high percentage
of students who favor answering questions immediately after listening suggests that
this approach is widely recognized as an effective way to reinforce understanding.
Similarly, the significant portion of students who connect the information they have
heard indicates an aptitude for synthesizing and making connections. The practice of
comparing notes to the content heard showcases a conscientious effort to verify
comprehension and ensure accuracy. Educators can leverage these findings by
Incorporating activities that encourage immediate response, information integration,
and note verification, thereby fostering students' listening skills and comprehension

abilities.
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Question 11: What listening activity do you like the most?

40% 38%

35%
31%
30%

25%
22%
20%
15%
10% 9%

5%

0%

® Choose the correct answer
Complete the missing words
® Choose true or false
® Answer reading comprehension questions

Chart 4.7: Students' favorite listening activities

From the chart 4.7, it can be seen that the listening activity that students choose the
most is choosing the right answer (38%) and choosing true or false (31%). Only 9%
of students choose to answer reading comprehension questions, indicating that most
of students are uninterested in this type of practice. For students, this type of activity
Is really challenging. It necessitates that students have a general comprehension of
the listening text as well as general abilities such as skimming, scanning,
paraphrasing, and so on. In order to communicate thoughts based on what they hear,
students must also have a strong command of grammar and vocabulary. Meanwhile,

it is stated that completing the missing words or information is a natural activity. And
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22% of the students chose for completing the missing words. At the time, listening

activities had a significant impact on students' interest in developing this ability.

Question 12: What kind of listening lessons would you like to be taught in

class?

90%

0
80% L = Songs
70%
60% ®m Movies or stories
40% ® News bulletin
30%
m Conversations: dialogues,

20% 25046 interviews, etc.
10%

0% Other

0%

Chart 4.8: Student’s interest in extra listening activities

It is not uncommon for the majority of students (85%) to want to add listening
exercises in the form of songs. Songs are an excellent source of ‘realistic’ language,
and they can also be used to enhance listening skills. Above all, songs are an
entertaining method to learn English. There are many odd noises that your mouth is
not used to creating when learning a new language. Singing assists our mouths in
forming the proper shapes and producing loud and clear sounds. From there, you may
get used to the sound and improve your listening skills in English. Similarly, movies
and stories are the most popular method of listening (55%) since they contain many
vivid visuals and provide students with a lot of excitement while listening to other
languages. Furthermore, 35% of students prefer to listen to dialogues and interviews

because they are more personal and authentic. However, only 25% of students prefer
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to listen to news bulletin since they contain too much information and unfamiliar

terms. 10% of students choose to listen to videos on Facebook or VOA, for example.
4.1.2 Results of the interview

The results were collected from interviews with teachers at Thuan Quy
Secondary School. The writer interviewed 5 teachers who are teaching 9th grade.

According to their responses, the information collected is as follows.

First, problems occur in the process of teaching English listening skills to
students. Numerous challenges occur as a result of learner-related, problems

document-related problems and other types of problems.

Students' difficulties in listening are widespread. Students are not familiar
with native speakers. Most students lack the motivation to listen. Furthermore,
students are typically hesitant owing to a lack of confidence and the fear of making
mistakes in front of a large group of people. As a result, only certain students excelled
at answering the questions, while others felt bored and excluded. It turns out that the
class is not consistent. Furthermore, their basic knowledge of society and languages,
such as British culture or the English language, is insufficient. The following
problems are material-related. Teachers interviewed stated that the majority of the
listening content was diverse and authentic, but not appropriate for the student's
culture. Some of the listening lessons were uninteresting to the teachers. On the other
hand, they all believe that the listening levels are adequate. There are many other
Issues relating to teaching and learning listening skills here. Teachers believe that
low-quality equipment, such as old speakers that cause interference and
reverberation, is a major problem that hinders listening activities. Some classrooms

are so full that only the students at the front can hear effectively.

Second, the interviewees were asked how they teach listening skills to
students. Teachers frequently teach or ask students to guess certain new words that
may emerge in the listening passage before listening, and they also encourage

students to brainstorm about the topics of the listening that the students will listen to.
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Most teachers usually ask learners guiding questions, but no one ever summarizes the
listening before listening. While students were listening, teachers urged them to
respond as directed. Teachers usually allow students to listen to a listening passage
twice or three times. One of them occasionally plays a segment of the audio and then
stops to ask for clarification or repeat. Teachers employ extra listening material to
help and encourage students to listen. They often use songs or movies, and they have
never used a news bulletin. After listening, two of the five teachers frequently allows
students to role-play, while the other lets students recall what they heard. No teacher

ever requests that students translate it into their native language.

Finally, the teachers at Thuan Quy Secondary School discussed their
experiences and innovative methods for teaching listening skills to students. To keep
students interested, teachers should carefully arrange listening materials such as
warm-up activities, brainstorming activities, and so on. Furthermore, before listening,
the teacher should ask explicit direction questions, reading comprehension questions,
and other forms of clarified requests. Of course, they proposed that the school invest
more in listening equipment such as subject rooms and speakers, which have a direct

impact on learners' listening quality.
4.2 Discussions
4.2.1 Difficulties and problems of 9th grade students

According to students, there are several major factors affecting students'
learning of English listening skills. The findings from the data analysis can be
classified into three main difficulties presented by the students. It is difficult related
to language background and language skills, especially techniques and strategies to
learn listening skills; difficulties related to speakers and difficulties related to text

content.

First, many 9th-grade students encountered difficulties due to a lack of
language knowledge. To some extent, 9th-form students at Thuan Quy Secondary

School lacked an adequate vocabulary or understanding of English structures for the
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materials they were listening to. As a result, they gained self-confidence in
demonstrating their real abilities in practice. They were also frequently apprehensive,
and less focused on the listening texts. Thus, failing to complete listening duties in
class could lead to discouragement and a downward circle of expecting failure.
Following that, the listening approaches and procedures that students had learned did
not satisfy the need. They seriously lacked specific bottom-up and top-down listening
skills. Other issues linked to students' learning strategies may directly interfere with
their listening. Students should learn to process sounds fast; and while they must
initially pay conscious attention to this processing, it must eventually become
habitual for them to increase their listening capacity. Students naturally pay more
attention to specific sounds and words while listening to a complex passage, an

uncommon accent, or an altogether new notion.

Second, unlike reading, students cannot control the speed at which information
comes to them. In the case of a conversation, they may ask the speaker to repeat the
information or speak slowly, but in many other listening situations such as listening
to a long passage, a program or a presentation, they will only hear the information
once and the listening rate cannot be adjusted. Students are aware of these problems
and are often quite worried about them. Understandably, their choice of listening
tasks or activities depends on the theme, direction, and purpose being more relaxing,
easier on the eyes. Indeed, if their teachers provide them with some useful and
appropriate techniques or advice for certain tasks, their listening can improve. When
students see that their goal is to grasp the main idea and important details, it doesn't

take that much effort to understand and grasp every word.

Eventually, the questionnaire showed that most students found the listening
texts in this textbook to be suitable for their English ability. These students make up
three-quarters of the learners surveyed. It can be concluded that the textbook does not
cause great difficulty in learning English listening skills for beginners here. However,
that does not mean that they are easy for students. The question is whether those

listening tasks are interesting enough for students to learn. In this textbook, the most
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common types of listening activities are choosing the correct answer, completing the
missing words, choosing true or false, and answering reading comprehension
questions, and so on. So sometimes students lack interest in familiar patterns and

focus only on the easiest listening with the fewest mistakes.
4.2.2 Current difficulties of teachers

Although English teachers at Thuan Quy Secondary School all have positive
views about the new textbook “Tieng Anh 9” and communicative approach to
language teaching, they find difficult to succeed when teaching listening in
pedagogical practice. There are many reasons leading to the limitation in this
unresolved problem, in which difficulties due to lack of experience and

communication methods are the most difficult.

The interview shows that the teaching method of teachers' language skills,
especially listening skills, is clearly the most difficult problem for all teachers at
Thuan Quy Secondary School. This issue was specifically discussed in the following
four aspects: teaching listening, time management, adjusting textbooks, and using

language in the classroom.

First of all, teachers have difficulty in successfully implementing listening
teaching methods in their listening lessons. One of the difficulties that English
teachers at Thuan Quy Secondary School face is that they are confused in
understanding the definitions of methodological terms such as teaching
communicative language, top-down and bottom-up listening methods. As observed
In class, the teachers selected in this thesis follow the same process of teaching
listening: warm-up, pre-listening, while-listening and post-listening, and take
advantage of the activities or tasks given. in the textbook. The teacher presents new
words, gives instructions, plays the tape or reads the lesson a few times, asks students
to do the work in the textbook. Finally, perform the summary or answer the questions
given. The fact is that teachers do not have the creativity or choice to use appropriate

activities to stimulate students' learning and improve listening skills. Textbooks often
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present questions or tasks that can be used to give students a purpose and focus their
focus on specific aspects of meaning. However, teachers should review the questions
and assignments and choose some questions for students to hear for the first time,
others for the second listening, and possibly others for the third time. Otherwise,
students may get overwhelmed hearing too much at once or may get stuck with
difficult questions or tasks. In addition, teachers should ensure such questions or
listening are appropriate for the level and needs of their students. In other words, it is
the teacher's job to adapt listening tasks and activities flexibly and effectively
depending on the students' background knowledge and skills as well as the teaching

conditions.

Second, time management is also considered an art of language teaching that
many teachers of communicative languages are currently having difficulty with. All
the teachers involved in the study agreed on the time required for each stage of the
theoretical listening and they tried to make the best use of it. However, their failure
is inevitable and understandable for many reasons: inadequate classroom conditions,
low level of knowledge and background, low initiative of students; and inexperience
of teachers as well as inadequate methods and techniques in teaching listening. In

which, the teacher's method is the decisive factor.

Third, textbook adjustments can be an effective solution to problems with
students' poor and uneven hearing and difficult or irrelevant items in textbooks, as
well as lack of facilities in high school. Therefore, one of the roles of the teacher is
to make it more relevant and relevant to the background, level, and interests of the
students. This can be done by simply changing the order of some parts of the quest

or by removing some assignments or tasks and adding others.

Finally, the language used in the classroom should be considered
methodologically by the teacher. According to the new communicative language
teaching method, teachers should minimize the use of their mother tongue and

maximize the use of English. This will give students more exposure to the target
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language, as well as improve their listening and speaking skills. However,
observations have shown that teachers do not usually speak English when giving
instructions or explanations. If so, they immediately translate it into Vietnamese. As
a result, teachers reduce students' chances of familiarizing themselves with English
sounds, words, and listening skills. More importantly, the teacher's pronunciation is
not good enough. They have problems with pronunciation that negatively affects

students' pronunciation and listening in the target language.
4.3 Chapter summary

In summary, the findings and discussion section summarizes the statistics
collected from surveys and interviews. It can be summarized in the following

conclusions.

Regarding difficulties in learning listening skills, according to learners'
feedback, it is difficult but they like it. In fact, there are many factors, both objective
and subjective, that affect learners' listening. According to the research results,
students have difficulty grasping the general message from the audio recordings. It
happens for a number of reasons: the natural features of the spoken language in the
recording with a lot of colloquialisms, idioms, and the learner's own lack of
background knowledge of the language (vocabulary, grammar, discourse,
pragmatics) and about the culture of English-speaking countries; the listening habits

of learners; as well as unsatisfactory learning material conditions.

To overcome those difficulties, a synchronous solution is needed. According
to the information suggested by the student feedback, the teacher's interview, and the
writer's own observations, teachers and students as well as the school must try their
best. Firstly, the school needs to equip good and necessary equipment such as
speakers and these devices need regular maintenance to always be in good condition.
In addition, technology devices need to be used effectively in teaching and learning.
Second, teachers must have standard knowledge of languages and general

background knowledge about society and culture in the world, especially in English-
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speaking countries. Finally, learners must make efforts to overcome bad habits in
learning listening skills and study hard. The most common point is that all children

must be aware of the importance of listening as well as learning listening skills.

Based on the findings, the author would like to propose some implications to
assist students to learn listening skills more easily, and teachers can have some
additional strategies to improve listening skills teaching. The implications will be

discussed in the following chapter.
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CHAPTER 5: CONCLUSION AND SUGGESTION

5.1 Summary

Through the four chapters, the study investigates the difficulties in learning
listening experienced by 9th-grade students at Thuan Quy Secondary School. The

research arrives at four main conclusions:

First, one of the most important points is students' awareness of the
importance of listening skills. Students find learning English very important to
successfully communicate with others from different countries. They also consider
listening to be the most difficult of the four language skills. However, students don't
like listening lessons for a number of reasons. For students, the topic is not
interesting, the listening is too difficult and boring and the vocabulary is too large
are the main reasons why they are not interested in the listening. In addition, students
are less interested in learning to listen, mainly due to subjective reasons such as
limited listening ability, boredom, and less interest in learning to listen. As a result,
many students become lethargic and unmotivated when listening is too difficult to

learn.

Second, the study also uncovered a range of listening activities commonly
performed by teacher. In the pre-listening stage, teaching vocabulary and pre-
structure, guiding questions and warm-up games are used very often in listening
classes. Meanwhile, discussion, providing background knowledge, and ordering are
rarely used by teachers because they depend on textbook design. Besides, at the
post-listening stage, teachers often choose activities that create a comfortable
atmosphere for students to participate in such as free talk, discussion, role-play or
interview. Storytelling, communication games, writing on similar topics received
little attention from informants. Moreover, research results show that teachers often
face many difficulties in teaching listening skills. Prominent problems are listed

such as limited student vocabulary, large class sizes and mixed abilities,

56



uninteresting and inappropriate listening tasks, low motivation to learn, students’
passive attitude, time constraints as well as lack of teaching facilities and teaching

aids.

Finally, the study revealed students' expectations for better listening and then
extracted some solutions to teacher-suggested obstacles. Regarding students' desire
for effective listening learning, two aspects have been considered to make some
changes to current problems: facilities, and teachers' methods. In terms of teachers'
methods, basic information and vocabulary, necessary listening strategies, and
listening lessons more suitable for their level have been provided by most of them.
Listening to students' wishes leads teachers to come up with effective solutions to
improve their listening teaching. Provide students with keywords with
pronunciation before listening to the passage, tailor listening to students' abilities,
help students strategize listening, and use more interesting material next to the
textbook recommended by most respondents. Next, for many of them, using fun
games to motivate learners, having students work in groups and perform different
listening tasks, and providing teachers with seminars or programs to exchange

experiences and train teachers' methods are good solutions.
5.2 Implication
5.2.1 Implication for the school

The change of teaching and learning equipment should be considered by the
leaders of Thuan Quy Secondary School. Schools should install modern equipment
such as TVs, interactive whiteboards, speakers and headphones in classrooms and
subject rooms. In addition, the lab room needs to be upgraded and checked regularly

to help teachers take advantage of their teaching listening techniques.

The problem of large classes also needs the attention of the school. Schools
and teachers should find ways to make entrance tests more rigorous and effective.
The school should create conditions for students to have the opportunity to study

with foreign teachers. Thereby, it will help students improve their English in general
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and their listening skills in particular. More importantly, students can be a natural
style in communicating with foreigners, helping them to become more confident in

the listening part.
5.2.2 Implication for teachers

Firstly, one effective strategy for teachers to enhance their expertise in
teaching listening is to observe other teachers' listening courses. By observing these
classes, teachers can gain valuable insights into lesson content and teaching

approaches, allowing them to reflect on their own practices.

Secondly, it is essential for teachers to invest time in upgrading their
knowledge of teaching methodologies. This can be achieved through reading
materials on methodology, exploring publications and journals available on the

internet, and participating in relevant workshops and training sessions.

Thirdly, teachers should emphasize the importance of listening skills to their
students and foster their interest in this particular skill. Students need to understand
that listening is one of the fundamental language abilities that enable successful

communication and facilitate the acquisition of other language skills.

Fourthly, teachers should be mindful of their students' individual learning
preferences and linguistic proficiency levels. This awareness will enable them to
tailor activities to suit the interests and abilities of their students. Incorporating
various communicative activities such as role-playing, pair work, group work, and
communication games can promote active participation and meaningful interaction
among students. It is important to strike a balance between challenging tasks and

maintaining student motivation.

Furthermore, teachers should be open to creative and flexible instructional
approaches. For weaker students, teachers can provide support and simplify

textbook assignments. Advanced students can be given the opportunity to work in
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groups and engage in discussions after listening to different parts of a longer

listening text.

Additionally, teachers can assign listening tasks with varying levels of
difficulty. Starting with easier assignments allows students to build confidence

before tackling more challenging tasks.

Moreover, teachers should be mindful of time management during the
teaching process. While all three stages of listening (pre-listening, while-listening,
post-listening) are important, teachers should allocate sufficient time to each stage.
This ensures that students have ample opportunity to perform well during the

listening task and develop their post-listening skills without feeling rushed.

Lastly, incorporating attractive teaching aids, such as visual aids, pictures,
authentic materials like films, songs, stories, news, and engaging programs from
various media sources, can capture students' attention and alleviate boredom during
listening lessons. This not only motivates students but also exposes them to real-

world listening, thereby enhancing their listening skills.
5.2.3 Implication for students

As mentioned above, the majority of 9th grade students at Thuan Quy
Secondary School have not had any experience in listening practice because they do
not regularly practice at school, so it is time for these students to change their methods

of learning listening as well as their attitude towards listening.

Students who wish to learn to listen well must work hard to overcome negative
listening habits and increase their existing knowledge. According to the survey, most
students tend to concentrate on every word in the audio, which rapidly gets tiresome
and annoying. Furthermore, students will be unable to catch up with the speaker to
grasp the general meaning of the speech if they focus too much on the meaning of

each word, structure, and sentence. During listening, students should rely on
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background information, context, and hints to understand the meaning of the

communication, rather than just specific words or structures.

Students need to have the habit of practicing listening to English at home every
day. Just doing the listening exercises in class is not enough. At home, they can spend
time listening to “classroom” listening again or new listening from the internet and
other sources. They have to practice more including watching English TV shows,
listening to English songs and stories to get used to foreign accents as well as improve

their English pronunciation.

Finally, students should have the opportunity to talk with foreigners. That way,
they can improve their pronunciation, enrich their vocabulary and background

knowledge, which are essential for successful listening.
5.3 Limitations

The researcher has tried his best to come up with some insightful findings,
however, there are still some limitations. The thesis is a topic of great significance in
the education system and is quite difficult. All the steps and tools used for research

may not be sufficient. Therefore, the quality may be limited.

Although the study includes survey questionnaires for students and
observations, it is clear that the study contains a variety of shortcomings due to time
constraints, a lack of sources, the researcher's skill, and other unexpected factors.
Because of the study's scope limitations, the researcher solely focuses on 9th-grade
students, who account for a small number of students at Thuan Quy Secondary
School. As a result, the study's findings cannot be generalized. Furthermore, the
researcher was unable to cover all parts of the issues. Furthermore, the methodologies

proposed in this study are drawn from a variety of credible but limited sources.
5.4 Suggestion for further study

Some suggestions for further research are provided based on the study's

findings and limitations. According to the findings of the study, teachers as well as
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students encountered a number of issues that have yet to be remedied. The source of
the issues that teachers face could be found in textbook policy or in the teacher's
professional expertise and experience. Furthermore, further study on strategies to
increase listening abilities and the effectiveness of listening classes is required.
Obviously, an examination of student motivations and needs is required to acquire a
better grasp of this. Additionally, research on how to employ various communication
approaches to teach specific language skills such as speaking, writing, and reading

would be beneficial.

Hopefully, this research will help teachers and students at Thuan Quy
Secondary School to minimize the problems in the process of teaching and learning
listening skills as well as for those who are interested in this issue. The researcher

appreciates the reader's tolerance for any shortcomings of the study.
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APPENDIXES

Appendix 1. Survey questionnaire for students (English Version)
This questionnaire is designed to study 9th grade students at Thuan Quy Secondary
School who have difficulty in mastering English listening skills. Completing this
questionnaire will provide useful information for 9th grade students at Thuan Quy
Secondary School. Hope you can give the most honest answer. Thank you very much
for your cooperation!
I. Personal information:
1. Gender: ............ (Male/Female)
2. Grade: 9.......
3. How many years have you studied English? ..........
I1. Survey questions about learning English listening skills:
(Circle the letter A, B, C or D expressing your opinion)
1. How important do you think English listening skills are?
A. Very important
B. Important
C. Quite important
D. Not important
2. What do you think about listening tasks in the “Tieng Anh 9” new textbook?
A. Very difficult
B. Difficult
C. Appropriate
D. Easy
3. How often do you listen to English outside the class?
A. Always
B. Often
C. Sometimes
D. Never
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4. Which of the following speaker-related problems has affected your English
listening?

A. Cannot listen to strange accents.

B. The speaker speaks too fast.

C. Difficulty understanding the listening passage if it is not repeated.

D. Speech is full of hesitation and pauses

E. The listening does not emphasize intonation.

F. The words are spelled the same, with different stress.

G. Difficult to understand the meaning of words that are not clearly pronounced due
to the phenomenon of assimilation and swallowing.

5. Which of the following text-related problems has affected your English
listening?

A. The text is too long.

B. The text has a boring topic.

C. Information density.

D. The text has complex content.

E. The text contains many terms from different topics.

6. Which of the following listener-related problems has affected your English
listening?

A. Difficult to predict what will happen next at the moment of listening.

B. Don't know how to identify words.

C. Unable to understand the meaning of words when there are too many specialized
terms.

D. The listening lesson has many complex sentences, pronouns and relational
structures.

E. I don't pronounce well so I can't listen fluently.

F. I have difficulty with passages that use a lot of sociocultural knowledge that | do
not know.

G. Constantly worried, afraid of misunderstanding.
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H. Easy to lose concentration

7. Which of the following physical conditions has affected your English
listening?

A. Sound is not clear due to poor speaker quality.

B. Large room makes the sound diluted.

C. Difficulty concentrating with background noise.

8. What activities should be done before listening?

A. Check the dictionary first for some related new words

B. Content prediction

C. Understanding listening tasks

D. Do nothing

E. Other: .o,
9. What activities should be done while listening?

A. Listen and take notes

B. Listen and answer the questions

C. Listen only

D Other: Lo,
10. What activities should be done after listening?

A. Give answers immediately

B. Connect the information that has been heard

C. Compare your notes to what you've heard.

D Other: Lo,
11. What listening activity do you like the most?

A. Choose the correct answer

B. Complete the missing words

C. Choose true or false

D. Answer reading comprehension questions

E. Other: oo
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12. What kind of listening lessons would you like to be taught in class?
A. Songs

B. Movie or story

C. News bulletin

D. Conversation: dialogue, interview, etc.

| 01 4[] SRR
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Appendix 2. Bang ciu héi khio sat danh cho hgc sinh (Vietnamese version)

Bang cau hoi nay duoc thiét ké dé nghién ctru d6i twong hoc sinh 16p 9 trudng THCS
Thuan Quy gip khé khin trong viéc thanh thao k¥ ning nghe tiéng Anh. Viéc hoan
thanh bang cau hoi nay s& cung cap nhiing thong tin hitu ich cho hoc sinh 16p 9 truong
THCS Thun Quy. Hy vong cic em c6 thé dua ra cdu tra 10i trung thuc nhat. Xin
chan thanh cam on sy hgp tac cua cac em!

I. Théng tin ca nhan:

1. Giéitinh: ............ (Nam/Nitr)

3. Em hoc tiéng Anh dugc bao nhiéu naim? ..............

I1. Cau héi khio sat vé viéc hoc ki ning nghe tiéng Anh:

1. Hoc Ki niing nghe tiéng Anh cé quan trong véi em khong?

A. Rét quan trong

B. Quan trong

C. Hoi quan trong

D. Khong quan trong

2. Em danh gia nhw thé nio vé cac bai tip nghe trong sich gido khoa tiéng Anh
9 méi?

A. Ratkho

B. Kho

C. Phu hop

D. Dé

3. Ngoai gio' hoc tiéng Anh trén 16p em c6 thuwong luyén thém ki ning nghe
khdéng?

A. Ludn lubn

B. Thuong xuyén

C. Thinh thoang

D. Khong bao gio
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4. Van deé lién quan dén Am thanh bai nghe nao sau diy da anh hwéng dén viéc
nghe tiéng Anh ciia em?

A. Khong thé nghe dugc cac giong la.

B. Dién gia néi qua nhanh.

C. Khé hiéu bai nghe néu n6 khong duoc lap lai.

D. Loi n6i dy su ngdp nglmg va ngit quing.

E. Bai nghe khong nhan manh ngir diéu.

F. Céc tir duoc danh van gidng nhau, v6i trong 4m khéac nhau.

G. Kho dé hiéu nghia cta tir ma khong duoc phat 4m rd rang do hién twong nbi 4m
hodc nudt Am.

5. Van dé lién quan dén vin ban nao sau diy di anh huéng dén viéc nghe tiéng
Anh cua em?

A. Van ban qua dai.

B. Vin ban c6 chit & nham chan.

C. Mat do thong tin trong van ban day dac.

D. Van ban c6 ndi dung phuc tap.

E. Vin ban chtra nhiu thuat ngit tir cac chu dé khac nhau.

6. Van dé lién quan dén ngwoi nghe nao sau diy di anh hwéng dén viée nghe
tiéng Anh ciia em?

A. Kho du doan diéu gi s& xay ra tiép theo tai thoi diém nghe.

B. Khdng biét cach xac dinh tir.

C. Khong thé hiéu nghia cua tir khi 6 qua nhiéu thuat ngir chuyén nganh.

D. Bai nghe cd nhiéu cau phtrc, dai tir va cau tric quan hé.

E. Em phat &m khong tét nén khdng thé nghe luu loat dugc.

F. Em gap khé khan vai nhitng doan sir dung nhiéu Kién thirc vin hoa xa hoi ma em
khéng biét.

G. Thuong xuyén lo lang, so hiéu sai.

H. D& mét tap trung trong qué trinh nghe.
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7. Van dé lién quan dén diéu kién vat 1y nao sau ddy di anh huéng dén viée nghe
tiéng Anh ciia em?

A. Am thanh khong rd rang do chét luong loa khong dam bao.

B. L&p hoc 16n khién am thanh bi loang.

C. Kho tap trung véi tiéng 6n xung quanh.

8. Nhirng hoat dong nao nén dwgc thuc hién trwéc khi nghe?

A. Nén tra tir dién trude mot sd tir méi lién quan.

B. Nén doan trude ndi dung cua cac bai nghe.

C. Hiéu duoc cac nhiém vu nghe

D. Khong lam gi ca

R T
9. Nhirng hoat dong nao nén dwoc thuc hién trong khi nghe?

A. Nghe va ghi chép

B. Nghe va tra loi cau hoi

C. Chi nghe

D KRAC: .o
10. Nhirng hoat dgng nao nén dwoc thuc hién sau khi nghe?

A. Pua ra cau tra loi ngay lap tac.

B. Lién két nhiing dit liéu da duoc nghe.

C. So sanh cac ghi chu vai nhitng gi da nghe.

D KRAC: .o,
11. Em thich hoat ddng nghe nao nhat?

A. Chon cau tra 101 dang.

B. Hoan thanh céc tir con thiéu.

C. Chon ding hoac sai.

D. Tra 1o cau héi doc hicu.

E. KBaC: oo
12. Nhirng loai bai nghe nao em mong muén dwoc day trong 16p hoc?

A. Bai hat
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B. Phim hodc truyén
C. Ban tin thoi su
D. Hoi thoai: d6i thoai, phong vén, v.v.

E. KNG oo,
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Appendix 3. Interview for teachers (English version)

This interview is designed for 9th grade English teachers at Thuan Quy Secondary
School with the main objective to find out some of the difficulties in teaching English
listening skills. From this point, there is further option, consideration, and assessment
of whether teaching approach is effective and suited for students. The interview will
be recorded so that important data is carefully preserved. Thank you very much for

your cooperation!

Question 1. What are the challenges you have when teaching listening skills in
students in grade 9?

Question 2. What materials do you use to help and motivate your students to
listen?

Question 3. What do you do before you teach listening?

Question 4. Do you allow students to role-play or translate the listening text into
their mother tongue once they have finished listening?

Question 5. What comments or recommendations do you have for improving

students' listening skills?
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Appendix 4. Phéng van gido vién (Vietnamese version)

Cudc phong van nay dugc thiét ké danh cho gido vién day tiéng Anh khéi 9 tai truong
THCS Thuan Quy véi muc tiéu chinh 1a tim ra mot s6 kho khan khi day hoc k§ ning
nghe tiéng Anh. Tir d6, c6 thém su lya chon, can nhéc, danh gia cach day nao hiéu
qua, pht hop véi hoc sinh. Cudc phong van s& duoc ghi chép lai dé dix liéu quan trong

duogc bao quan can than. Xin chan thanh cam on sy hop tac cua cac thay c!

Cau héi 1. Thay/co gap khé khin gi khi day K§ ning nghe cho hoc sinh I6p 9?
Cau héi 2. Nhitng tai liéu nao thay/cd sir dung dé hd tre va khuyén khich hec
sinh nghe?

Cau héi 3. Thay/cd 1am gi trwéc khi day nghe?

Cau héi 4. Thay/cd c6 cho hec sinh nhap vai hoic dich bai nghe sang tiéng me
dé sau khi nghe xong khéng?

Cau héi 5. Thay/co c6 nhan xét hodc dé xuit gi dé cai thién ki niang nghe cia

hoc sinh?
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